


e e e e e ue e e W W W W UM T W W W W W W W W W W R W DO W R Y Y R Y W W W

NAVAJO

Albert A. Hale
President

- NATION

Thomas E. Atcitty
Vice President

SITUATIONAL NAVAJO

The specific language used in recurring situations
by Navajo Head Start teachers and children.

Niwoo' nich'iish. Niwoo' n4dnfch'iish.

ot

Niwoo' nddnd nddnfch'iish. N44nd, niwoo' find4nfch'iish.

Navajo Nation Language Project
Division of Diné Education
Funded by Administration for Native Americans (ANA)
Project Number 90NL001901



EXECUTIVE ORDER

RELATING TO THE USAGE OF THE NAVAJO LANGUAGE AS THE LANGUAGE OF
INSTRUCTION AT ALL NAVAIO NATION HEAD START FACILITIES

WHEREAS:

1. The President bt' the Navajo Nation, as the Chicf Executive Officer of the Navajo Nation, has
the authority to exercise fiduciary responsibility for the operation of the Executive Branch and to
faithfully execute and enforce the laws of the Navajo Nation, 2 N.T.C. § 1005; and '

2. The Navajo Nation Education Policies adopted by the Navajo Nation Council, Resolution CN-
© 61-84 on November 14, 1984, and codified at 10 N.T.C. § 111, specificaily states:

The Navajo Language is an essential element of the life, culture and identity of the Navajo
people . . . Instruction on the Navajo language shall be mads availsble for all grade levels
_inall schools serving the Navajo Nation . . ."; :

and

3. For the Navajo people to strive as a distinct peopic, 2 system must be developed to implement
ered perpetuzts the use of Navajo language and cuitwre in the education system within the Navajo Nation;
and

4. The Navajo Nation Department of Head Start has completed a survey of pre-schoolers served
by the Head Start program and found a general decline in Navajo tradition, culture, language and values;
and

g
N

5. The Navajo Nation is committed to ensure that the Navajo language will survive and prosper.
The Navajo language was used in times of war. Now, in time of peace, the Navajo language must be
used to ensure the survival of the Navajo people, to maintain the Navajo way of life and to preserve and
perpetuate the Navajo Nation as a sovereign nation; and . : _

§ B

1]

NOW THEREFORE BE IT ORDERED THAT:

1. Navajo language sirall be the medium of instruction of Navajo children, the Nation's future,
at all Head Start facilities.

2. The Dcpartmeni of Head Start, Division of Education, shail h=rewith implement, baginhing
with the Fall Semester 1995, the purpose and intent of this order in the curriculum, teacher education,
" facilities, extra curricular activities and all other relevant facets of the Navajo Head Start program.

3. Every program, department, division and entity of ﬂleNavajo Nation government shall ensure
through development and implementation of the Navajo language and culture programs that the Navajo
language and culture continue into perpetuity.

:
<
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In witness hereof, 1 hereby pfoclaim the Executive Order that the Navajo language be the
Janguage of instruction at all Navajo Nation Head Start facilities, this 31st day of July, 1995.

Ot —

Albért Hale, President
Navajo Nation
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| "INTRODUCTION
I ”SITUATIONAL NAVAJO” -

what is “Situational Navajo”? _
In talking about the Navajo language used in Head Start centers, it has been
" useful to think about three kinds of language: what we have called situational,
interactional, and instructional Navajo.
situational Navajo is the specific language that is (or could be used) in specific
recurring situations (almost) every day. For example, the language used when
boarding the bus, washing hands, asking for food, etc.
interactional Navajo is the language that is used in situations which may recur
throughout the day but is not situation-specific. For example, asking for objects,
asking for help, etc.; this language could occur in any number of different
situations during the day. Unlike situational or instructional Navajo, much
interactional Navajo is, or should be, initiated by the children.
instructional Navajo is the language that is used in the course of instructing
children how to do specific tasks. It differs from Interactional Navajo in that it is
specifically tied to teaching students how to perform specific academically-related
tasks. , J
There can be considerable overlap between these three categories but the distinction is
still useful. This book, then, deals with Situational Navajo: the language used in specific
recurring situations almost every day.

Navajo in Head Start centers

Paul Platero’s study showed that only about half of the children in Head Start are
considered by their teachers to be Navajo speakers. More extensive research on Navajo
Kindergartners has shown that a relatively high proportion (87%) of students are still
“latent” Navajo speakers. That is, even though they may not talk Navajo, they do
understand and can respond to at least some commands in Navajo. Given the
opportunity, these children could become speakers. But only about half of the children
are considered to be speakers, and less than a third are considered to be relatively
fluent speakers of four-year-old Navajo. _

‘ In more rural communities, there may be more (good) speakers. In emerging

Navajo towns, there will be fewer. This is the reality most of us must deal with: centers
in which many of the children do not talk Navajo and relatively few talk Navajo well.
Unless we consciously contrive situations_that favor the use of Navajo,
most children will speak less Navajo at the end of the year than they did
when they began. :

Blaming the parents doesn’t help. Blaming the media doesn’t help. The only thing
we can do is to structure activities in the center so that children will acquire Navajo
through ‘doing Head Start’ in Navajo. And working with parents to enable and
encourage children to acquire, use, and develop Navajo in settings beyond the center.

why “Situational Naira;;o”?
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Most theories of (second) language acquisition suggest that children are most
successful in acquiring a (second) language in situations where they are not just
‘exposed to’ that language but where they are expected to use that language for ‘real’
communication in situations in which they get some sort of ‘feedback’.

Simply being exposed to the language is not enough. Limited-Navajo-speaking
children all-too-often ‘tune out’ Navajo as if it were so much “static’.

~ Simply teaching children Navajo words, particularly nouns, is not enough. You
can't communicate much with only nouns.

Simply having children repeat Navajo words or phrases is not enough Children
can repeat phrases they do not understand many times w1thout acquiring those
phrases.

Children have to be trying to communicate ‘novel ‘(new) information through
Navajo. They have to get some feedback that lets them know whether they have
succeeded, and, if not, feedback that helps them find more successful ways of

- communicating their intentions.

“Situational Navajo” is made to order for second language acquisition. Children
who learn Navajo as a first language learn that language ‘situationally’. Certain phrases
go with certain situations until children begin to sense how some of this lahguage can
be used in other, somehow similar, situations. And how that language can be changed
or adapted to situations in which the children may not have heard it used before.

These situations are ‘real’. However trivial the communication may seem to adult
speakers, that language tells the listener somei,'hmg about the speaker that the hearer
didn’t already know. This communication is usually about actions. And it is usually
obvious whether the speaker has communicated successfully or not: the desired action
either takes place or it doesn't.

These situations recur. So that children acquire the language that goes with that
situation through more-or-less natural repetition over a number of days.

We don’t really try to teach children a first language. We try to use or contrive
situations in which the language appears to teach itself. The children acquire that
language through interacting with us and the center environment. The children need to
acquire that language in order to communicate with us. (And with significant others

who talk that language).

But children who already know one language seldom feel the same need to
communicate in a second language. If we are to have any chance of success, we
have to structure the center environment so that the children will ‘need’
Navajo. To do so, we have to consciously use those situations that recur every day to
enable the children to acquire the language.

There are a number of activities that happen (almost) every day. They are part of
the daily schedule. We can do those activities with little or no language. We can do them
in English. We can do them in Navajo. Or we can do them in Navajo in ways that the
children are expected to use (and acquire) Navajo.

In teaching Situational Navajo, we try to use these recurring
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situations in ways that children are expected not just to respond to
spoken Navajo but also to speak Navajo for themselves.

Situational Navajo and Instructional Navajo -
Situational Navajo should be only part of a total Navajo Language program.

Navajo is used for instructional purposes. Children may be shown how to count or

" compare objects. They may be taught to isolate sounds. They may be taught how to do
a given craft project. Or how to play a certain game. Or how to set the table. Or how to
talk about themselves or their family or their pets. Etc., etc, etc. These would all be
examples of "Instructional Navajo”. Although some does recur, much of this language
tends to be specific to what is being taught at that time.

But there are these other situations that recur every day. Children get on the bus,
they fasten seat belts, they get off the bus, they come in the center, they hang up their
coats. . . etc., etc., etc. These are recurring situations; the language of those situations is
“Situational Navajo”. If we're serious, we can use these situations to further the
children’s Navajo language development.

four kinds of Navajo language teachers :
In looking at how we as Head Start teachers deal with these recurring situations,

we can say that there are (at least) four kinds of Navajo Language teachers:
the semi-verbal teacher Many of these situations involve routines, things we

do (almost) every day. After awhile, the children get to know these routines, and the
daily schedule of routines. Some teachers are so intent on getting these things done as
quickly and efficiently as possible that they actually use very little language. They point,
they gesture, they move children, they do things for children. They may do almost
everything but enable the children to acquire Navajo. Their attitude is that ‘getting
things done’ is what is important and that language (Navajo or English) ‘just gets in the
way’.

the English oniy teacher This teacher is also intent on ‘getting things done’ as
quickly and efficiently as possible. Since most of the children already talk English, she
finds it more efficient to give commands in English. She may use Instructional Navajo
as expected in more formal instruction--as she has been told to do. But in situations, and
in interactions, she goes back to English. It seems more ‘efficient’. Without saying so in
so many words, she lets the children know that Navajo is not used for ‘real’
communication, at least not by children. '

the teacher-talk only teacher This teacher does use Navajo in instruction.

She also uses Navajo in situations and in interaction. But she may not notice that she is
the only one using Navajo. Or that the adults are the only ones using Navajo. She
doesn’t notice that the children are communicating with her semi-verbally or mostly in

English. She may be puzzled that the children don’t seem to be acquiring much Navajo.-

But she may not notice that the children sense that they really don’t ‘need’ to talk
Navajo to get by in that center. It is at best something ‘added-on’.

the Navajo language teacher She uses Navajo in instruction. She also uses it
in situations and in interaction. But, unlike the other teachers, she actually expects
the children to talk Navajo. She intentionally contrives and exploits situations to

COONOONNNNNNNNNAAANNANNNANNNNAACCQEANCNNQQANQQND



W W G W W O B W W W W W W W W W Y W WY W 9 W W W W W W W W W W W W W W W W WY W W WY W W W W

Introduction: Situationat Navajo p.4

get Navajo from the children. She actually waits for Navajo. She actually helps the .
children say what they want to say in Navajo. She doesn’t respond until/ unless the
children try to talk to her in Navajo. She understands that in Navajo Head Start
teaching Navajo is as important, maybe more important, than just
‘getting things done’ every day. Although their Navajo may be quite limited at
first, children are able to communicate their needs through Navajo in a growing
number of situations.

Which kind of teacher are you? What kind of teacher do you want to be?

Another way of looking at all this: ‘

These “settings” and “routines” are things you have to do with the chﬂdren
(almost) every day. These involve a lot of directions and commands.

You can do these things semi-verbally, with gestures and actions, etc.

You can do these things with English commands.

You can do these things with Navajo commands.

Or you can do these things with Navajo commands, questions, and responses.
That is, you can encourage and expect the children to respond in Navajo, too. Only
this last way is likely to result in the children acquiring much Navajo. And
while it takes a littie bit longer to get things done, this way is a much more effective
way than most Navajo-as-a-Second-Language ‘classes’, particularly for young children.
This isn’t ‘wasting time’; this is making the best possible use of time: helping children
acquire Navajo through those things that have to be done anyway.

all in Navajo?

Some teachers just can’t see how they could be so ‘cruel’ as to ‘make’ the children
talk Navajo.

And yet, if children don’t ‘need’ to talk Navajo, most won't do so. In many
homes now, children no longer ‘need’ to talk Navajo. And the children sense that. Their
older siblings, and their parents, talk English. As does the TV and the VCR. A big part
of being a successful Navajo language teacher is creating needs for Navajo and

‘expectations of Navajo.

Some people say that Navajo Immersion is just like the old English Immersion in
reverse. That's not true. In the old sink-or-swim English Immersion classes, Navajo-
speaking children were taught in English by English-only speaking teachers. The
teachers didn’t know what the children were saying. There was little or no real
communication.

- Ina Navajo Immersion center, the teacher knows both languages. She
understands what the children are saying. But she talks only Navajo to them.
Although she understands what they are saying in English, she helps them say that in
Navajo. And she responds only to their Navajo.

When children don’t know what to say in Navajo, she teaches them to say “Shik4
anilyeed.” 'Help me’. (Or something that signals to the teacher that the child wants help
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in formulating what s/ he wants to say in Navajo.) The child then says what s/he
wanted to say in English. The teacher says that for them in Navajo, simplifying as

necessary. The child repeats that Navajo after the teacher. Then, and only then, does the

teacher respond to what the child has said (in Navajo).
What you want the children to understand, without ever saying so, is that
“You’ve got to talk Navajo to get things done around here’.

Of course there are times when a child is hurt or upset. You may have to take the
child aside and talk with him/her in English. '
_ But if you are not fairly consistent, if you switch to English when you're tired or
in a hurry, you shouldn’t be surprised if children continue trying to talk to you in
English. You can’t blame them. Learning to talk Navajo in the long run may not be a
high priority to them; communicating successfully now is. They want to communicate
whatever it is that is on their mind right now. They will do so in whichever language is
easier. Unless you make it “easier’ for them to do so in Navajo than in English, they will

continue to do so in English. And if you go back and forth, you shouldn’t be surprised

that the children don’t seem to be acquiring much Navajo.

This is hard to do. As teachers and as care-givers, we want to communicate with
children. It is hard to make ourselves act like we don’t understand English. It is hard to
insist that children say it in Navajo when it may be easier for them to do so in English.
But unless we do these things, these children will probably acquire very little Navajo.

But children are remarkably plastic. Once they see that things get done in
Navajo, they will try to do so, too. They will learn from listening to and watching the -
other children. It does take time, but in time they will acquire far more Navajo than
they ever would in a Navajo-as-a-Second-Language ‘class’. And the Navajo they
acquire is the kind of Navajo that they can use at home or with Navajo-speakers
elsewhere. It will empower them to do things they couldn’t otherwise do. It will enable
them to continue to develop Navajo-language abilities beyond the center.

In centers where half or more of the children talk little or no Navajo, this is the
only approach that is likely to give children true give-and-take ability in Navajo.

co-workers, parents, visitors

If you are to be consistent in using Navajo for real communication, you need to
do so with adults as well as children. '

Most Head Start staff members talk Navajo. Many use Navajo among
themselves. But some staff members tend to shift back to English in front of the
children. In communicating with one another in Navajo in front of the children, you are
also communicating to the children that Navajo is used, quite naturally, for ‘real’
communication by persons other than ‘elders’.

You should also try to talk Navajo with parents. Some may shift by choice to
English. If so, you can shift with them. But it's worthwhile to greet people and initiate

conversation in Navajo. And to accept their Navajo even if they have some difficulties.

It’s important that the children hear parents and teachers talking Navajo too.
And, in the same way, you should greet and initiate conversation with visitors
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and observers in Navajo, including those people from the Agency or Central offices.
In all these situations, what you do in Navajo much more important
than what you say about Navajo.

II USING THIS BOOKLET

the origins of this booklet

This book grew out of an intensive workshop held in June 1996 by the Navajo
Nation Language Project (NNLP). Laura Wallace of NNLP met with Head Start
administrators. They nominated a number of teachers whom they felt were using a
considerable amount of Navajo. Laura observed a number-of these teachers. Of the six
teachers nominated, four were able to accept.

The four teachers were Edith Benally (of Sweetwater), Alice Mae Johnson (of
Tsaile), Kathy Scott (Indian Wells), and Verna Mae Yazzie (of Low Mountain). Two of
these teachers came from centers where the children talk a fair amount of Navajo at
home; two came from centers where children talk considerably less Navajo. But all four
teachers try to use a lot of Navajo with the children. _

The workshop was held in a classroom at the Window Rock Elementary School.
The group met four hours a day (mornings) four days a week (Monday-through-
Thursday), for four weeks in June.

In the first few days, we outlined the various “settings” in the daily schedule of
Head Start centers. Having done so, we then started to work on the various “routines”
within each setting. Sometimes teachers would work in pairs and then come together as
a group; other times they would work together as one group. Laura led the group in
formulating the language that would (or could) be used in a given routine. She wrote
that language on large chart tablets, revising these as consensus was reached. Lorraine
Shirley and/or Wayne Holm took notes. Then Wayne would type these up at the

'NNLP office. Laura would rough-edit these, inserting the English-language glosses. (It

often took us well into the evening to type up what the group had produced that day.)
In the August and September, Laura edited and revised the text. Irene Silentman

edited the text for both Navajo and English. After a near computer disaster in

September, Laura re-edited an earlier text and Irene proofed the revised text.

how the booklet is laid out ,

Remember, this booklet has to do only with “Situational Navajo”: the language
used in specific non-instructional situations (almost) every day. The center day has been
analyzed as consisting of a number of “settings” and “routines”

There are, in this analysis, 17 “settings”: major blocks of activities that happen
(almost) every day. These are given as chapters and are marked with Roman numerals
and boldface in the table of contents. The settings are general; such things as Bus Route,
Entering the Center, Personal Hygiene (several times a day), Breakfast, etc.

In each setting there are a number of “routines”: specific little exchanges of
language that take place, or could take place, every day. Thus, for example, in the Bus
Route setting, there are seven “routines”: Getting on the Bus, Greeting, Seating,

Buckling Up, and three others. There are well over 100 routines under the 17 major
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settings.

In the text, each routine begins on a new page. The setting is given in caps, then
the name of the routine, the intent and the expected reaction.

The Navajo is given first. T: stands for “Teacher” and refers to any adult working
in the center; “C” stands for “Child”. Where the language could be addressed to a
~ single child or a group, both possibilities are shown. “ALT” indicates “alternative™:
another way of saying the same thing.

The “Gloss” is the English equivalent of the Navajo given above. Usually all of
the Navajo is given before the English gloss is begun. _

teacher language / child language

We have found that much of the situational language of Head Start consists of
directions and commands. That’s not necessarily bad: a lot of the language first
language learners hear is directions and commands. Children can learn a lot of
language from commands. ‘

But just as in first-language learning, children will learn a lot more if the parent of
caregiver or teacher makes opportunities for the child to talk. Children don’t acquire a
language by listening. Children acquire a language by trying to talk that
language. We've got to consciously make opportunities for children to talk. And just
like a parent/caregiver, we’ve gof to expect them to talk. (That means waiting for them
to do so!) -

We can’t laugh at their attempts. Just like a parent/ caregiver, we have to take
their attempts seriously. We have to help them. We can do this by shaping and
expanding their responses into more adult-like responses.

shaping Parents/caregivers shape their children’s approximations; they help
the child say it more like what adults would say. They do so without a great deal of

fuss, often unaware that they are doing so. They may do so by asking a question, as if .

they were trying to confirm their understanding of what the child had just said. The
child often repeats the ‘improved’ statement as if it were his/her own, without feeling
that s/he has been ‘corrected’. Or the adult may just say the phrase correctly, in a
matter-of-fact way, expecting the child to repeat. The adult doesn’t make a big thing of
it; they certainly don’t have a child repeat more than once or twice. Correct
pronunciation is not nearly as important as having children being willing to ‘take a
chance’. With continued shaping, children’s pronunciation and word-formation
becomes more and more like that of adult speakers.

expanding Parents/caregivers often expand their children’s words or short
phrases into more complete statements. Again, often without being aware that they

have done so. Teachers need to do the same, consciously. As far as possible, we have to -

try to get children to use phrases/sentences with verbs. If the child doesn’t use a
verb, we may expand his/her statement, supplying the verb(s) for the child. We can do
this by asking a confirmation-type question to which we respond with a longer answer.
Or we can simply supply the longer statement and expect the student to repeat it. As in
shaping, we do so in a matter-of-fact way. We don’t make a big deal about it; ‘It’s just
the way things are done around here.” Children usually don’t have much problem with

0NON0NN0NNARNONAANNANNANNNNONAANONINONNONNONND
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this if it is done in a matter-of-fact way.

what this book isn’t and what it is
This book is not intended as the final authority on how to say what in each of

these settings. It is intended to represent as accurately as possible the consensus of what
Laura and the four Head Start teachers said in the workshop. It is intended to transcribe
that consensus accurately.But those teachers sometimes differed among themselves.
Among different speakers and in different parts of Navajoland, there are and will
continue to be a number of different ways of saying these things. That's natural; don’t
make a big deal out of it. :

This book is meant as an idea book, a resource book. It is intended to show you
what others say. You may or may not decide to use the same forms. '

_ But if you have a sizable number of children who talk little or no Navajo, you
should #ry to be reasonably consistent. You should try to use the same forms

. most of the time. The four adults in the center should try to be reasonably consistent

among themselves. And where possible, the four of you should be reasonably
consistent with how things are said in that particular community.

how to use this book

If you leaf through this book and say, “I'm already doing all that” or “I can do
better than that”, that's lovely. This should be something you feel you are already
doing, or at least that you could be doing: not just talking Navajo to the children but .
getting the children to respond to you"meaningfully in Navajo.

This book is not a list of the language you should teach. Itis not a list of ‘correct’
forms. '

As noted above, this book is intended as an ‘idea’ book. It is intended to allow
you to look up a given setting and see what some other teachers say in that situation.
Then you have to decide what forms you will use. As noted above, with second-
language learners, you need to try to be reasonably consistent: consistent with yourself,
consistent with your co-workers, consistent with the community.

an emphasis on verbs

In this book, however, there is a strong emphasis on verbs. Verbs---words .
that specify the action(s). '

Navajo verbs are complicated. Compared to English, a Navajo verb phrase may
be a whole sentence. ‘

Navajo verbs can be long. There is only one one-syllable verb form in the
language. Five- and six-syllable verbs are not uncommon, even among child-speakers.

English uses the same small number of verb forms with the different person:
I/you/we/ you(all)/ they wash; he/she/it washes. But in Navajo, most of these are
different forms. (See below.)

Because Navajo verb forms can be complicated, long, and different, Navajo-
language-learners usually try to avoid them wherever possible.
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But you just can’t say much in Navajo without verbs. You can’t say much worth
saying until you begin to sense how the verb system works. And you won’t acquire
that sense unless you try to use verb-forms.

Many teachers subvert their children’s efforts to learn Navajo by concentrating
on nouns. They teach their students lists of nouns (and a few neuter verbs): body parts,
pieces of clothing, farm animals, wild animals; colors, shapes, directions; etc. But you
acquire a language by communicating ‘novel’ information to others. And naming or
describing things is not novel information; in most cases, your listeners already knew
those things. You acquire a language by communicating ‘novel’ information. Telling
your listener that you want something not at hand is ‘novel’ information if your
listener didn’t know that. And it gives you feedback: you can tell whether you were
more-or-less right. If you weren’t right, you may not get what you wanted; you may
get help in saying it right. If. you were right, you get what you wanted--or at least a
reason why you can’t have it. '

One of the most important things we can do to help children acquire Navajo,
then, is to enable them to acquire verbs and some ‘feel’ for how the Navajo verb-
system works.

To do so, we have to expect verbs. We have to insist on verbs. This can be done
by ‘shaping’ or ‘expanding’ the child’s partial responses into more complete
responses with appropriate verb-forms. Studies of young children with
parents/ caregivers show that many tend to do this intuitively: they finish the phrase
for the child, or they ask the child to confirm a corrected and/or extended version of
the child’s original statement. All these things may appear to the child not as corrections
but as attempts to improve communication. But they do ‘nudge’ the child’s speech
closer to adult speech. We have to transfer language behavior that often seems to come
naturally in parent/ child interaction into teacher/child interaction.

It's true that native speakers do not always talk to one another in ‘verb-ful’

sentences. But when a native-speaker leaves something out, it’s because another native-

speaker will understand what’s been left out. But language-learners may not. It’s better
to insist on phrases with a verb in all but the most perfunctory communication.

IIT ‘TEACHING’ SITUATIONAL NAVAJO

‘teaching’ situational Navajo -
It will help if teachers will talk to children only in Navajo.

It will help if teachers will not just talk to"children in Navajo but also expect
children to respond in Navajo. To expect children to do what they’ve been asked
" to do if they understand what was said. Or to ask for clarification if they do not
understand. (Otherwise they’ll just ‘sit tight until it goes away’--and not learn any
Navajo from that situation.) We need to teach them what to say when they don’t
understand. And then we have to be careful we don’t inadvertently “punish’ them for
telling us they don’t understand.

But it helps even more if teachers don’t just talk to children but also set up

0NONNNO0NNN0NOONAAANNANNANNNNN0CAN0C0NCQCAQQQNN
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situations where the children talk to the teachers in Navajo. Or situations in which the

* children ask questions. Or situations in which children tell other children to do things.

Only in this way will the children learn several forms of the same verb and begin to get
some ‘sense’ of how verbs work in Navajo.

In a given mode-and-aspect, there maybe twelve (or more) forms of a given
Navajo verb. We can write these out in a table; some may show the same form.

In the up-and-down columns below, we show number: singular (one), dual
(two), plural (three-or-more). In the columns across we show person: st (the one
speaking: ‘I/we’); 2nd (the one spoken to: ‘you/you(all)’); 3rd (the one spoken about:
‘he/she/it/they’); 4th (a polite or indirect form for the one spoken about: perhaps

‘one’).

We might illustrate this with a real verb that children might use:
the durative Imperfective form of #4'di. . .gis having to do with washing oneself (one’s
hands) with water. (The paradigm here is only for the teacher, to enable her to follow
the discussion that follows. At no point do we present, or teach, this paradigm
to the children.)

| singular dual | plural
1st tdndsgis | tanéiigis tdddeiigis
2nd tddnigis tﬁnéhgis : tdddaahgis
- 3rd tdnéigis téneIgis tdddeigis
4th tézif@:is tadjigis tdddajigis

We do not sit down as one might ina high school or college Navajo-as-a-Second-
Language class and tell the children to “memorize’ this paradigm. Instead, as teachers
we select those forms that may be the most useful and try to get the children to
respond to and/or use them in reasonably natural situations. These are probably the
1sg (I), 2sg (you sg), 3sg (he/she/it), 1pl (we 3-or-more), 2pl (you 3-or-more) , and
possibly the 3pl forms (they 3-or-more).

*There are some problems with this particular verb-form and these are illustrative of some of the problems
in teaching Navajo situationally. There is a verb form #4°4dl. . .gis which has to ‘washing oneself {one’s
hands) with water’. There is another form t4n4. . .gis which has with ‘washing it with water’ (in which ‘it’
could include hands). Thus, while one can say Shila’ td’ddisgis , one cannot say *Nila’ td’ddigis . One says
Nila’ tdfigis or t4nigis . But this is another verb form. Mixing Shila’ t4"ddisgis with Nila’ taigis, (from two
different verb-forms), may give children a mistaken idea of ‘how the system works’.

You need to find reasonable ways in which to elicit these forms. Some
suggestions:

2pl  tdddaahgis This is the form that occurs in commands to the groﬁp:
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Nihfla’ tiddaahgis “You (3-or-more) wash your hands’. _
You can tell one child, or a group of children, to command the other children to
wash their hands. '

2sg  tddnigis This is the form that occurs in commands to individuals:
Nila’ tdgnigis ‘you (sg) wash your hands’
You can tell one child, or a group, to tell another individual to wash his/her
hands.
- Or this can be done in a chain. Each child who has finished washing his/her
hands can tell the next child to do so. Or each child can ask the child before him:
Nila‘ish tddnigis ? ‘Are you washing your hands?’ ‘

1sg tdndsgis This is the form that occurs in statements made by
individuals: ‘T'm washing my hands’.

You can ask a child if s /he is washing his/her hands (an aoo’-dooda question):
Nila’sh té4nigis ?*Are you washing your hands?” To which the child might respond:
Aoc’, shila’ tandsgis. “Yes, I'm washing my hands.” Here, you cannot let the child off
with just Aoo’ or Dooda ; you have to insist on the fuller answer which
includes a verb. This may not be completely natural. But it is necessary if children are
ever going to acquire some sense how the different forms go together.

As above, you can have children ask the one ahead of them.

Or you can ask a child a hw- question: Ha’4t'fish baa nanind ? “What are you (sg)
doing?’. To which the child might respond: Shila” tdndsgis.

3sg  tdnéigis This is the form that occurs in statements made about
another individual: Bfla’ tdnéigis . ‘S/He’s washing her /his hands.”

You can ask one child if another is washing his/her hands: Fiitish
bila’ tanéigis ? ‘Is Pete washing his hands?’ To which s/he can respond, Aoo’, bila’
tdnéigis . (As above, you should insist on a complete verb-ful answer to this aco’-dooda
question.)

Or you can ask a hw-question: Mériish ha’dt’iish yaa naaghd ? “What is Mary
doing?” To which the second child might respond (about the third): Bila” tdnéigis .

1pl  tdddeiigis This is the form that occurs in statements made about a
group by members of that group: Nihila” tdddeiigis ;'We're washing our hands.’

As above, this can be elicited by asking a hw-question: Ha’4t’fish baa ndaohkai .? |

‘What are you (all) doing?’

Several other questions are possible but may be a little awkward.

You can ask an aco-dooda question: Nihila’fsh tdddaahgis ? ‘Are
you (all) washing your hands?’ To which the group could answer, Aoo’, nihila’
taddetigis . (Notice that either all the children responding would be in the act of washing
their hands or, if not, pantomiming doing so.)

And, although it’s a bit awkward, teachers can probably get away with asking a
1sg aoo’-dooda question: Nihila” tdddeiigis ?' Are we washing our hands?” To which the

00N0NNNNNONANNNONNNDANNNANRANANNNNNIADNANINNNNNO
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children might respond, Aoco’, nihila’ tdddeiigis.

Of course, after children get a little more facile with the various forms, teachers
can mix in an occasional question to which the answer is Dooda. We don’t want children
to assume that all aoo’-dooda questions are answered in the affirmative. (If all yes-no
questions are answered in the affirmative, they aren’t really questions anymore.)

Tt is possible, when children become more facile, to get chains of questions and
answers in which the teacher asks an aco-dooda question to C 1 about C 2:

- ToC1): C 2 bila’fish tdnéigis ?
C1l{toC2): - C2, nila’ tddnigis ?
C2 (toC1) Aoo’, shila’ tindsgis .
C1l(toT): Aoo’, bila’ tinéigis .
Or the teacher may ask a hw-question to C 1 about C 2:
T (to C1): C 2 ha’dt’fish yaa naaghd ?
C1 (to C 2): C 2, ha’at’fish baa nanind ?
C2 (to C1) Shila’ t4ndsgis .
Cl (to T) Ch2 bila’ ténéigis .
3pl - tdddeigis This is the form that occurs in statements made about a

group by someone outside group: Bila’ tdddeigis ; ‘They’re washing their hands.’
As above, this can be elicited by an aco-dooda question: Bila’ish tdddeigis ? ‘Are
they washing their hands?’ To which the respbnse might be Aoo’, bila” tdddeigis .
* Or this can be elicited by asking a hw-question: Ha’4t'ffsh yaa ndaakai ? “‘What ~
are they doing?’ To which the response might be Bila’ tdddeigis .
Here, too, this sentence might be a possible response to a natural question about
where certain children are.

It may seem ‘strange’ or un-Navajo to ask children questions to which the
questioner already knows the answer. We don’t do so with adults and we don’t often
do so with children. But we do so with infants and toddlers just learning the language.
And we have to do so with children acquiring Navajo as a second-language if we hope
to expose them to enough forms in a given paradigm to “get a feel for that paradigm.
We need to deal with our feelings about asking ‘obvious’ questions.

To make enough time for most children to talk in this way, it may be necessary
for all four teachers to work with groups of four or five children each (so that everyone
gets a chance to talk). But this has to be meaningful talk; it can’t just be ‘say after me’.
That is, you have to set up situations where what they are saying is more-or-less true.

‘economy’
Some teachers go to great lengths to set up situations in which it seems ‘natural’

to use that particular sentence.But setting up the situation may take more time than

‘saying that one sentence does. That's not economical. And children, acquiring a second



Introduction: Situational Navajo - _ p.13

language simply don’t have as much time as toddlers acquiring a first language do.
Some teachers go even further and say you shouldn’t use any given sentence

unless the situation for its use comes up ‘naturally’. But here, too, opportunities to

practice a given form may be so far apart that the children never sense the connections.

Lily Wong Fillmore’s studies strongly suggest that in completely ‘natural’
situations, where there is little outside reinforcement, it is often only the more outgoing
and the adventuresome children that acquire much of the second language in school-
like settings; the shy and retiring don’t. Or, in our case, the children who already know
some Navajo are more likely to develop that Navajo than those who don’t.

But we want all children to acquire Navajo, and to develop in Navajo. In the real
world of second language acquisition, we’ve got to find or devise reasonably realistic
situations where there is more talking time than set-up time, and where the
opportunities to use that particular form are close enough together for children to sense
the connection between them, and where (over time) everyone is expected to use those
forms.

‘‘units’ and ‘lessons’; teach and practice: a suggestion

We can’t do what we have shown above for every verb form that comes up
during the day. In some cases, we may only be able to ask one question. But we (as a
group of adults in the center) should try focusing on a given verb-form (like tnd. . .gis

above) for a week , trying hard to both teach it at least once a day and then exploiting -

it every time a chance comes up to practice it at other times during the day.

What we’re suggesting, then, at this time, is that we as a staff select a given verb-
form (or maybe several) that we will work on during a given week. We actually "teach’
that verb form as in some of the examples above at least once every day that week. But
we also work in a little additional “practice’ of that verb-form whenever children are
washing hands during the day, every day.

And each day we review-teach at least one verb-form that we have taught
previously, and practice it whenever we can during the day. ' .

It will help if we let parents know what verb-forms we are working on that
week and, every so often, what children have been taught cumulatively up till then.
Whether or not children have an opportunity to use Navajo outside the
center is the single biggest factor in how much Navajo they will acquire in
the center.

And it is very important, that we continue to expect the children to use ail those
verb-forms in the center that we have taught up till then.

In this way we are doing more than just ‘exposing’ the children to Navajo. We
will be consciously selecting what language we will call the children’s attention to by
expecting them to respond to that language. We will have made it more likely that they
will, at other times, be able to use those verb-forms for their own purposes. In short,
we have made it more likely that they will actually ‘talk’ and ‘understand’, not just
‘hear’ or ‘appreciate’, Navajo.

-WH dr#féc 05/97
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SITUATIONAL NAVAJO

setting: ©  BUS ROUTE
routine:  getting on the bus
intent:  to get children to board the bus

reaction: child will board the bus

T: lihninddh
ALT: Iih nilyeed
C: GETSONBUS

T:  Lih ninddhish? E

ALT:Iih nilyeedish? |

C: Aod,iih yishddh / Dooda, doo iih yishdah da.
ALT: Aod’, iih yishyeed. / Dooda, doo iih yishyeed da.

T: Woéshdéé’, ith nindéh.
ALT:Wéshdéé¢', iith nilyeed.
C: CHILD GETS ON BUS

GLOSS

T: Come in (to the bus).
ALT: Come on in (the bus)
C:  CHILD GETS ON BUS
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T:  Are you coming in ( to the bus)?

ALT: Are you coming in (to the bus)?

C:  Yes, I'm getting in / No, I'm not getting in. [REASON]
“ALT: Yes, I'm getting in. / No, I'm not getting in. [REASON]

T: Come on [encouraging], come into the bus.

ALT: Come on [encouraging], come into the bus.
C: GETSONBUS

collected by June ‘96 Workshop atWindow Rock  date: T 06 /04/96
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SITUATIONAL NAVAJO

SITUATIONAL NAVAJO

setting: BUS ROUTE
routine: greeting -
intent: to greet child or adult

reaction:  return greeting

introductory statement™:
T/C: Y4’ at' ééh abini(, NAME).
C/T Aoo’, yd'ét’ééh abini(, NAME).

GLOSS B
introductory statement:

T/C: Good morning(, NAME).

C/T Yes [confirmation], good morning(, NAME).

NOTE:
This can be initiated by either the child or the adult.
This can also be used when children enter the center.

collected by June ‘96 Workshop at Window Rock date: T 06/04/96
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SITUATIONAL NAVAJO

setting:  BUS ROUTE
routine: seating
intent: to get child seated

reaction:  child will sit where expected/allowed to

T: Dahnidaah.
C: CHILD SITS DOWN
C: Haa’'fsh dah nishdaah ?
ALT:Haa'{ ?
Da’ kwe'é?

Kwe'iish ?

GLOSS

T: Sit down (on a bus seat) .
CHILD SITS DOWN
Which one shall Isiton ?
Which ?

Is it here (you mean) ?
Here ?

collected by June ‘96 Workshop at Window Rock date: T 06/04/96
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SITUATIONAL NAVAJO

setting; BUS ROUTE

routine:  buckling up

intent:  to gét child to buckle up (seat belt)
reaction:  child will buckle up (seat belt)

introductory statement:
T: Ach’44h sis bee 4de’itt6 .
C: CHILD BUCKLES UP

e

- Ade’siiitt §6sh?
C: Aoo’, 4de’sétté .

(Niziizfsh) ahiih yinfHkid?
C: Ao0o, (shjziiz) ahiih yitkid.

o

GLOSS

introductory statement:

T: Buckle up your seat belt.
C:  CHILD BUCKLES UP

T:  Areyoubuckled up?
C: Yes, I'm buckled up .



SITUATIONAL NAVAJO

T: = Isit (your belt) fastened together ?
C:  Yes, it (my belt) is fastened together.

collected by June ‘96 Workshop at Window Rock date: T 06/04/96 -
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SITUATIONAL NAVAJO

setting: BUS ROUTE

routine: arrival at center

intent : to wake upon arrival at the center any children who may
have fallen asleep on the bus

reaction:  child will realize they have arrived at the center and
(1) sleeping child will wake up
(2) child may wake another sleeping child up

introductory statement:

T:  Kad éf 6lta’di niikai. Ii’ hadn]ah

(If a child is asleep):
T: Ch'éénidziid, k’ad 6lta’di niikai.
C: CHILD (WAKES UP OR) UNDERSTANDS THEY ARE AT THE CENTER

(If a child discovers another child asleep):

T: <<Ch’éénidziid>>, bidini.

C1: Ch'éénidziid, (k'ad) 6lta’di niikai . .

C2: CHILD (WAKES UP OR) UNDERSTANDS THEY ARE AT THE
CENTER
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GLOSS
introductory statement:
T: We'’ve arrived at the school now.

(If a child is asteep):
T: Wake up; we've arrived at the school now.
C: CHILD (WAKES UP OR) UNDERSTANDS THEY ARE AT THE CENTER

If a child discovers another child asleep):

T:  “Wake up!”, you tell him/her.

Cl: “Wake up!”, we've arrived at the school (now).

C2: CHILD (WAKES UP OR) UNDERSTANDS (S)HE IS AT THE CENTER

collected by June ‘96 Workshop at Window Rock  date: T 06/04/96

AAAANRACAARANARANANANOANANNNANNNCN

aoo0oe

NN n



WW\'WWWWW\'WW\.’"w‘-’WWWWWWWWW'WWWWWWWWWWW'@'WWWWWW’WW

SITUATIONAL NAVAJO

SITUATIONAL NAVAJO

setting: BUS ROUTE

routine:  unbuckling safety belts

intent: to have children unbuckle safety belts
reaction:  children will unbuckle safety belts when the bus stops

introductory statement:

-T:  Ni'flttahgo _m'hiziiz k'ida’diit’ah.

T: K’ad nihiziiz k’ida’oh’ad.

- C: CHILDREN UNBUCKLE SAFETY BELTS WHEN BUS STOPS

GLOSS
introductory statement:
T: When it (the bus) stops, we will unbuckle our belts.

T: Now the bus has stopped, you may unbuckle your belts now.
C:  CHILDREN UNBUCKLE SAFETY BELTS WHEN BUS STOPS

collected by June ‘96 Workshop at Window Rock date: T 06/04/96
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- SITUATIONAL NAVAJO

setting: BUS ROUTE
routine:  getting off the bus |
intent: to Have children get off the bus in an orderly manner

reaction:  children will get off the bus in an orderly manner

introductory statement:
T: Kad adadiijah. Hazh66'igo atkéé’ adahohkddh.
C: CHILDREN GET OFF THE BUS ONE AFTER THE OTHER

C1: K’adish shinddnd.
C2: Shiish nddnd?

T: Ao0’, ni ndana.
ALT:Ndaga’, altsé.

GLOSS

introductory statement:

T:  Now we will get off the bus. Carefully get off the bus, one after the other.
C: CHILDREN GET OFF THE BUS , CAREFULLY, ONE AFTER THE OTHER

C1: Isit my turn now?
C2: My turn now?

T Yes, it is your turn.
ALT: No, wait your turn.

collected by June ‘96 Workshop at Window Rock dat: T 06/04/96
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SITUATIONAL NAVAJO

setting: ENTERING THE CENTER

routine: greetings |
intent: child / teacher will greet the other
reaction:  the other will respond appropriately

introductory statement:

T: Y& 4t'ééh abini, dtchini [or NAME].

C:  Y&'4t'ééh abini, bd'iinishta’i [or NAME].
ALT: '

C:  Y&'dt’ééh abini, bd’{inishta’{.

T: Aoo’, yd'dt’ééh abini, dlchind.

GLOSS

introductory statement:

T: Good morning, children [or NAME].
C: Good morning, teacher [or NAME].
ALT: | |

C:  Good morning, teacher [or NAME].

T: Yes [cbnﬁrmation], good morning, children [or NAME].

collected by June ‘96 Workshop at Window Rock date: T 06/04/ 96
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SITUATIONAL NAVAJO

setting: ENTERING THE CENTER

routine:  hanging up coats

intent : to get children to hang up thelr coats
reaction:  children will hang up their coats

introductory statement:

T: Kad éf nihi’éétsoh ddaadahididii’nil.

(pD

T:  Nihi’éétsoh dahdahidoohniit.

C: CHILDREN HANG UP THEIR COATS
ALT: ’

T:  Nihi’'éétsohish dahdahidoohnil?
C: Aoo’, nihi’éétsoh dahdahidii'nil.

{sg)
T: Ni’éétsoh dahidiitts66s.

C: CHILD HANGS UP COAT

T: i’ éétsohishij dahidiniltsooz?
C: Ao/, (shi’éétsoh) dahidiittsooz.

C: Shi’éétsohish dahidiistsG6s?
T: Aoo’, ni'éétsoh dahidiittséds.
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GLOSS
introductory statement:
T: Now we will take off our coats.

(pD)

T: Hang your coats up.

C:  CHILDREN HANG UP THEIR COATS
ALT:

T:  Did you hang up your coats?

C:  Yes, we hung up our coats.

(sg)

T Hang up your coat.
C CHILD HANGS UP HIS/HER COAT

T: . Did you hang up your coat?
C:  Yes, I hung it (my coat) up.

collected by June ‘96 Workshop at Window Rock date: W 06/05/96v
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SITUATIONAL NAVAJO
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setting: ENTERING THE CENTER
routine:  wiping shoes-1
intent: to get children to wipe their shoes before entering.

reaction:  children will wipe their shoes before entering

introductory statement:

T:  Nihikee’ hashtt'ish* baah dadiildah.

(pD)
T:  Nihikee’ hashttish baah daatdééh .

ALT:Nihikétt 4dhdéé” daatdéch.
C:  CHILDREN WIPE MUD OFF SHOES

T:  Nihikee'ish hashtt’ish baah daotdee’?
C: Aoc, nihikee’ hashttish baah deiildee’.

(sg)
T:  Nikee” hasht¥ish baah nitdééh.

ALT:NikéttY 4dhdéé’ nildééh.
C:  CHILD WIPES MUD OFF SHOES

T: Nikee'ish hashtl'ish baah yinildee’?
C:  Aoo, shikee’ (hashttish baah) yildee’.
C:  Shi shikee’ doo hashtl'ish da.

NONNNONNNNANNANAANNRANNANNNNNNQCAQNQQ
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SITUATIONAL NAVAJO

ALT

C:

Shi shikee’ clean.

*NOTE:

For hashttish, you could also substitute yas, hosh, ch’il.

GLOSS
introductory statement:

T:

(pD)
T:
T:
C:

(sg)

ALT:

ALT:

We will wipe the mud off our feet.

Remove (wipe off) the mud on your shoes.

Remove (wipe off) the mud on (the soles of} your shoes.

~ CHILDREN WIPE MUD OFF SHOES =

Have you removed (wiped off) the mud on your shoes?

Yes, we have removed (wiped off) the mud on our shoes.

Remove (wipe off) the mud on your shoes.
Remove (wipe off) the mud on your shoe soles.
CHILD WIPES MUD OFF SHOES

Have you removed (wiped off) the mud on your shoes?

Yes, I've removed (wiped off) the mud on my shoes.

My shoes are not muddy.
My shoes are clean.

collected by June ‘96 Workshop at Window Rock date: W 06/05/96
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SITUATIONAL NAVAJO

setting: ENTERING THE CENTER
routine:  wiping shoes-2
intent: to get children to wipe their shoes (before entering)

reaction:  children will wipe their shoes (before entering)

introductory statement:

T:  Nihikee’ hashtt'ish baah dadiildah. Ni'g66 sikaadigii bidadidiil’is.

{pD -

T: Ni'g66 sikaadigif bidadotis.

C: CHILDREN WIPE THEIR SHOES ON THE MAT
ALT:

T: Nihikee’ daaht'ood.

C: CHILDREN. WIPE THEIR SHOES

ALT:

T: Nikidadof'is.

C: CHILDREN WIPE MUD OFF SHOES

T: Nihikee'ish hashtt'ish baah daotdee’?
C: Aoo’, nihikee’ hashtYish baah deiildee’.

T: Nihikee’ hashtlish baah daatdééh.
ALT: Nihikétt 44hdé¢’ daatdééh.
C: CHILDREN WIPE THE SOLES OF THEIR SHOES

NNNNONNANNNANNNNNN00NANAAAANNAANNNNANAANNAAAN
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SITUATIONAL NAVAJO

(sg)

T: Ni'g66 sikaadigii bidil'is.

C: CHILD WIPES FEET ON THE MAT

ALT:

T: Nikee’ nit'ood.

C: CHILD WIPES SHOES

ALT: '

T: Nikidil'is. |
C: CHILD SHUFFLES HIS/HER FEET TO WIPE MUD OFF

Nikee'fsh hashtt'ish baah yl’m’idee; ?

C: Aoo’, shikee’ hashttish (baah) yfldee’.
T: - Nikee’ hasht¥ish baah nildééh.

T2: Nikétt’dsdh déé’ nitdééh.

*NOTE:

For hasht¥ish, you could also substitute yas, hosh, ch’il

GLOSS
introductory statement:

" T:  Letus wipe the mud off our shoes. We will wipe our feet on the mat.

(pD)

T:  Wipe your shoes on the mat.

C:  CHILDREN WIPE THEIR SHOES ON THE MAT
ALT

T:  Wipe your shoes.

.17



SITUATIONAL NAVAJO ‘P. 18

C: CHILDREN WIPE THEIR SHOES

=

Shuffle your feet (so as to remove mud).
C: CHILDREN WIPE MUD OFF SHOES

=3

Have you removed the mud off your shoes?

C: Yes, we have removed the mud off our shoes.

T:  Wipe the mud off your shoes.
ALT: Wipe the soles of your shoes.
CHILDREN WIPE THE SOLES OF THEIR SHOES

T:  Wipe your feet on the mat.
C: . CHILD WIPES FEET ON THE MAT

T:  Wipe your feet/shoes.
C: CHILD WIPES SHOES

T:  Shuffle your feet {so as to wipe the soles).
C: CHILD SHUFFLES FEET TO WIPE MUD OFF SOLES OF SHOES

T:  Did you remove the mud off your shoes?
C:  Yes, I removed the mud off my shoes.
ALT:

T: -~ Remove the mud off your shoes.

T:  Wipe the soles of jmur shoes.

NONNNRO0NNANNANANAANNNNANNAANQAQQNQQQQN

*NOTE
For hashttish, you could also substitute yas, hosh, ch’il

collected by June ‘96 Workshop at Window Rock date: W 06/05/96
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SITUATIONAL NAVAJO

- setting: PERSONAL HYGIENE
routine: washing hands
intent: to get children to wash their hands

reaction: children will wash their hands

introductory statement:

T: Nihila’ tdadadiigis.

(pl)
T: Nihila’ tdddaahgis.
C: CHILDREN WASH HANDS

T: (Da’)nihfla’ish tdddasoogiz?
C: Ao0, nihila’ tdddasiigiz.
ALT: Aoo’, tdd'ddadeegiz.

(sg)
T: Nila’ tadnfgis. |
C: CHILD WASHES HANDS

T: Da’ nila’ish tddsiigiz?
C: Aoo/, shila’ tddségiz.

C: Aoo, tadségiz.



SITUATIONAL NAVAJO

ALT
T: (Da’) td’ddifigizish?
C:  Aoo’, td'ddésgiz.

C: Shit'44 {iddd’ shila’ tddségiz.

GLOSS

introductory statement:
‘T:  We will now wash our hands.

(pD |
T:  Wash your hands.
C: CHILDREN WASH HANDS

T:  Did you wash your hands?
C:.  Yes, we washed our hands.
ALT: Yes, we washed them {our hands).

(sg)
T:  Wash your hands.
C:  CHILD WASHES HANDS

T:  Did you wash your hands?
C: Yes, I washed my hands. |
ALT: Yes, I washed them (my hands).

C: Ihave already washed my hands.

collected by June ‘96 Workshop at Window Rock

date: W 06/05/96
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SITUATIONAL NAVAJO P. 21

SITUATIONAL NAVAJO

setting: PERSONAL HYGIENE

routine: drying hands

intent: to get children to dry their hands
reaction:  children will dry their hands

introductory statement:

T: Nihila’ dadiit’ot.

(pD .
T: Nihila’ daoht'ood/nidaottsdgh. ©

C: CHILDREN WIPE/DRY HANDS -

Nihila’ish dacht’66d/nidaottsei?

Aoo’, nihila” deiit'66d /nideiiltsei.

Ndaga’, t'ahdoo deiit'ocod da/nideiiltsdah da.
ALT:Ndaga’, t'ah dooda.

Q0

(sg)
T: Nila’ nit'ood /nafittsdsh.
C: CHILD WIPES HANDS/CHILD DRIES HANDS

T: Nila'ish yinit'66d /néifiltsei?
C:  Aoo, shila’ yit'66d /néittsei.



SITUATIONAL NAVAJO _ P, 22

CALT:

Ndaga’, t'ahdoo shila’ yisht'ood da/ndstsdah da.
Ndaga’, t'ahdoo 4dfsht'ood da/ nd’adistsdah da.
Ndaga’, t'ahdooda.

GLOSS
introductory statement:
T:  We will now wipe/dry our hands.

QOO QQOQAQQQAQQQQQAQQQQ

2V
T:  Wipe (dry) your hands.
C: CHILDREN WASH HANDS =
T: Have you wiped (dried) your hands? ¢
C: Yes, we've wiped (dried) our hands. &
ALT: No, we haven’t wiped (dried) them. c-
ALT: No, not yet. o=
C:
<
T Wipe (dry) your hands. C:
C: CHILD DRIES HANDS
€
T:  Have you wiped (dried) your hands? c-
C:  Yes, I've wiped (dried) my hands. C
ALT: _ C:
No, T have not wiped (dried) my hands. C_

No, I haven’t wipe (dry) them yet.
No, not yet. |

collected by June ‘96 Workshop at Window Rock  date: W 06/05/96v
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SITUATIONAL NAVAJO

SITUATIONAL NAVAJO

setting:  PERSONAL HYGIENE
routine: brushing teeth
intent: to get children to brush their teeth

reaction:  children will brush their teeth

introductory statement:

T: Kad éf t'44 4nfiltso nihiwoo’ dadiich’ish.

(pD)

T: Nihiwoo’ daahch’iish.

C: - CHILDREN BRUSH TEETH

INSTRUCTIONS [This can be sung or recited.]

T:  Awoo’ bit yich'iishi, awoo’ bee yich’iisfu’ ‘
bik4d’ dahdaahtteeh, 44d66 nihiwoo’ daahch'iish.

T: Nihiwoo’ish daochch’iizh? -

C: Aoo’, nihiwoo’ deiich’iizh.

T- Niwoo’ nich’iish.
C: CHILD BRUSHES TEETH

C: Da’ shiwoo’ yishch'iish?

T:  Aoo’, niwoo’ nich’iish.

. 23



SITUATIONAL NAVAJO

T: Niwoo'fsh yinich'iizh?

C: Aoo’, shiwoo’ yich’iizh.

GLOSS
introductory statement:
T: Now we will all brush our teeth.

(p)
T:  Brush your teeth.
C: CHILDREN BRUSH TEETH

INSTRUCTIONS  {This can be sung or recited.]
T:  Toothbrush, toothpaste you put on it
and then you brush your teeth.

T: Did you brush your teeth?
C:  Yes, we brushed our teeth .

T:  Brush your teeth.
C: CHILD BRUSHES TEETH

C:  Ishould brush my teeth?
T: Yes, you should brush your teeth.

T:  Have you brushed your teeth ? -
C:  Yes, I brushed my teeth.

collected by June’96 Workshop at Window Rock  date: W /06/05/96

. 24

{

,nm‘\mmmmmmmmmmmmmﬂmﬂﬂﬂﬂﬂﬂ(‘ﬂﬂﬂﬂﬁﬂﬂ(‘ﬂ(\ﬁ(‘(\(‘@(‘(‘(‘

- 3N




SITUATIONAL NAVAJO P. 25

SITUATIONAL NAVAJO

setting: PERSONAL HYGIENE
routine:  going to the toilet _,
intent: to find out if a child wishes to go to the toilet

reaction:  child will express his desire to go to the toilet

introductory statement:

T:  Nii’ohgé6 jinizingo baahojilnih.

T:  Nii'ohgé6sh nfni’?

C: - Ao0’, nii'ohg66 shini’.
ALT

T: Kadéefsh chinindah?
C:  Aoo’, k'adée ch’l’m’shéeih.
ALT

T: Kadéeishilizh?

C: Aoo’, kk’adée ashtizh.
ALT

T: TY66'g66sh k’adée dinadh?
C:  Aoo’, K'adée tY66'g66 dishddh.

GLOSS
introductory statement:

T: Be sure to tell someone if you wish to go to the resiroom.



SITUATIONAL NAVAJO P. 26

T: Do you wish to go to a private place (the toilet)?
C:  Yes, I wish to go to a private place (the toilet)?

T: Are you about to go out (to the restroom)?

C:  Yes, I am about to go out (to the restroom)?.
ALT

T: Are you about to urinate?

C: Yes, I am about to urinate..

ALT

T: Are you about to go outside (to the restroom)?
C:  Yes, I am about to go outside (to the restroom)?

*It was determined to keep this setting in the singular form due to its sensitive nature.

taking turns at toilet bowls
intent children will learn to wait their turn at the (toilet) bowl

reaction: children will take turns at the (toilet) bowl

introductory statement: _

T: Hazhé’6 nihitah hoolzhishgo ch’éédaahkah. T'dadoo atch’ggh
nidaah'na’a. |

GLOSS

introductory statement:

T:  Take turns when you use the restroom (toilet bowl). Don’t push each other out
| of the way. '

collected by June ‘96 Workship at Window Rock | date: W 06/05/96
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SITUATIONAL NAVAJO

setting: PERSONAL HYGIENE
routine:  flushing the toilet

intent: to get children to flush the toilet
reaction: children will flush the toilet

introductory statement:
T:  Toiletgéne’ yah’anfjiddahgo t'44 dko ajit' ot.

T: Nii'oh finfydhigii aniteet. .
C: CHILD FLUSHES THE TOILET

T:  Nii'oh finfydhéeish finft éé1?

C: Aov, nii’6fydhda 1it éél.

ALT:

T:  Ch'finiydhéeish finit' éé1?
C:  Aoo’, ch’iniyahda fit'éél.
ALT:

T:  Ashinilizhyéeish finit'éé1?
C:  Aoo’, ashélizhée {it' éél.
ALT:

T:  Nilizhish finft éé1?

C:  Aoo/, shilizh ii¥éél.
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ALT:

T:
C:

Ashinichag’éeish iinit' éé1?
Aoo’, (ashéchaa’ée) it éél.

GLOSS
introductory statement:

T:

Always flush the toilet when you use it.

Flush the toilet.
CHILD FLUSHES THE TOILET

Have you flushed the toilet? (FHave you flushed the product of your visit to the
private place?) _ .
Yes, I have flushed the toilet. /I have flushed the product of my visit to the

private place.

Have you flushed the toilet?/Have you flushed the product of your visit to the
outside?)

Yes, I have flushed the toilet./ Yes, I have flushed the product of my visit to the
outside (toilet)). '

Have you flushed the product of youf urination?
Yes, I have flushed (the product of my urination).

Have you flushed your urine?
Yes, I have flushed my urine.

Have you flushed your feces?

“Yes, I have flushed my feces.

NOONOONNOAONINDIRDINIANNNNORARARAANRAIQAAROCTAQNQAQOAOOQOONOOOC
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washing hands after toileting
intent:  children will develop the habit of washing their hands after
toileting

reaction: children will wash hands after toileting

~ introductory statement:

T:  Ch'fiighdahgo bikéédéé’ héla’ tilawosh bee taddzigis.
T: Ch’ééjiddahgo hala’ tdnidzigisgo dko doo hatah honiigdah da.

GLOSS

introductory statement:
T Wash your hands with soap after going to the restroom.

T: If you wash your hands after going to the restroom, you will not get
sick.

collected by June ‘96 Workshop at Window Rock date: W 06 /05/96
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SITUATIONAL NAVAJO

setting: PERSONAL HYGIENE

routine:  turning the water off

intent:

to get child to turn off the water faucet

reaction:  child will turn off the water faucet

introductory statement:

T:

ALT:

T:
C:

T:
C:

ALT:

C:
C:
Cy

T6 doo t'66 nddlii da, 44 dko anijigis.

T6 hanigéés.
CHILD TURNS ON WATER FAUCET

T6 ch’ééh haasgéés.

Té andnigéés.
CHILD TURNS OFF WATER FAUCET

T66sh anéifigiz?

Aoo’, 16 andagiz.

Ndaga’, t6 t'ahdoo andsgées da.
T6 ch’ééh andsgéés.

Té6 ay6o sido.
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SITUATIONAL NAVAJO P. 1
GLOSS ‘

introductory statement:

T:  Never leave the water running, always turn it off.

T: Turn the water on.” -

C: CHILD TURNS WATER ON

ALT:

C:  Ican’t turn on the water.

T: Turn the water off.

C: CHILD TURNS WATER OFF

T:  Did you turn the water off?

C: Yes, I turned the water off.

ALT:

C:  No, Ihaven't turned the water off.
_ I can’t turn off the water.

C: The water is too hot.

Q

collected by June ‘96 Workshop at Window Rock date: W 06/05/96
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SITUATIONAL NAVAJO

setting: PERSONAL HYGIENE

routine: ~ washing hands and face with soap
intent : to get child to wash with soap
reaction:  child will wash with soap

introductory statement:

T:. Td&'4zdigisgo tdldwosh chojoot”figo nizhdnd.

(pl) | |
T: Tdldwosh bit td'ddadohgis.
C: CHILDREN USE SOAP IN WASHING (HANDS/FACES)

- T:  Té&ldwoshish bil t4'ddasidochgiz?
C:  Aoo’, tdlawosh bil td'ddadeegiz.
(sg)
T: T&ldwosh bit td’ddigis.
C: CHILD USES SOAP IN WASHING (HANDS/FACE)

i

Télawoshish bil td’ddifgiz?
C:  Aoo/, tdldwosh bil t&’ddésgiz.

C: Ndaga’, tdldwosh &din.

P. 32
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SITUATIONAL NAVAJO

GLOSS
introductory statement:
T: Itis good to use soap when you wash.

(p)
T:  Wash with soap.

C: CHILDREN WASH WITH SOAP

T:  Did you wash with soap?
C: Yes, we washed with soap.
(sg)

T: =~ Wash with soap.
C: CHILD WASHES WITH SOAP

T: ~Did you wash with soap?
C:  Yes, I washed with soap.
ALT: |

C:  No, there is no soap.

collected by June ‘96 Workshop at Window Rock date: W 06/05/96
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SITUATIONAL NAVAJO

setting: PERSONAL HYGIENE
routine: - wiping/blowing nose
intent: to get child to blow or wipe nose

reaction:  child will blow or wipe nose

introductory statement:

T:  Hachith t'44 ahgsh nijtdahgo y4'at'ééh.

T: Niné éshtit nit'ood.

C: CHILD WIPES MUCUS (FROM NOSE)
ALT:

T: Niné éshtil nitldééh. |
C: CHILD REMOVES MUCUS (FROM NOSE)
ALT: |

T:  Nini’ hétdééh.

C: CHILD CLEANS NOSTRILS

T: Niné'éshtilish yinit'66d?
C: Aoo/, shinééshtit yit'66d.
ALT:

' T:  Nin¢ éshtilish yinildee’?
C: Aoo, shin€éshtit yitdee’



SITUATIONAL NAVAJO

ALT:
T: Ninif’'{sh hwiinfidee’?
C: Aoo’, (shinii’) h6stdee’.

C:  Chith bee yit'oodi 1a” nisin.

GLOSS

introductory statement:

T: It is good to keep your nose clean.
T Wipe your nose.

C:  CHILD WIPES NOSE

ALT:

T Wipe your nose.

C: CHILD WIPES MUCUS (FROM NO‘SE)

T: Clean out your nostrils.
C:  CHILD CLEANS OUT HIS NOSTRILS

T: Have you wiped the mucus from your nose?
C: Yes, I have wiped (the mucus from) my nose.
ALT:

T: Did you wipe (the mucus) from your nose?
C: Yes, I wiped (the mucus) from my nose.
ALT:

T: Have you cleaned your nostrils?

C:  Yes, I have cleaned my nostrils.

C: I would like a tissue (to wipe my nose).

collected by June ‘96 Workshop at Window Rock date: W 06/05/96
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SITUATIONAL NAVAJO

cettingg  PERSONAL HYGIENE

routine:  combing/brushing hair
intent: to get child to comb/ brush hair

reaction: child will Comb /brush hair

introductory statement:

T  Nihitsii’ dadiilzhoh.

(pD
T: Nihitsii’ daahshédh.
C: CHILDREN COMB /BRUSH THEIR HAIR

T: Nihitsii’ish daohsh66'?

C:  Aoo’, Nihitsii’ deiilzh66’.
(sg) |
T:  Nitsii’ nish66h.

C: CHILD COMBS/BRUSHES HIS /HER HAIR

T: Nitsii’ish yinish66'?
C:  Aoo, shitsii’ yish66h.

C: Béézhod’sha’?




SITUATIONAL NAVAJO

ALT:
C: Haéadi bé'ézh66"?

GLOSS _
introductory statement:

T: We will now brush our hair.

(D
T:  Brush your hair.
C:  CHILDREN BRUSH THEIR HAIR

T:  Have you brushed your hair?
C: Yes, we have brushed our hair. .

T:  Brush your hair.
OF CHILD BRUSHES HAIR

T: Have you brushed your hair?
C:  Yes, I have brushed/combed my hair.

C: Where is the brush?

ALT:
C: Where is the brush?

collected by June ‘96 Workshop at Window Rock date: W 06/05/96
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SITUATIONAL NAVAJO

setting: - BREAKFAST - Family Style
routine: setting the table

intent: to get the children to set the table
reaction:  the children will set the table

introductory statement:

T: Da’addaji’ ahoolzhiizh. Leeis’aa’ nidoo'nit.
ALT:

T: Da’doodfilji’ ahoolzhiizh. Leets’aa’ nidoonil.
T: Da’diidiilji’ ahoolzhiizh. Leets’aa” nidoo’nit.

(pD)

T: Haild dkd'ijjeeh?
(sg)

T: Haild éké’iﬂyeed?

'T: Dii abinfgi{f éf (Name) dkd'iilyeed I4.

C: Shild. (if assigned)
ALT:
Shi dooleet. (volunteers)
Shi ka’adiishwot.
Shi dooleet. Shit'ah dooda.

. 38
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GLOSS

introductory statement
T It is now time to eat. The table will be set.
ALT:

It is now time to eat. The table will be set.

It is now time for us to eat. The table will now be set.

T: Who is going to help?

T: Who is going to help?
T: This morning, NAME will be helping,.

C:  Iwantto heip. (volunteers)
It is my turn. (if assigned)

I want to help.
Me! Thave not had a turn.

collected by June ‘96 Workshop at Window Rock date: Th 06/06/96
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- SITUATIONAL NAVAJO

settingg ~ BREAKFAST - Family Style
routine: setting up chairs
intent : to get the children to set up chairs

reaction:  the children will set up chairs

introductory statement:
T:  Bik'i dahdadinfibjitigii hasht’e’ nidadii'nit.

(ph

T:  Bikda” dah’asddhd nidahidoohnift/nidahidoohtah.

CHILDREN GET CHAIRS

(sg)

T: Nibikdd’ dah’asddhd nidii’aah.

ALT:Bikdd’ dah’asddha ta’ nidii’aah.
CHILD GETS CHAIR

C: Haa'ish dahnishdaah?
ALT:Haa’'ish ninish’aah? Kwe'iish?
T:  Aoo’, akwe'é ninf'aah.

C: Hégoshii.

. 40
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GLOSS
introductory statement:
T:  We will now place the chairs we will sit on.

(pl)
T Go get your chairs.
CHILDREN GET CHAIRS

(sg)

T: Go get your chair.

ALT: Go get a chair.
CHILD GETS CHAIR

C:  Where shall I sit?

ALT: Where shall I place it (the chair)? Here?
T: . Yes, place it (your chair) there. “
C: Al right-.

collected by June ‘96 Workshop at Window Rock date: Th 06/06/96
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SITUATIONAL NAVAJO

setting: BREAKFAST - Family Style
routine:  saying grace
intent: to get the children to say grace

reaction:  the children will say grace

introductory statement:
T:  K'ad éf ch'iyddn baa ahééh dadinfidziit.
ALT:
K’ad éi yaa ddadii'niit.
K’ad é{i tsodadidiilziit.
C: CHILDREN SAY GRACE

GLOSS
introductory statement:
T: We shall now express appreciation for our food.
ALT:
We shall now bow our heads.
Now we shall pray.
C:  CHILDREN SAY GRACE

collected by June ‘96 Workshop at Window Rock  date: Th 06/06/96
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SITUATIONAL NAVAJO

setting: BREAKFAST - Family Style
routine:  passing food (family style) ‘
intent: to get a child to pass food (in a bowl or container)

reaction: child will pass food

introductory statement:

- T: K’ad éf ch’iyddn ndds deiyinfikaahgo hada’diyiikdat.

(sg)
T: . FOOD NAME ndés dikaah.

C: CHILD PASSES FOOD

C: FOOD NAME shaa nikaah. (container)

ALT: ,

C: FOOD NAME shich’}’ ndds dikaah. (container
FOOD NAME shaa ni’aah. (bulky)

C2: CHILD PASSES FOOD

Abe’ yaaziid.
C: CHILDPOURS MILK

3

C: LIQUID yaasiid

- 43




SITUATIONAL NAVAJO

GLOSS
introductory statement:
T:  Now we will dish the food out as it is passed around.

(sg) .
T:  Pass the food (which is in a container) along.

C:  CHILD PASSES FOOD

C: Pass me the food. {container)

ALT:

C: Pass the food to me. (container)
Pass me the food. (bulky)

C2: CHILD PASSES FOOD

ye

(You) pour the milk.-
C: CHILD POURS MILK

C: I pour (the liquid).

collected by June "96 Workshop at Window Rock  date: Th 06/06/96
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SITUATIONAL NAVAJO pP. 45

SITUATIONAL NAVAJO

setting: BREAKFAST- Family Style
routine: using eating utensils appropriately
intent : (1) to get children to use eating utensils
(2) to inform adult about lack of eating utensil(s)
reaction: (1) children will use utensils appropriately

(2) child will get missing utensil(s)

introductory statement: _
T: Bee addni hazhé’6 chodeiidiil’iit.
| <
‘Bee ad4n{ bee da’doohsiit.
Bee adéni bee da’ohsaj.
Bee adan{ bee da’diid{it.
CHILDREN WILL USE EATING UTENSILS

>

Bee addni hazh¢'6 deiyinéhta’go bee da’ohsd.
CHILDREN WILL USE EATING UTENSILS CAREFULLY
(APPROPRIATELY) |

0

(sg)
C:  Shibee ad4ani 4din .
ALT:Shi UTENSIL NAME shee adin .



SITUATIONAL NAVAJO : P. 46

T /C: TEACHER WILL GET MISSING UTENSiL(S) OR TELL CHILD WHERE/HOW TO

OBTAIN THEM
T: Hazh6'6 (bee adéni) yinita'go bee iyd.
C:  CHILD WILL USE EATING UTENSILS CAREFULLY (APPROPRIATELY)
GLOSS
introductory statement:
T: We will use our utensils correctly.
(pD)
T:  You shall eat using your utensils.
ALT:
Eat, using your utensils.
Let us eat using our utensils.
C:  CHILDREN WILL USE EATING UTENSILS
T:  Eat, holding your utensils carefully.
C: CHILDREN WILL HOLD UTENSILS CAREFULLY (APPROPRIATELY)
(sg)
C:  Ihave no eating utensils.
ALT: Ihave no UTENSIL NAME
T/C: TEACHER WILL GET MISSING UTENSIL(S) OR TELL CHILD WHERE/HOW TO
OBTAIN THEM
T: Eat, holding your utensils carefully.
C:  CHILD WILL USE EATING UTENSILS CAREFULLY (APPROPRIATELY) .

QOO

QOO

1
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SITUATIONAL NAVAJO

GLOSSARY - Various _Utensil Names

spoon  béésh adee’t
knife béésh
fork béésh bila’{

bila” tda’ii
bila’ dfj'ii

collected by June ‘96 Workshop at Window Rock date: Th 06/06/96
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SITUATIONAL NAVAJO

setting BREAKFAST - Family Style
routine:  cutting meat/food
intent : (1) to get children to cut food
(2) to get teacher to cut food for a child
(3) to inform adult about lack of eating utensil(s)

reaction:  children will use utensils appropriately

introductory statement:

T: K'ad éf ch’iyddn t'66 dooditigo nahalgéésh bidahwiidiil’a4t.

(pD) .
T:  Atsi’/Ch’'iydédn nidahotgéésh.
C: CHILDREN CUT MEAT/FOOD

(sg)
T:  Atsi’/Ch'iyddn nihflgéésh.
C: CHILD CUTS MEAT/FOOD
ALT: .
C:  (Dff) shd nahfigéés.
Ch’ééh fsh'i.
Ch’ééh nehéshgéésh.
T: Haa'isha’ nikd’iishyeed.
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SITUATIONAL NAVAJO

- GLOSS

introductory statement:
T:  Now we shall learn to cut up our meat/food in bite-size pieces.

(pD)
T:  Cut up your meat/food.

C: CHILDREN CUT MEAT/FOOD

(sg)
T: (You) cut your meat/food.
C: CHILD CUTS MEAT/FOOD
ALT:
C: Cut (this) for me.
Ican't doit. .
I'm trying to cut it (but I can’t).

T: - Here, let me help you.

collected by June ‘96 Workshop at Window Rock date: Th 06/06/96
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SITUATIONAL NAVAJO

SITUATIONAL NAVAJO

setting: BREAKFAST-Family Style
‘routine: using table manners
intent: to get children to use “table manners”

reaction: children will use “table manners”’

introductory statement:
T: Hazh6'6 ad4d ddadiilniil.

(pD)

T: Hazhé'6 civiyadn dejyinhkeed. <<T'ad shoodi>> d66
<<Ahéhee’*>> dadohniigo ch'iydan deiyinéhkeed.”

C: - CHILDREN WILL USE TABLE MANNERS APPROPRIATELY and
CHILDREN WILL USE “PLEASE” AND “THANK YOU”

T: Hazhé'6 da’ohsd.

C: Da’ hazh¢'¢ da’iidd?

T: Aoo’, hazh¢’é da’ohsd.

T: T'44 hazh6d'igo da’ohsd.
C. Da’ t44 hazhé¢'igo da’iidd?

T: Aoo’, hazh6d'igo da’ohsd.
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(sg)
T:

. SITUATIONAL NAVAJO

Hazhd'6 ch'iyddn yinikeed. <<T'44 shoodi>> d66 <<Ahéhee’>>
dinfigo ch’iyddn yintkeed.

C: CHILD ASKS FOR FOOD APPROPRIATELY. S/HE SAYS “PLEASE” and
| “THANK YOU”

T: Hazho'6 fyd.

C: Da’ hazhé’6 ashd?

T: Aoo’, hazhé'6 fyd.

T: T'44 hazh66'igo fy4.

C: Da’ 44 hazhé6'igo ashd?

T: Aoo’, t'dd hazh66'igo fyd.

GLOSS

introductory statement:

T:

(pD)
T:

C:

We shall eat using our manners appropriately.

Ask for your food right (appropriately); say “Please” and “Thank you” as
you ask for yoﬁr food.

CHILDREN WILL USE TABLE MANNERS APPROPRIATELY and
CHILDREN WILL USE “PLEASE” AND “THANK YOU”

(You all) eat correctly / carefully.
We should eat correctly /carefully?
Yes, you should eat _correctly / carefully.

(You all) eat slowly.

. 51




SITUATIONAL NAVAJO P. 52

C:  We should eat slowly?

T: Yes, you should eat slowly.

(sg)

T: (You) ask for your food right appropriately. Say “Please” and “Thank you “ as
you ask for your food.

C: CHILD ASKS FOR FOOD APPROPRIATELY. S/HE SAYS “PLEASE” and
“THANK YOU”

T: Eat correctly / carefully.

C:  Ishould eat correctly / carefully?

T: Yes, you should eat correctly / carefully.

T: Eat slowly.

C:  Ishould eatslowly?

T Yes, you should eat slowly.

*NOTE:

Reactions to the use of << '44 shoodf >>and << ahéhee” >> vary from
community to community. To some more traditional people, these words seem
obsequious: as if one were begging for one’s life or overdoing a show of
gratefulness. They are not considered to be appropriate at table. To others, the
use of these terms have become relatively routine. Teachers should use their

own judgment about whether or not to insist on these.

-

collected by June ‘96 Workshop at Window Rock date: Th 06 /06/96
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SITUATIONAL NAVAJO

SITUATIONAL NAVAJO

setting: BREAKFAST - Family Style
routine:  thanking cooks

intent: to get children to thank the cook(s)
reaction:  children will thank the cook(s)

introductory statement:

T: Ch’iyddn nih4 dlyaaigii baa ahééh daniidzin doo.

D

T: Ch'iydén {it inf <<Ahéhee’>> dabidohni.
C:  Ahéhee’, tikango da’iiddd’.

*r

Ck: Aoo’, dk6t'éego 1da! J6 nizhénigo nihit tikango da’ooydd’.

(sg)
T:  Chi'yédn it ini <<Ahéhee'>> bidini.
C:  Ahéhee’, likango iiydd’.

CK: Aoo’, j6 nizhéni, nit likango finfydd’.

GLOSS
introductory instatement:
T: Let us be thankful for the food (which was cooked for us).



SITUATIONAL NAVAJO , P. 54

(ph)

T: You (all) tell the cook “Thank you”.

ALT: Thank the cook (for the food) that she cooked.

C:  Thank you for the good food (we ate).

Ck: Yes, that's the way to express appreciation! Itis good (that you liked the food

you ate).

T:  Tell the cook “Thank you.”

ALT: Thank the cook {for the food) that she cooked.
C:  Thank you for the good food (I ate).

Ck: Yes, itis good that you liked the food you ate.

collected by June ‘96 Workshop at Window Rock  date: Th 06/06/96
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SITUATIONAL NAVAJO

setting: BREAKFAST - Family Style

routine: using napkins __
intent: to get children to use napkins appropriately
reacion:  children will use napkins appropriately

introductory statement:

T:  Zébaah bee yit'oodf chodeiidiil'jjh.

(pD) .

T:  Z&baah bee yit'oods nihiyaayéahii"abidaho}chﬁd.

C: CHILDREN WILL PLACE THEIR NAPKINS UNDER THEIR
CHINS |

ALT: Z4baah bee yit' oodi nihitéél nidanotts6os.

C: CHILDREN WILL PLACE THEIR NAPKINS IN FRONT OF THEM

Nihizdbaah d66 nihila’ nidaaht’o’.
CHILDREN WILL WIPE THEIR MOUTH AND HANDS
Da’ diigi 4t'éego?

3005

Aoo’, akét'éego.

]

Nihizébaah dé6 nihila’” daaht’ ood.
CHILDREN WILL WIPE THEIR MOUTH AND HANDS
C: Da’ diigi 4t'éego?

®




SITUATIONAL NAVAJO

T: Aoo’, akét'éego.

(sg)

T: Zé&baah bee yit'oodi niyaaydsh abthftchiid.

T: Zabaah bee yit'ood{ nitéél ninitts6os.

C: CHILD WILL PLACE HIS/HER NAPKIN UNDER HIS JHER CHIN
C: Da’ diigi 4t'éego?

T: Aoo’, akét' éego. |

T: Bee nizdbaah d66 nila’ ndfit’o’.

C: CHILD WILL WIPE HIS/HER MOUTH AND HANDS
C: Da’ diigi 4t'éego?

T: Aoo/, akét'éego.

T: Z&baah bee yit'oodi bee nizdbaah dé6 nila’ nit'ood.

C: . CHILD WILL WIPE HIS/HER MOUTH AND HANDS

C: T'44 fid4d’ 4désht'66d.

Ch: Shi zdbaah bee yit'oodi shee ddin.

T: La’ nidiilts6ds.

C: Naaltsoos bee &dit’oodi Ia’ shaa nddnitts66s.

T: Na’ kéd1a’ nddna.

GLOSS

introductory statement:

T

We will use our napkins.
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SITUATIONAL NAVAJO

(ph
T:
C:

ALT:

Q

Place the napkins under your chins.
CHILDREN WILL PLACE THEIR NAPKINS UNDER THEIR CHINS

Place the napkins on your front.
CHILDREN WILL PLACE THEIR NAPKINS ON THEIR FRONT

Use your napkin to wipe your mouth and hands.
CHILDREN WILL WIPE THEIR MOUTH AND HANDS
Like this? '

Yes, like that.

Wipe your mouths and hands with it (napkin).
CHILDREN WILL WIPE THEIR MOUTHS AND HANDS
Like this?

Yes, like that.

Tuck the napkin under your chin.

CHILD WILL TUCK HIS/ HER NAPKIN UNDER HIS /HER CHIN
Like this?

Yes, like that.

You will wipe your mouth and hands with it (napkin).
CHILD WILL WIPE HIS/HER MOUTH AND HANDS
Like this?

Yes, like that.

(You) will wipe your mouth and hands with it (napkin).
CHILD WILL WIPE HIS/HER MOUTH AND HANDS
1 already wiped my mouth and hands.

. 857




SITUATIONAL NAVAJO

C:  Ihave nonapkin.
T: Go get one.

C:  Give me another napkin.
T: Here is another.

collected by June ‘96 Workshop at Window Rock  date: Th 06/10/96
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SITUATIONAL NAVAJO

setting: BREAKFAST - Family Style
routine: clearing the table (after the meal)
intent: to get children to clear the table

reaction: children will clear the table

introductory statement:
T: Kad éf akéé’ hasht'éédahodiilniit.

(pD | .

T: Nihileets’a’ nahdi ninddahoh’nfit.

ALT Nihibee addnf hasht’'éé daahdle’.

ALT Bii’ da’ooy4'igfi nii’ch nidahoh'nift. |

C: CHILDREN WILL CLEAR THE DISHES (FROM THE TABLE)

(sg) |
C:  Difsh kwe'é ninish’aah / ninishnift / ninishjagh?
ALT:
Kwe'fish ninish’aah / ninishnift / ninishjagh?
Da’ kwe'é ninish’aah / ninishnfft / ninishjdgh?
Hdadi ninish’aah / ninishnfit / ninishjagh?
Haa’{ sha ninish’aah / ninishnift / ninishjé&h?

T:  Aoo’, akwe’é ninf'aah / nininfft / ninfjdéh.

. 59




SITUATIONAL NAVAJO | P. 60
GLOSS
introductory statement:
T: We shall now clean up after ourselves. /We shall now clear the table.
(D)
" T:  Putyour dishes away.
ALT:

Fix your dishes (put dishes away).
_ Put the dishes you ate on away.
C: CHILDREN WILL CLEAR THE DISHES (FROM THE TABLE)

(sg)
C: Should I place this/these dish(es) here?
ALT: '
Here?
Right here?
Where?
What place?
T: Yes, put it/ them there (pointing).

collected by June ‘96 Workshop at Window Rock date: M 06/10/96
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SITUATIONAL NAVAJO

SITUATIONAL NAVAJO

setting: BREAKFAST - Family Style
routine:  wiping the table
intent: to get children to wipe the table

reaction:  children will wipe the table

introductory statement:

T: Bikdd' da’iidd’igii bida’diiljot / dadiit’ok

(ph) .
T: Bikdd’ da’ooyd'igfi bida’otjot / daaht'ood.
C:. CHILDREN WIPE TABLES

"

Da’ bikda” addni bida’shooljool / daoht’'66d?

C: Aoo, (bikdd’ addni) bida’shiiljool / deiit’'66d.

(sg)
T: Bik44 adan{ bi'ftjol / nit'ood.
C: CHILD WIPES THE TABLE

i~

Da’ bikdd’ addni bi’shinfjool / yinit'66d?

C: Aoo’, (bikdd’ addni) bi’shéljool / yit'66d.



SITUATIONAL NAVAJO

GLOSS

introductory statement:

T: Let’s wipe the tables (that we ate on).

(ph
T Wipe the tables (that you ate on).
C: CHILDREN WIPE TABLES

=

Have you wiped the tables (that you ate on)?
C: Yes, we wiped the tables (that we ate on).

(sg)
T: (You) wipe the table.
C: CHILD WIPES THE TABLE

T:  Did you wipe the table (that you ate on)?
C: Yes, I wiped the table.

NOTE:
To some of us, joot has implications of wiping lightly whereas -t'ood has
implications of doing so more vigorously or thoroughly. Use what seems
appropriate in your community.

collected by June ‘96 Workshop at Window Rock  date: M 06/10/96
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SITUATIONAL NAVAJO

SITUATIONAL NAVAJO

setting: BREAKFAST - Family Style

routine:  putting chairs away (after eating)

intent:

to get children to put the chairs away

reaction:  children will put chairs away

introductory statement:

T

(pD) -
T:

C:
ALT:
C:

=3

3

(sg)

Bikdd’ dah’asd4hd nahdi ninddahidii’nit .

Bikad’ dah’asddhd atk’i nidaahttin.
CHILDREN STACK CHAIRS TOGETHER -
Bikd4’ dah’asddh4 nahdi ninddahoh’niit.
CHILDREN PUT CHAIRS AWAY |

Bikd4’ dah’asddhdash atk’i dahnidasoo’nil?
Aood’, (bikdd’ dah’asd4hd) alk’i dahnidasii’'nil.

Bikd4’ dah’asddhddsh nahdi ninddasoo’nil?

Aod’, (bikdd’ dah’asddhd) nahdi ninddasii'nil.

Bikd4’ dah’asddha nahdi nindfi’aah.
CHILD PUTS CHAIR AWAY
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SITUATIONAL NAVAJO

T: Bikad’ dah’asdghddsh nahdi ninéffit’q?
C:  Aoo, (bikdd’ dah’asdghd) nahdi nindfisht’4.
GLOSS

introductory statement:

T:

(pD)
T:
C:

ALT:

C:

-3

(sg)

collected by June “96 Workshop at Window Rock date: M 06/10/96

Let us put our chairs away.

Stack your chairs.

CHILDREN STACK CHAIRS TOGETHER
Put your chairs away.

CHILDREN PUT CHAIRS AWAY

Did you stack your chairs?
Yes, we stacked our chairs.

Did you put the chairs away?
Yes, we put the chairs away.
Put the chair away.

CHILD PUTS CHAIR AWAY

Did you put your chair away?
Yes, I put my chair away.
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" SITUATIONAL NAVAJO : P. 65

SITUATIONAL NAVAJO

setting: BREAKFAST - Family Style

routine:  sorting dishes (for Washing after clearing the table)
intent: to get children to sort the dishes by kind

reaction:  children will sort the dishes by kind

ihtroductory statement:

T: Leets’aa’ al’aa ndadii'nil.

(pD) .
T: Leets’aa’ alaa nidaahnil.
C: CHILDREN SORT DISHES

-

Leets’aa’ish at’ aa nidasoonil?

C: - Aoo’, feets’aa’ at’ aa nidasii'nil.

(sg)
T: Leets’aa’ al’aa nininiit.
C: CBHILD SORTS DISHES

-3

Leets’aa’ish al aa niffinil?

C: Ao0/, leets’aa’ af'aa nidasénil?



SITUATIONAL NAVAJO

GLOSS
introductory statement:
T Let us sort the dishes.

(pl)
T: Sort the dishes.
C:  CHILDREN SORT (SEPARATE) DISHES

T:  Did you sort the dishes?

C: Yes, we sorted the dishes.

T: (You) sort the dishes.
C: CHILD SORTS DISHES
T: Did you sort the dishes?

C: Yes, I sorted the dishes.

collected by June ‘96 Workshop at Window Rock  date: M 06/10/96
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SITUATIONAL NAVAJO

SITUATIONAL NAVAJO

setting: BREAKFAST - Family Style
routine:  scraping dishes
intent: to get children to scrape the dishes

reaction: children will scrape the dishes

introductory statement:

T: Leets’aa’ bii’ dahodiildah.

T: Leets’aa’ bii’ nitdééh. .
ALT:Béésh adee’ bee bii’ hétdééh.
C: CHILD SCRAPES DISH (WITH A SPOON)

C: Da’ shileets’a’” bii’ hashdééh?
T:  Aoc’, bii’ héldeeh.
C: Kad bii’ héétdee’.

ALT:
T: Leets'aa’ bil hégiz.

Béésh adee’ bee bii’ hégiz.
C: CHILD SCRAPES DISH
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GLOSS
introductory statement:
T: Let us scrape our dishes.

(sg)
T: Scrape (inside) your dish.
T: Scrape (inside) your dish with your spoon.

C: CLILD SCRAPES DISH (WITH A SPOON)

C:  Should Iscrape (inside) my dish?
T: Yes, scrape it (inside the dish).
C:  Now I have scraped it.

T: Scrape (inside)your dish.
Scrape (inside) your dish with your spoon.
C: CHILD SCRAPES DISH

collected by June ‘96 Workshop at Window Rock date: M 06/10/96
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SITUATIONAL NAVAJO

SITUATIONAL NAVAJO

cetting:  BREAKFAST - Buffet Style
routine: serving portions
intent: to get children to take appropriate-sized portions

reaction:  children will take appropriate-sized portions

introductory statement:

T: Kad é hada’diyiikdat.

(pD) |
T:  Chiyddn t'66 haakdnigo hadahoh‘kaah.
C: CHILDREN TAKE APPROPRIATE-SIZED PORTIONS

!
-

T: = Ch’iyddn ¥ 66 haakdnfgo hanikaah .
CHILD TAKES APPROPRIATE-SIZED PORTION

C:  Da’ kénéelt'e’go haashkaah? La’ nddnisdzin nit'éé’.

T:  Eii altso yifiyda’go inda ta’” handdditka4t.

C: t.a’ nddnisdzin.

T:  Eii altsé altso niyd.

C: Dii doo shit tikan da.
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SITUATIONAL NAVAJO

ALT: Shi doo nisin da.

Cc. Diita néénfsdzin.
T: La handdnikaah.

GLOSS

introductory statement:

T We will now serve ourselves.

(pl) |
T: Dish out appropriate portions.
CHILDREN TAKE APPROPRIATE-SIZED PORTIONS

(sg)
T:  Dish out { an appropriate) portion.
CHILD TAKES APPROPRIATE-SIZED PORTION

C Shall I dish out this much? I wanted some more.
T Finish what you have first, then dish some more out. -
ALT:
C: I want some more.
T: Finish what you have first, then you may get some more.

C:  Ido not like this.
ALT: Idon’t want any. -

C:  1want some more of this.

collected by June ‘96 Workshop at Window Rock date: M 06/10/96
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SITUATIONAL NAVAJO

SITUATIONAL NAVAJO

setting: BREAKFAST - Buffet Style

routine:  holding/carrying plate (carefully) ‘
intent: to get children to hold/carry plate carefully
reaction:  children will hold/carry plate carefully

introduétory statement:

T: Leets’aa’ hazhé'6 deiyinfita” dooleel.

(pD)

- T: Leets’aa” hazhd’6 deiyinéhta’.

CHILDREN HOLD PLATES CAREFULLY

(sg) |

T: teets’aa’ (t'dhd) hazhd’'é yinita'.

C: CHILD HOLDS PLATE CAREFULLY
T: ‘Leets’aa’ish hazhé'6 yinita’?

C:  Aoo’, (feets’aa’) hazh6’6 yinishta’.
ALT:Hazh6'6 yinishta’, ndi yeik4.

-GLOSS

introductory statement:
T:  We will hold our plates carefully.
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(pD
T Hold your plates carefully.
CHILDREN HOLD PLATES CAREFULLY

(sg) |

T: (You) hold your plate carefully.
CHILD HOLDS PLATE CAREFULLY
Are you holding your plate carefully?

=

C:  Yes, I am holding my plate carefully.
I was holding it (my plate) carefully but I spilled it.

collected by June ‘96 Workshop at Window Rock date: M 06/ 10/96
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SITUATIONAL NAVAJO

SITUATIONAL NAVAJO

setting: BREAKFAST - Buffet Style
routine: picking up silverware [if not already at place setting]
intent: to get children to pick up silverware

reaction:  children will pick up silverware

introductory statement:

T: Bee addni nidahidiidlah.

(pD )
T:  Bee adéni nidahohtagh.

ALT: Bee addni nidadoohjdsh.

C: CHILDREN PICK UP SILVERWARE

-

Da’ bee addniish nidahisooldd’?

C Aoo’, bee adéni nidahisiidldd’.
(sg)
T: Bee addni nidiiniit.

C: CHILD PICKS UP SILVERWARE

Da’ bee addniish nidinnil?

T:
C Aoo’, bee adani nidiinil.
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C:  Shi (shibee addni) 4din.

ALT: Bee adani shee &din.

GLOSS

introductory statement
T: Let us pick up our silverware.

(pD
T: (You all) pick up your silverware.
ALT: (You all) pick up your silverware.

T: Did you pick up your silverware?
C:  Yes, we picked up our silverware.

T:  (You) pick up your silverware.
C:  CHILDREN PICK UP SILVERWARE

ALT: Did (you) pick up your silverware?
C:  Yes, I picked up my silverware.

C: Ihave no silverware.,
ALT: Ihave none {silverware).

-

collected by June ‘96 Workshop at Window Rock  date: M 06 /10/96
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SITUATIONAL NAVAJO

setting: BREAKFAST - Buffet Style
routine:  using serving utensils
intent: to get children to use serving utensils apprOpriately

reaction:  children to use serving utensils appropriately

introd_uctoi‘jr statement:

T: Bee ha’iikaahi hazhé’6 chodeiidiil’ijt.

(pD) . :

T: Bee ha'iikaah{ dfigi 4t'éego bee hada’ayohkaah.(demonstrating)
ALT: Diigi 4t’éego bee hadahohkaah.

C:  CHILDREN WATCH AND DO LIKEWISE

C: Da’ diigi 4t'éego?
T

Ao0’, eiigi at'éego l4a!

T: Bee ha'iikaahi bee hanikaah.

ALT: Diigi 4t'éego bee hahikaah. (demonstrating)
C: CHILD WATCHES AND DOES LIKEWISE
C: Da’ diigi 4t'éego?

T:  Aoo’, eiigi 4t'éego 1da!

C:  Dif ch’ééh ash’{.



SITUATIONAL NAVAJO

ALT:
Dif ay6o nidaaz.

Dif aydo bitsxe’.

GLOSS

introductory statement:

T We will (carefully) use the serving utensils.

(ph)
T: Use the serving utensil to dish your food out like this. (demonstrating)

C: CHILDREN WATCH AND DO LIKEWISE
C: Like this?

T: Yes, like that.

(sg)

ALT: Dish your food out with the serving spoon. (demonstrating)
T (You) dish (your food) out like this.

C:  CHILD WATCHES AND DOES LIKEWISE
C:  Like this?

T Yes, like that.

1 can’t do this.

0

ALT:
Tt is too heavy.
It is too strong.

collected by June ‘96 Workshop at Window Rock date: M 06/10/96
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SITUATIONAL NAVAJO P.

' SITUATIONAL NAVAJO

setting: BREAKFAST - Buffet Style
routine:  manners/courtesy
intent: to get children to move through the line properly

reaction:  children will move through the line properly

introductory statement:

T: Hazh&'6 atkéé” doht'ééh, t'dadoo afch’dgh nideii'na’d hadidiikah.

(PD

T: . Hazh¢'6 atkéé’ noot'i’go hada’diyoohkd4t.

ALT:Hazh¢'6 atkéé’ noot'i’go hada’iyohkaah.

C: CHILDREN PROCEED THROUGH LINE IN AN ORDERLY
MANNER

C:  Nihfish nd&na?
T: Aoo’ / Ndaga'.

C: CHILD’s NAME be’4diladh. Doo hazhé'6 sizfi da.

GLOSS

introductory statement:

T: Line up in an orderly manner, then we shall go through the line without
pushing or cutting, |
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(pDh _ ,
T As you move in an orderly manner, you will serve yourself.

ALT: Asyoumove inan orderly manner, serve yourself:
C:  CHILDREN PROCEED THROUGH LINE IN AN ORDERLY MANNER

(] Is it our turn?
Yes/No.

>

C.  CHILD’s NAME is naughty. He/she won't stand still.

collected by June ‘96 Workshop at Window Rock date: M 06/10/96
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SITUATIONAL NAVAJO

setting: BREAKFAST - Buffet Style
routine: - serving self appropriate-sized portions
intent: to get children to take fair/ approprlate-smed portions

reaction:  children will take fair/appropriate-sized portions

introductory statement:

T:  T’&4 4dfighahdgo hada’diyiikdat.

(pl) .

T: T’44 adfighahdgo hadahohkaah.

C: CHILDREN WILL TAKE PORTIONS YET LEAVE ENOUGH FOR
ALL

T: T’44 4diighah4go hanikaah.
C: CHILD WILL TAKE PORTIONS YET LEAVE ENOUGH FOR ALL

T: Fiish altso difyifitgo hdintk4?
C: Aoo’, altso diishiit.
ALT Aoo’, dif ayéo shit tikan.
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GLOSS

introductory statement:
T: We will serve ourselves the amount we can eat.

(pL) |
T:  Serve yourselves (the amount that you can finish).
C CHILDREN WILL TAKE PORTIONS YET LEAVE ENOUGH FOR ALL

T:  Serve yourself (the amount that you can eat).
C:  CHILD WILL TAKE PORTIONS YET LEAVE ENOUGH FOR ALL
T:  Will you be able to eat all that (you have served yourself)?

C: Yes, I will finish it all.
ALT: Yes, I like it very much.

collected by June ‘96 Workshop at Window Rock date: M 06/10/96
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SITUATIONAL NAVAJO

SITUATIONAL NAVAJO

setting: BREAKFAST - Buffet Style

routine:  getting plate to the table without spilling-

intent: to get children to carry plate carefully to the table
reaction:  children will carry plate carefully to the table

introductory statement:

T: Dahdl’m’ibiih’géé hazh¢’6 da’finfikaah dooleet.
(pD) .

T: Hazhdé’é deiyinéhta’go da’finéhkaah. =

ALT:Hazh6d'igo deiyinéhkdahgo da’iin6hkaah.

(sg)

- T: Hazhé6d'{go yindalgo fikaat.

ALT:
Hazh66'igo fikdat.
Hazh66'igo nf’dikaah.
Hazh66'igo bikdd’ addni bich’i’ nf’ dikaah.

Ya’'odkaat.

>

Hazhd' 66sh 1ikaat?
C: Aoo’, hazhé’6 eeshkddtl.



SITUATIONAL NAVAJO

GLOSS
introductory statement: -
T We will carry our plates carefully to where we will be seated.

20
T: (You all) hold your plates carefully as you carry it.
' (You all) walk slowly as you carry your plate.

(sg)
T: Walk slowly as you carry your food.
ALT:
Carry your food carefully.
Pick up your food carefully.
Carry your food carefully to the table.
Don’t spill your food.
T Are you carrying your food carefully?

C:  Yes,Iam carrying my food carefully.

collected by June ‘96 Workshop at Window Rock date: M 06/10/96
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SITUATIONAL NAVAJO

SITUATIONAL NAVAJO

setting: BREAKFAST - Buffet Style

routine: seating

intent: to get children to sit down after taking ‘plate to table
reaction:  children will sit down after taking plate to table

introductory statement:

T:  Dahdindibiit. Dahnahisfitdago da’diidiit.

(pD .
T: T'44 nihi danohsinigii dahdadinohbiih.
C: CHILDREN SIT DOWN WHEREVER THEY CHOOSE

{sg)

T: T’aash akwe’é dahnidaah.

C: Aoo’, shi t'44 kwe’'é dahnishdaah.
ALT: Aoo’, V44 kwe'é dahsédd.



SITUATIONAL NAVAJO .. P. 84

GLOSS
introductory statement:
T: We will now sit down. We will eat while sitting.

(pD) |
T: Sit wherever you choose.
C:  CHILDREN SIT DOWN WHEREVER THEY CHOOSE

T:  Areyou going to sit here?
C: Yes, I am going to sit here.
ALT: Yes, I am sitting here.

collected by June ‘96 Workshop at Window Rock  date: M 06 /10/96
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SITUATIONAL NAVAJO

SITUATIONAL NAVAJO

setting: ~ BREAKFAST - Buffet Style
routine:  putting place mats down

intent: to get children to place mats properly |

reaction:  children to place mats properly

introductory statement:

T:  Ata’ siltsoozi biki nida’iyohkaah.

GLOSS )
introductory statement: - o

T: Put your plates on your place mats.

NOTE:  Insome cen't'eré; the children set out their place
mats ahead of time, and place their silverware, glass, etc. on.
it. In other centers, apparently, the children set out their place

mats but bring their silverware to the mat with their plate.

collected by June ‘96 Workshop at Window Rock date: M 06/10/96
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© SITUATIONAL NAVAJO

setting: * BREAKFAST - Cafeteria Style

 routine:  sliding tray along | |
intent: to get children to slide trays along carefully
reaction:  children will slide trays along carefully

introductory statement:

T:-. N4ds da’finéhkaahgo nih4 hada’aka’doo.

(pD)

T: ~ Leets’ aa’ (V §h4) ndds nidadohsho’go mha hada dlyookaél ' _t
ALT: Leets’ aa’ (t §h3) ndds mdadohkaahgo mha hada’ dlyookaai_

C: CI—]ILDREN SLIDE TRAYS ALONG

(sg) | |

T Leets aa’ (taha) néés I'IldlShO go né hadJ yookaél
ALT:Leets'aa’ (taha) naas mdﬂ(aahgo nd hadl yookéal
C CHILD SLIDES TRAY ALONG

C:  Dff doo naés yidikazh da.
ALT: Dif doo ndds adikaah da.

P. 86
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ALT:- S /He will not move it (tray) along.

SITUATIONAL NAVAJO

GLOSS
introductory statement
T You will be served as you slide your dlSh [tray along

(p) S
T: As you slide your dish/ tray along, you will be served.

T As you move your tray along, you will be served.

C: CHILDREN SLIDE TRAYS ALONG

(sg) |
- “T:"  Asyouslide your dish/tray along, you will be served.
""ALT: As you move your tray along, you will be served.
~C:  CHILD SLIDES TRAY ALONG

. j_C:‘ S/He is not moving it (tray) along.

collected by June ‘96 Workshop at Window Rock date: T 06/11/96
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SITUATIONAL NAVAJO

setting: BREAKFAST - Cafeteria Style

routine: asking for food by amount

intent: to get children to ask for the amounts of food they want
reaction:  children will ask for the amounts of food they want

introductory statement:

T:  Clh'iyddn aneelt e 8o daniidzinfgft delymukeed doo.

(pD) | |
T: T'66 dadoosfligo deiyinéhkeed.
ALT:T'66 bee nidadinéohchaligo deiyinéhkeed doo.

(sg) .
- T:  T66 difyfligo yinikeed.
ALT:T'66 bee nidinfichaligo yinikeed.

C:  Dichin nisin.

ALT: | _'
Dichin shi’niib.
Dichin sélff’.
La’ nd4na.

T’44 shoodi, 1a’ shaa ndénikaah.
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SITUATIONAL NAVAJO

C:  (Shi dff) dtch’{idigo nisin.
ALT:
Eii doo nisin da.
Shi dif doo shit tikan da.
Ayoéo dich’if".
Ay6o dik’$ézh.
Likango da’iid4d’.
ALT: Doold’d¢’ tikan da!
C: Ahéhee’, COOK’'s NAME.
GLOSS

introductory statement:

T:

(D)
T:

ALT:

(sg)
T:

ALT:

C:

ALT:

We shall ask for the amount (of food) that we want.

Take only the amount of food that you can finish.
Take only the amount of food that will fill you.

Take only the amount of food that you can finish.
Take only the amount of food that will fill you.

I am hungry.

Hunger is killing me (I am very hungry).

I have become hungty.

(I want ) some more.
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Please serve me some more.

C: I only want a little bit (of this).
ALT:
" 1don’t want that.
I do not like (the taste of) this.
Tt is bitter or hot (like chili).
It is too salty (or sour?)

C:  The food (that we ate) was so good.
ALT: It (the food) was so delicious!

C:  Thank you, COOK’s NAME.

collected by June ‘96 Workshop at Window Rock date: T 06/11/96
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SITUATIONAL NAVAJO | - | P. ot

SITUATIONAL NAVAJO

setting: HEALTH CHECK

routine:  body check | .

intent: ‘to check children for signs of poor health
reaction:  children will participate in health check

. introductory statement:
T: T’4dnisoozif At'é¢’ danihi’dindol’jil.

(sg)
T: Nitsiitah dinfsh’{{".
C: CHILD ALLOWS ADULT TO CHECK HAIR

L L
i

Nildshgaan nd nésh'{.

- C: CHILD ALLOWS ADULT TO CHECK FINGER NAILS

T: Ninii’géne’ désh’fi.
C: CHILD ALLOWS ADULT TO CHECK NOSTRILS

T: Nijaayi'géne’ dinish’{{".
C:  CHILD ALLOWS ADULT TO CHECK INSIDE OF EARS

T: Nigaan nd nésh'f.
C:  CHILD ALLOWS ADULT TO CHECK ARMS



SITUATIONAL NAVAJO ' | , P. 92

T: = Nijddd nd nésh’{.
C: CHILD ALLOWS ADULT TO CHECK LEGS

T: Doésh nikdd g66 dahdadoottizh da?

C: Nidaga’ (doo shikdd’'g66 dahdadootl izh da).
ALT:Aoo’.

T: Haash yit'éego ddzaa?

C.  CHILD WILL TELL HOW IT HAPPENED

T: Dobsh haa'ida ddifigish da?

C: . Aoo'.

ALT:Nidaga’.

T: Haa'{ 4difigish? (if Aoo’)

C: CHILD WILL POINT OR RESPOND

Kwe'é.

T: H4'4t'iish nizhgish?
ALT:Haash yit'éego shifigish?
C: CHILD WILL TELL HOW S/HE WAS CUT

[If teacher notices cut]
T: Diish hait' éego shifigish? )
C: CHILD WILL TELL HOW S/HE WAS CUT
ALT:

Béésh shizhgish.

Béésh bee shégish.

Tsin sizghas.
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SITUATIONAL NAVAJO

(If teacher notices spots)

T:
C:

Naah ha’fijé¢’ 14.
Shooya’.

ALT: Ha’at'fish at'é?

T: TEACHER EXPLAINS WHAT ITIS
(If child notices spots)
C: Teacher, dif ha’at'iishii 4t'é.
T: Haaléit'é?
C: Yihéés.
GLOSS .
introductory statement:
T:  We will check over your whole body.
T: I'm going to look through your hair.
C CHILD ALLOWS ADULT TO CHECK HAIR
T Let me look at your fingernails.
CHILD ALLOWS ADULT TO CHECK FINGER NAILS
T: I'm going to look into your nostrils.
C: CHILD ALLOWS ADULT TO CHECK NOSTRILS
T: Let me look inside your ears.
CHILD ALLOWS ADULT TO CHECK INSIDE OF EARS

. 93



SITUATIONAL NAVAJO ' P. 94

Let me look at your arms.
C:  CHILD ALLOWS ADULT TO CHECK ARMS

H

Let me look at your legs.
C:  CHILD ALLOWS ADULT TO CHECK LEGS

T: Do you have any bruises on your body?
C: No (I don’t have any bruises on me).
ALT:

C: Yes. :

T: How did it (the bruise) happen?

C: CHILD WILL TELL HOW IT HAPPENED

T: Do you have any cuts (on your body) ? / Did ydu cut yourself anywhere?
C:  No.
ALT:
C: Yes.
T: Where did you cut yourself?
C:  CHILD WILL POINT OR RESPOND
Here.
»

T: What cut you?

ALT:

T: How did you cut it?

C:  CHILD WILL TELL HOW S/HE WAS CUT

[If teacher notices cut]

T How did you cut yourself?r

C: CHILD WILL TELL HOW S/HE WAS CUT
C: A knife cut me.
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SITUATIONAL NAVAJO

ALT:
I cut myself with a knife.
I got cut with a stick. / A stick cut me.

(If teacher notices spots)

T: You have [measle-like] eruptions.
C:  Sure enough. / Oh, yes!

ALT: Whatisit?

T: TEACHER EXPLAINS WHATIT IS

(If child notices spots)

C:  Teacher, what is this anyway?
T: What is it like?

C:  It'sitchy.

T TEACHER MAY TELL CHILD WHAT IT IS IF SHE / HE KNOWS

.

collected by June ‘96 Workshop at Window Rock date: T 06/11/96
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SITUATIONAL NAVAJO

setting: HEALTH CHECK
routine: child report

intent: to get children to report not feeling well -

reaction:  teacher will check out the child’ sreport i

introductory statement:

T: Jidinihgo/jineezgaigo hdida bithofilnih.

C: S].'Ilbid neezgai.

ALT:

- -:T-Shitsiits’iin neezgai.
Shiwoo’ diniih.
Shijadd neezgai.
Shigaan neezgai.
Shijeiiyi” hodiniih.
Shindd’ neezgai.
Shindd’ diniih.
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SITUATIONAL NAVAJO

GLOSS

introductory statement:

T: If you are not feeling good, tell an adult.

C: My stomach hurts.

ALT:
My head hurts.
My tooth/teeth ache(s).

My leg(s) hurt(s).

My arm(s) hurt(s).
My (inner) ear(s) ache(s).
My eye(s) hurt(s). ‘
My eye(s) ache(s).

“

collected by June ‘96 Workshop at Window Rock date: T 06/11/96
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SITUATIONAL NAVAJO

setting: HEALTH CHECK
routine:  questioning a sick child

intent: to get children to give details about illness /injury

reaction:  children will give details about illness/ injury

introductory statement:

T:

ALT:

ALT:

Nihitah doo hats’ifdg66 baa dahoine’ dooleet.

Nitahish doo hats’fid da?
Nitah honiigd4hishij?
Aoco’.

Azee'ish fa’ finfina’?
e

Aoo’, shiméd azee’ sheinf’4.

: Ndaga’, shimd t'dadoo azee’ sheini’da da.

: - Azee'fsh ta’ yindldd’?

Aoo’, shimd azee’ sheinfki.

Ndaga’, shimd t'dadoo azee’ sheinikda da.

Nitahish hoheezgai?
Aoo’, shitah honeezgai.

- Haa'fsh 1fyis{ neezgai?
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SITUATIONAL NAVAJO

C:

N

Kwe'é (liyisi) neezgai. '(POIN;I'ING)

Nitahish honeezgai?
Ndaga’, doo dnisht'éhé da.

: . Shi shitah honeezgai.

 Haa'isha’ neezgai?

Kwe'é neezgai. (CHILD POINTS TO WHERE IT HURTS)

Azee'{it infish bich'{’ nisinfy4?

Aoo’, azee'fit inf bich'i’ niséy4d.

: Ndaga’, t'ahdoo azee'fit'inf bich’{" dishdah da.

Azee’fsh naah dlyaa?

Aoco’, azee’ shaah dlyaa.

ALT:Ndaga’, doo azee’ shagh dlyaa da.

GLOSS

introductory statement:

ALT:

If you are not feeling well, inform an adult.

Are you not féeling well?

: Perhaps you ( your body) are hurting?

Yes.

Did you swallow (take) some medicine (pill)?
Yes, my mother gave me some medicine {pill).

No, my mother did not give me any medicine (pill).
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T Did you drink some medicine?
C: Yes, my mother gave me some medicine (in a container).

ALT: No, my mother did not give me any medicine (liquid).

T: Does your body hurt?

C:  Yes, it hurts here.

T: Whereabouts does it really hurt?

C: Right here (it hurts). (POINTING)

T: Does your body hurt?

C: No, there is nothing (wrong) with me.
'C: Tamsick. /-Me, my body hurts.

T:  Where does it hurt? L

C:  Ithurts here. (CHILD POINTS TO WHERE IT HURTS) N\

T: Did you go to a doctor?
C:  Yes, I'wentto see a doctor.
ALT: No, I have not gone to see a doctor.

T: Did they give you medicine?

C:  Yes, they gave me medicine.

ALT: No, they did not give me medicine.

collected by June ‘96 Workshop at Window Rock date: T 06/11/96
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SITUATIONAL NAVAJO

setting: MORNING CIRCLE WITH WHOLE GROUP
routine: calling roll A ‘
intent: (1). to get children to come to morning circle/ wholé—group
activity | '
(2). to get children to answer roll call if present
(3). to get children to give additional information about
absent children _

reaction:  (1). to get children to come to morning circle/whole-group

activity .
(2). children will émswer rollcall if present
(3). children will give additional information about absent
~ children (if they really know)

introductory statement:
T: Kad éindzbasgo diniibiil, 44d66 danihiinishii doo.

(pD)

T:  Danihi’déjfigo, << K66 sédé t>> dadohnii doo.
ALT: Danihiinishfigo, <<K¢¢ sédd I>> dadohnii doo.
T: CALLS NAME (of child who is there)

C: K66 sédd. - |



SITUATIONAL NAVAJO

(sg)

T:  Niizhi’'go <<K¢6 sédd>> didiiniit.
T: CALLS NAME OF CHILD

C:  Kodé séda.

T: = CALLS NAME (of child who is not there).
C: Doo kdd sidda da. | |
ALT:

T’dadoo niyda da.

T’dadoo iih yilwod da.

T: Ha'at’ifsh biniinaa t’dadoo niyda da?
C: Bitah honeezgai.
ALT:

Géela’god {iyd.

Kingé6 iiya.

T’ahdii athosh.

Doo sidéa da.

Ef doo naaghéh4 da.

Aadi doo naagh4hi da.

GLOSS
introductory statement:

T:  Now we will sit in a circle, then I will call your names.

- P. 102
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' (pli

T: When Srour name is called, all of you (in turn) will say << I'm (sitting) herel>>.
ALT: WhenIcall your name, all of you (in turn) will say <<Tm (sitting) here!>>.

T:  CALLS NAME (of child who is there)

C: Im éifﬁng here. [i.e., Present! ]

(sg) _ _ ,

T:  WhenIcall your name, you will say <<I am here.>>,
T: CALLS NAME OF CHILD

C:  Tam here.(ie., Present!)

T: CALLS NAME (of child who is not there)
C:  S/He's notsitting here. [i.e., Absent!]

- §/He didn’t come (to the center).
- §/He didn’t get on (the bus).

T: What was the matter that s/he didn’t come?
C:  5/He was hurting [sick].

S/He went to Gallup [or some other town].
S/He went to town. |

S/He s still sleeping.

S/He’s not home.

There is no one home.

Over there, they are not at home. / Over there, there is no one home.,

collected by June “96 Workshop at Window Rock date: T 06/11/96
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SITUATIONAL NAVAJO

setting: MORNING CIRCLE WITH WHOLE GROUP
routine:  self introductions '
intent:  to get children to introduce themselves by clans

reaction: children will introduce themselves by clans

introductory statement:

T: Adéone’é daniidlinigii bee ahit dahodiilnih.

(p)
T: Adéone’é danohtinigii baa dahodoomih.
ALT: .
Adéone’é danohtinigii baa dahoine’.
Adéone’¢é niidlinigii bee ahit dahodiilnih.

(sg)

T: NAME, haadéone’ésh nili? Nit bééhézinishii?
C: CLAN nish}. '

ALT: Nishtinigff é{f CLAN. CLAN béshishchifin.

optional:
CLAN dashicheii.
CLAN dashindli.
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optional:
C:  Shimé CLAN-1 nilf; shi ald6” CLAN-1 nish#.
C:  Shizhé¢’é CLAN-2 nilf; shi éiyd CLAN-2 bdshishchiin. Etc.

GLOSS

introductory statement:

T: We will tell one another what clans we are.

(pD)
T: You will tell (us) what clans you are.
ALT:
Tell (us) what your clans are.
We will tell each other what our clans are.

T:  NAME, what clan are you? Do you know?
C:  Tam.CLAN.
~ALT: My CLAN is . I am born for CLAN.

optional®
' CLAN are my maternal grandfathers.
CLAN are my paternal grandfathers.

optional**
C: My mother is CLLAN-1;T am also CLAN-1.

C: My father is CLAN-2 ; as for me, I am born for CLAN-2. Etc.

NOTES:

Here we are not talking about the content of instruction

P. 105
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about kinship. We are only talking about the situational
use of identifying oneseif by clans. '
Children may or may not be able to talk about their
grandfather’s clans meaningfully.While you don’t want
" #lectures” on kinship, you don’t just want children ratiling -

off their clans without sensing something of what clanship

" is about. Showing how your clan matches that of your |
parents, siblings, and possibly grandparenfs is one way. of
helping young children begin to sense some of these
relationships.
PLEASE Please Please don’t translate clan names into English.
They just aren’t clan names anymore when they’'ve
been Englishized! Even little children should be proud to say
their own clans in Navajo (however imperfectly); they '

should be embarrassed to say pseudo-clan names in English.

collected by June ‘96 Workshop at Window Rock = date: T 06 /11/9
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SITUATIONAL NAVAJO

setting: MORNING CIRCLE WITH WHOLE GROUP

routine: Pledge of Allegiance ,

intent: to get children to say the Pledge of Allegiance together
reaction:  children will say the Pledge of Allegiance together

introductory statement:
T: Dahnaat’a’d baa ahééh dadiniidzjil.
ALT:Dahnaat’a’d bee ddadidii’niil.

(p)

T: T'44 anottso daohsijh.
ALT: T 44 4noht’é daohsiih.
C: CHILDREN STAND

T: Dahnaat’a’d bich’j’ daohsiih.
C: CHILDREN FACE THE FLAG

T: T'44 4néttso nish'nddji bee nihijéi bik’i dadooiih.
C: CHILDREN PUT RIGHT HANDS OVER HEARTS
ALT: |

Hadjigosh nish'nd4;ji?

Kojitshii (nish'nédji)?

Da’ koji?



SITUATIONAL NAVAJO

T: TEACHER SHOWS CHILD WHICH IS RIGHT HAND
ALT:Lahjigo nish’'nddjt. [if child is still using left hand]

T: Nizhénigo “Dahnaat’a’d” bee ddadooniid..

T: Kad éf nidinohbiih. (on floor)
ALT:K’ad éf dahnidinohbiih. (on chair)
C: CHILDREN SIT DOWN

GLOSS

introductory statement:

T:  Letus express appreciation for the flag.
ALT: Letus say the “Flag” (Pledge of Allegiance).

(P
T:  All of you stand up.
ALT: Allstand.

C CHILDREN STAND

T: Stand facing the flag. |
C: CHILDREN FACE THE FLAG.

T: All of you place your right hands over ybur hearts.
C: CHILDREN PUT RIGHT HANDS OVER HEARTS.
ALT:

n

Which side is “right”?
C: Is this the right side? (CHILD GESTURES)
This side? (CHILD GESTURES)

0

P. 108
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T TEACHER SHOWS CHILD WHICH IS RIGHT HAND
ALT: The other side. [if child is still using left hand]}

T: You (all) said the Pledge of Allegiance so well!

T Now sit down. (on floor)
ALT: Now seat yourselves. (on chair)

collected by June ‘96 Workshop at Window Rock date: T 06/ 12/96
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SITUATIONAL NAVAJO

setting: MORNING CIRCLE WITH WHOLE GROUP - .
routine: singing - o |
[We include here only the recurring situational aspects of this
activity; the rest is properly instructional Navajo.] -
intent: to get children to sing toge‘ther”niCelj.f-*. o

reaction: (1) children will sing together nicely -

(2) children will select songs and/ or volunteer to smg N

introductory statement:
T: K’ad éf dahodiital.

T: Ha’4t'ifsh sinshif bee dahodiital?
C: SONG NAME bee dahodiital.
ALT: , =

Shi diidigf nisin.

Shi éf doo finisin da.

C:  Shit'dd sdhd hodiishtat.

T: T’44a dniiltso dahwiitaat.

ALT:T'44 anéttso dahohtaat.

C: ALL CHILDREN SING (TOGETHER)

T: Hazhé’é_ dahodiitat, t'dadoo dadiilwoshi.

P. 110
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C: CHILDREN SING NICELY, NOT YELLING
T: Akét'éego lda.
ALT: |

Yda, doolddd’ nizhénigo dahootdal da.

Shit nizhéni yee’ akét’éego dahohtaatgo.

GLOSS
introductory statement:
T:  We shall now sing.

T: What songs shall we sing?
C: Let us sing SONG NAME.
ALT:
 I'want (to sing) this one.
I don’t want to sing that one.

C:  Iwant tosing alone.
T: We will all sing together.
T All of you sing.

C: ALL CHILDREN SING (TOGETHER)

T: . Sing nicely, without yelling.

C: CHILDREN SING NICELY, NOT YELLING
T: Yes, like that.

ALT:

My, you sang so nicely. _
I like it when you sing nicely like that.

collected by June ‘96 Workshop at Window Rock date: W 06/12/96
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SITUATIONAL NAVAJO

setting: MORNING CIRCLE WITH WHOLE GROUP

routine:  weather o |
[We include here only the recurring situational aspects of this
activity; the rest is properly instructional Navajo.]

intent: to get children to (begin to) talk about the weather

reaction: children will (begin to) talk about the weather

introductory statement:

T:  TY¥éo'di dhoot ¢higii baa yddadiiltih.

ALT:TY é0’di dhoot’éhigii bee ahit nidahwiilne” doo.
TY 60’dish haahoot’é?

GLOSS

introductory statement:
T We will talk about what it is like outside (weather-wise).
ALT: . |

We will tell each other what it is like outside (weather-wise).
T What s it like outside (weather-wise)?

collected by June ‘96 Workshop at Window Rock date: W 06/12/96
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SITUATIONAL NAVAJO -

h GLOSSARY - Weather

Tl’éo d1 édahoot’éhfgﬁ

111111

Kos =~
Nich’ih
" Nahattin
Nil6
Niyol
-Adinidiin
-Deesdoi'
K’os taa’a’a’
K'ost'ghd -

"Deesk’aaz

| Nichél.

“in-law chasers”, spring snow storms

clouds -

7 breezy
- rain .
-.hailstorm ,
owind -
 warm |

*'f]'ﬁtermit'tent 'cloudé. -

hlgh thm clouds

' .'cold
';_ Ifrozen

S snowmg j

" collected by June “96 Workshop at Window Rock _date: W 06/12/96
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SITUATIONAL NAVAJO

setting: INTEREST AREAS ‘
routine: choosing an interest area
[The language of the interest areas is that of the children. We
include here only the recurring situational aspects of choosing
the areas one will go to, and the names of the various interest areas.]
intent: to get children to choose the area they will go to

reaction:  children will go to the area they are interested in (if it is not full)

introductory statement: |
T: Kad éf 6hoo’aah bit nahaz’ddgéne’ nidadiilnish.”
ALT: K’ad éf 6hoo’aah bit nahaz’4dgéne’ nidadii’ jneef;_*'

*

[There are differences between Agenc1es in the termmology here
" Some people think of these achvmes as helping prepare cthdren fer the !
world of work; hence the use of the stem -msh Others thmk of these act1v1t1es
as freely chosen play, hence the stem “neel You may want to use whichever
is used in your Agency.]

T Ohoo aah bit nahaz'§4g66 t'4d _# go bfighah.
ALT: Ohoo’aah bit nahaz'§dgé6 t'44 _#  go nihthéoghah.

# = whatever the number that an interest area can accommodate in your center.
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[If a Child is V\;andering or not in an interest area]:

T:  Hé&dgone'éésh nidiishnish / nidishneet ninfzin.

ALT: | |
Hé4goéne'éésh yah’anindéh, t’ aadoo t'66 nanndhd.

T'44 h gone naniné, t’ dadoo t'66 nannghd.

GLOSS
_introductory statement:
T Now we will go where we work*to learn..

ALT: Now we will go where we play* to learn.

_ [Thére are differences between Agencies in the terminology here. Some people
think of these activities as helping prepare chlldren for the world of work: hence the
- use of the stem -nish. Others think of these activities as freely chosen play, hence the

~ stem -neel You may want to use whichever is used in your Agency.]

T:  The interest aieas can only take _#. of you.
ALT: The interest areas only fit _# of you.

# = whatever the number that an interest area can accommodate in your

center.

{If a Child is wandering or not in an interest area]:
T: Where do you intend to work? / Where do you wish to play?
ALT:

Which center are you going into? Please don’t just walk around.

Play in one of the interest centers. Please don’t just walk around.
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Glossary - Interest Areas

P. 116

You may have other names for the interest areas. Whatever you use, keep them

short and simple. You just need a part of the main idea, not a long and complete

description. It’s nice to use these as labels. But that doesn’t do much good unless they
are actually said by the children as well as the teachers.

Y{l4 bee Na’anish/Na’ané .-
Y1l4 Yilzééh -

Yil4 bee Na’ach’id (bégf ’.réh'oo’aah')

Hooghan Hasht'e’ Hélzin
Hooghan Baa’éhéyé bit Haz’4
Hooghan Haz'dagi Baa’dhdyd
Na’ach’aah bit Haz’§

Séf d66 To bee Na’a’né / Na'anish
Naaltsoos Nél'{

Naaltsoos Wélta” Gone’

(Diné Be’) O ool'jjt

Dilnd Yiists'ad’

Tsin Hahaashch’iizh YitYin
Chiditsoh Y4zhi '
Ats’fis baa dhdy4 bit Haz'4d

Manipulatives

Housekeeping

Art »
Sand and Water Play/Work: .
Library | | |

Culture

Music ‘
Blocks

Trucks

Health

collected by June ‘96 Workshop at Window Rock date: W 06/12/96
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SITUATIONAL NAVAJO

setting: INTEREST AREAS

routine: rules fof interest areas
[The rules of the interest areas apply to rules for the
classroom. We include here only the - recurrlng SItuahonal
aspects of the presence of the children in the 1nterest area(s) 1 |

intent: to teach children the rules of the interest areas |

reaction: children will practice the rules 6f the interest areas

| introductory statement =

T: Néén4 tah 6hoo’aah bﬂ haz’d4géne’ nindéddadootishgo™ doo
¢ él'inigii baa adahoiya

ALT: N4&dnd fah dhoo’aah bit haz’aagone nindddadoone’ go * doo
é'él'inigii baa adaholya )

*[As noted earlier, thei:"e are differences between Agencies in the
_terminology here. You may want to use whichever is used in your Agency.]

T:  Hé4jigosh nindddaaiish doo?
ALT: Hd4jigosh nindddaah'née doo?
C:  Shi K'ad niléfji doo nisin.
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ALT:
Shi k’ad niléfji naashnish doo, ya’.
Teacher, niléiji nindddiish'neet, ya?
T: Nizhi’ish bikdd’ difj{ b4. '

T:  Kad & alndninddnhjech.
ALT:K’ad éi tahjigo nddn4.

GLOSS

* introductory statement:
T:  When you go into another interest afea to work”, remember the do’s and
 don’ts (rules) of that area.
ALT: When you go into another interest area to play* remember the do’s and
don’ts (rules) of that area.

*[As noted earlier, there are differences between Agencies in the

terminology here. You may want to use whichever is used in your Agency.]

T:  Which area would you like to work in now?
ALT: Which area would you like to play in now?
C:  Iwantto goto that center.

ALT: Teacher, I want to work over there, all right?
ALT: ~Teacher, I want to play over there, all right?
T:  Is your name on there for this day?

T Now we shall switch centers.
ALT: Now we shall go to another center.
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£’él’f d66 Doo E’él’f Baa Akohwiindzin:

1. T'44 ashdla’ nolt'éhégo akéne’ bd haz'4.
2. T'&4 dif’ nolt'éhégo bee haz'd.

3.  Nihitah nahodilzhish fishjd4.
ALT: Alnéddhoohjah fishj4a.

4. D_oo&aané’é bee azhdihniih da.
5 -5aa§é'é doo nijiitfih da.

6. | Doo daané’é baajichi’ da.

7. | Doo aajichi’ da.

8. Doo azhdiﬁs’iih da.

9. Doo daané’é ch'fjijjdah da.

10. Doo jidilwosh da.

11. Doo naanfjoolwot da.

12. Doo &tchini t'44 bita’igii 4t'éego jézhii da.



SITUATIONAL NAVAJO

GLOSS

Rules to-gl_l' ide you:

collected by June ‘96 Workshop at Window Rock  date: W 07/23/96 |

Only five of you can go into (that) center.
Only four are allowed in (that) center. .

Remember to wait your turn.

: Take turns now. -

There should be no throwing of toys.
Toys should not be broken.
Do not be stingy with the toys.

.~ One should_ not be selfish.

One shc‘f)‘u_.ld not strike out at er hit another. -

Toys should not be taken put.':

There should be no yelling/screaming.

Do not run around. -

Do not-call other ébﬂdren names that are not nice. '

P. 120
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SITUATIONAL NAVAJO

setting: INTEREST AREAS
routine: | changing interest areas
[The language of the interest areas is that of the children. We
- include here only the recurring situational aspects of changing
from one area to another.]
intent: (1) to get children to go from one interest area to another
(2) to get children to return, at the end, to the whole group
reaction: | (1)  children will go from one interest area to another

(2)  at the end, children will return to the whole grouip

introductory statement:
T:  Ndédnd fah 6hoo’aah bit haz'ddgone’ yah anaanah]eeh dooleet
ALT:

r r » »

K’ad éf tahjigo yah’anaadoohjah.

C: Teacher, shishg” éf hddjigo yah’anddndshyeed?

GLOSS

introductory statement:

" T- You will now go to another interest center to learn.




SITUATIONAL NAVAJO
ALT:
Now it is time to switch centers.

Go now to another center.

C:  Where do1gonow?

collected by June ‘96 Workshop at Window Rock date: W06/12/96
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SITUATIONAL NAVAJO

setting: INTEREST AREAS

“routine: closmg interest area act1v1ty

[The language of the interest areas is that of the chlldren We
include here only the recurring situational aspects of changing
from one area to another, and of concluding the whole Interest
Area activity.] |
intent: (1) to get children to clean up at end of activity
(2)  to get children to return, at the end, to the whole group
reaction: (1) children will go clean up after activity

(2)  atthe end, children will return to the whole group

introductory statement:
T: Kad altso 4da’iilyaa kwe’'é. Altso hasht’éé da’ohdle’.
C: CHILDREN WILL CLEAN UP/PUT AWAY THINGS

T:  Altsé ndzbasgo nidiniibiit.

C: CHILDREN RETURN TO THE CIRCLE (WHOLE GROUP)

GLOSS
introductory statement:

T: We're finished now. Put away your things, (clean up your area).”
C:  CHILDREN WILL CLEAN UP/PUT AWAY THINGS



SITUATIONAL NAVAJO

T: Let us first gather in a circle.
C: CHILDREN RETURN TO THE CIRCLE (WHOLE GROUP)

collected by June ‘96 Workshop at Window Rock date: W 06/12/96
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SITUATIONAL NAVAJO

setting:  SMALL GROUPS (ADULT-DIRECTED ACTIVITIES)
routine:  organizing for small group activities
intent: to get children to go to the appropriate small group activity

reaction: children will go to the appropriate small group activity

introductory statement:

T:  K'ad, b& 6lta’ bil na’anishii’ anddhoolzhiizh,

GLOSS

T: - Now it is time to work with the teacher.

FOUR WAYS OF CONDUCTING SMALL GROUP ACTIVITIES

The content of small group activities is Instructional Navajo. It will
vary according to what is being taught, how, and by whom. We will not be

concerned with content here. We will be concerned with the Situational

Navajo of the transitions from one activity to another.

We will present here four ways of conducting Small Groups. You may
well have other ways. These are presented simply to give an idea of some
of the ways this is being done. To allow readers to compare, we will try to

address the same questions in the same order.
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EXAMPLE ONE: Kathy Scott
groups: There are four groups. They are identified as “1”, 2", “3”, "4".

staff: Each of the four staff members acts as a teacher with one

group at one of the tables.

layout: The activities are conducted at four different tables apart from
‘each other but near the center of the room. The interest centers are

around the edges of the room.

organization: Children participate in only one small group activity on
any given day. Each teacher conducts the same activity each day for
the four days of the week. The children choose which table they will
go to each day, but there can be only five children at a table. A list is
kept near the table to ensure that each child gets to each table each

week.

transition: The lights are flicked to signal the students to put things
away and get ready for Small Groups /Interest Areas.

introductory statement:

T: Hasht'éédahohdle’. Kwe'é K’ad altso.

ALT:
Binidashootnishigifi hasht'éé daohdle’.
Bee na’anishi hasht'e’ ninddahoh’niit.

C: CHILDREN BEGIN PUTTING THINGS AWAY
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GLOSS

T: Put your things together.

AIT: '
Put the things you worked on away.

Put your work away. :
C:  CHILDREN BEGIN PUTTING THINGS AWAY

teacher prepares children for their small group work

introductory statement:
T: Baanidiikaifgif bee ahit nidahodiilnih.

T: Nazbasgo mdmohbuh

C: | CHILDREN SIT IN A CIRCLE AND ARE INTRODUCED TO
THEIR WORK FOR THE DAY. PROJECTS FOR EACH TABLE
ARE DEMONSTRATED.

GLOSS
introductory statement:

T: We will now tell each other what we will work on.

T:  Sitina circle again.
C:  CHILDREN SIT IN A CIRCLE AND ARE INTRODUCED TO THEIR WORK
FOR THE DAY. PROJECTS FOR EACH TABLE ARE DEMONSTRATED.




SITUATIONAL NAVAJO P. 128

actual transition takes place

introductory statement:

T: Kad é nidadoohishgéne’ yah’ ooh]eeh

ALT: K’ad éf nidadoone’géne’ yah’oohjeeh.

C: CHILDREN DISBURSE AND GET INTO THEIR GROUPS

GLOSS
introductory statement:
T: Go now into the center where you will work.

ALT: Go now into the center where you will play.
C: CHILDREN DISBURSE AND GET INTO THEIR GROUFS

discuss: None. Time is short before lunch. Perhaps some discussion

could be incorporated into the Prepare for Lunch activities.

closing: The lights are flicked to signal an end to Small Groups and to
begin Prepare for Lunch.
-introductory statement:
T: Kad éiya naanish ni’ kéndddadiilniit . BldeIﬂmShlgll k’ad{ doo.
C: CHILDREN PUT DOWN THEIR PROJECTS

GLOSS

introductory statement:

T: We will now put our work away so stop what we were working on.
C:  CHILDREN PUT DOWN THEIR PROJECTS

NNONNNNNNNANNNNNNONNAANNNQNANONACQQAQQQQQAQAQAQQQQ
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time: 30 minutes: 11:45-12:15 (between Interest Areas and Prepare
for Lunch]

planning: Teacher and staff plan on Friday for the following week.
They select the topic and then work out the four activities. The Head
Teacher writes the actual lesson plans. Each teacher gets the materials
for his/her lesson ready. The written plans are posted by the
appropriate table. |

topics:  The same general topic is taught for a week. The topic is chosen

by the Head Teacher and staff from the Head Start curriculum. The

topics tend to be seasonal.

collected by June ‘96 Workshop at Window Rock date: W 06/12/96
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EXAMPLE TWO: Alice Mae Johnson

introductory statement:

T: B4 6lta’d bit na’anishji’ anddhoolzhiizh. Kodi ndzbasgo dinohbijh.

C: CHILDREN SIT DOWN IN A CIRCLE AS A WHOLE GROUP

GLOSS |
introductory statement:
T It is now time for:@is to work with a teacher. Come sit in a circle.
C:  CHILDREN SIT IN A CIRCLE BEFORE GOING TO SMALL GROUP
ACTIVITY - | |

preliminaries: The four/five teachers first meet together with the
whole group in the circle. The teachers show the activities to the
whole group and discuss what they will do.

introductory statement:

T:  Dif 4dadiilniit difji.

C: CHILDREN ARE SHOWN ACTIVITIES

GLOSS
T: We will do this (today).
C: CHILDREN ARE SHOWN ACTIVITIES -

groups: There are four groups on Monday and Wednesday; five groups

on Tuesday and Thursday.The children are arbitrarily grouped by

colors.
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staff: There are four staff members at the Center; a college student is
assigned to help out two days a week (Tuesday and Thursday),

allowing five teachers/activities for those days.

layout: The groups meet in those interest areas related to the topic
chosen for that day/week. e.g., the Blue Group might meet in the

Culture area for an activity on Families.

organization: Each group goes to a single Small-Group activity each
day. A given teacher teaches the same lesson four days in a row. A
given group goes to a different teacher/activity each day, thereby
taking part in all four activities by the end of the week. |

transition: Teachers start singing made up words to nursery tunes
such as “Row, Row, Row your Boat” ™ or use bells to transition from
small group to a large group. Children put projects away and if

- projects are not completed they then complete it at Nap time.

introductory statement: |

T: T'dadoo altso ddaataaigii Nap time-go attso ddadootiil.

C: CHILDREN PUT THEIR PROJECTS AWAY

GLOSS

introductory statement:

T:  Whichever project is not completed will be finished at Nap time.
C: . CHILDREN PUT THEIR PROJECTS AWAY
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*Signal song to change groups: Sung to the tune of Rov(r, Row, Row
your Boat: 7

Nihidaané’é hasht'éé daahdle’

Tsfito, tsfilo, tsfilo, tsfito

Kodi dinohbjih

discuss: After Small Groups, the children go back to whole group to
talk about their projects.

introductory statement:

T: Ha'4t'fishi{ 4daataaigii bee ahit dahodiilnih .

C: CHILDREN TALK ABOUT THEIR PROJECTS

T: We will discuss the projects we worked on.
C:  CHILDREN TALK ABOUT THEIR PROJECTS

closing: Put words to nursery tune “Are you Sleeping?” ** or use bells.

introductory statement:
T: Kadéfaltso.

Yiskdago éf tahji yah’andddoohjah.
C: CHILDREN PUT THINGS AWAY

1INONOO0O0
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GLOSS
T Now we are done.

Tomorrow you will go to another teacher/activity.
C: CHILDREN PUT THINGS AWAY

**Signal song to close small group activity: Sung to the tune of

Are you Sleeping?

K’adish altso6? K’adish attso6?
Kodi dinohbiih. Kodi dinohbijh.
T’44 andttsoh. T’44 anéhtsoh’
Kodi dinohbiih. Kodi dinohbiih.

time: 10:55 -11:45 (from small group to end of whole group activity)
Children then go into Chef Combo (Nutrition) and Ready, Set, Go (Dental

Hygiene) activities:
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introductory statement:
T: Ch’iy44n bee ahil nindddahodiilnih
C: NUTRITION IS DISCUSSED

T: Awoo baa'dhdydagi bee ahit nindddahodiilnih.
DENTAL HYGIENE IS DISCUSSED

GLOSS .
introductory statement:

T: We will discuss nutrition.
C: NUTRITION IS DISCUSSED

T: We will discuss care of our teeth.
C: DENTAL HYGIENE IS DISCUSSED

topics:  Use topics from both current Head Start Curriculum and Self-

Concept Curriculum currently being developed/ piloted.

planning: Total staff plan every Thursday afternoon. A different persoﬁ
takes the lead in working out the lesson plans for that month. Each
teacher is responsible for getting the materials needed for his /her

lesson. )

collected by June ‘96 Workshop at Window Rock  dater T 06/18/96
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EXAMPLE THREE: Verna Yazzie

announcing Small Group work: Students are already in a whole
group (Morning Circle). At this time, the teacher announces break-
out for Small Group work:

introductory stétement:

T: B4 6lta’d bit na’anishji” anddhoolzhiizh.

C: CHILDREN SIT IN A CIRCLE BEFORE GOING TO SMALL GROUP

ACTIVITY

GLOSS

introductory statement:

T It is time again to work with (a small group) teacher.

C: CHILDREN SIT IN A CIRCLE BEFORE GOING TO SMALL GROUP
ACTIVITY

preliminaries: The four teachers first meet together with the

whole group in the circle. The teachers show the activities to the
whole group and discuss what they will do. The students then go to
their permanently assigned teacher, then to their teacher for that
day. |

introductory statement:

T: Dif 4dabi’niilyaaigif baa yddadiiltih.

ALT: Ada’bi'nootaaigif bee nihit hodoonih.

C: CHILDREN ARE SHOWN ACTIVITIES
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GLOSS

" introductory statement:

T: We will now talk about what our activities/ projects will be.

ALT: You will be told about what activities/ projects you will work on.

C:  CHILDREN OBSERVE ACTIVITIES/PROJECTS TO BE WORKED ON

teacher directs students to proceed to Small Group activity
introductory statement:

T: Kad 4k¢¢ dohjeeh.

C:  CHILDREN GO TO GROUPS

GLOSS

introductory statement:

T: Now go to your groups.

C: CHILDREN GO TO GROUPS

groups: There are four groups labeled “17, “2”, “3”, and “4". They are
organized according to age and special needs. They are permanently

assigned to a specific teacher for all group work.

staff: There are the four staff members at the Center who also serve
as teachers: the Head Teacher, teacher-aide, the bus driver and cook.
Sometimes a volunteer or parents will assist. They usually take

care of the circle area during Small Group activity.

layout: The groups meetin the interest areas as well as the “circle’

G
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area. The “circle’ area is reserved for whole group activities.
When children finish their activities, they go to the ‘circle’ area to
participate in chosen activities such as listening to music, play-doh,

etc.

organization: Each group goes to a single Small Group activity each
day. A given teacher teaches the same lesson four days in a row.
A given group goes to a different teacher/ activity each day, thereby
taking part in all four activities by the end of the week.

transition: ‘When children are done with their activity / project, they
go quietly to the ‘circle’ area for listening or play-doh activity or if
teacher sees that they are done they are sent to the ‘circle’ area.

LA

introductory statement:
C: Shik’ad altso. Niléigé6 déshwod.
OR
T: Kad niléigéé dilyeed. Niyéél ni-cubbygone’ aniniit.

GLOSS
introductory statement:
C:  Jam finished. I'm going (to the circle).
| OR
T: Now go (to the circle). Put your things in your cubby.

discuss: After Small Group, at least two children from each group tell of
what they made. Children will already be in “circle’ area by now and

if they aren’t, the teacher will direct them to join the circle.
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introductory statement:

T: Né&zbasgo dinohbiih.

C: CHILDREN SIT IN A CIRCLE

T:  Ha'at'fishii 4daataaigi bee ahit dahodiilnih .

C: CHILDREN TALK ABOUT THEIR PRO]ECTS

GLOSS

T: Come sit in a circle.

C: CHILDREN SIT IN A CIRCLE

T: We will discuss the projects we worked on.
C: CHILDREN TALK ABOUT THEIR PROJECTS

closing: A kitchen timer is used to mark the end of the whole group
session following Small Group.

introductory statement:

T: Kad éf altso. Té’ddadohgis.

ALT: T’ 44 4kédi. - T4’ddadohgis.

C: CHILDREN GET READY FOR LUNCH

GLOSS

introductory statement:

T: We are finished. Go get washed up (for lunch).
ALT: Thatis all. Go get washed up (for tunch).”

C: CHILDREN GET READY FOR LUNCH

time: 40 minutes. 11:00-11:40 am (from Small Group to end of Whole
Group activity)

H
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topics:  Topics from both current Head Start Curriculum and the Self-
Concept Curriculum presently being developed and piloted are
used..One topic per week is chosen and implemented unless an

. extension is needed.

planning: Total staff plan every Thursday afternoon using the
‘Webbing Method”. Each staff does an individual plan complete with
activities and materials under the guidance of the Head Teacher. The
Master Plan for the week is then posted. Staff check off their activity
as they complete it. |

collected by June ‘96 Workshop at Window Roek date: T 6/18/96
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EXAMPLE FOUR: Edith Benally

‘announcing Small Group work: Students are already in a whole
group from the Morning Circle. At this time, the teacher announces
break-out for Small Group work:

introductory statement:

T: B&6lta’d bil na’anishji’ anddhoolzhiizh.

C: CHILDREN SIT IN A CIRCLE BEFORE GOING TO SMALL GROUP

ACTIVITY

GLOSS

introductory statement:

T: It is time again to work with (a Small Group) teacher.
G CHILDREN SIT IN A CIRCLE BEFORE GOING TO SMALL GROUP
ACTIVITY |

preliminaries: The teacher uses one of three methods to group the
students: color coding, grouping by shapes, or choice may be used.
In this instance, they use color coding: six colors/ six groups, then
they go to their teacher for that day.

introductory statement:

T:  Dii 4dabi'niilyaaigif baa yadadiiltih. "

ALT: Ada’bi'nootaafgfi bee nihit hodoonih.

C: CHILDREN OBSERVE ACTIVITIES/PROJECTS TO BE WORKED
ON THEN THEY BEGIN WORKING ON THEIR PROJECTS.
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GLOSS
introductory statement:

T: We will now talk about what our activities/ projects will be.
ALT: You will be told about what activities/ projects you will work on.
C:  CHILDREN OBSERVE ACTIVITIES/PROJECTS TO BE WORKED ON THEN

THEY BEGIN WORKING ON THEIR PROJECTS.

groups There are six groups labeled by color, shapes or choice. They

are organized randorhly and may change from week to week. -

staff There are the six staff members at the Center who also serve as
teachers the Head Teacher, teacher-aide, the bus driver and cook,
foster grandparent and the JTPA "(Job Training Partnership
Act) worker.

layout: The groups meet in the interest areas. When children finish
their projects, they go to the ‘choice’ areas to participate in chosen

activities.

organization: Each group goes to a single Small-Group activity
each day. A given teacher teaches on the same topic four daysina
row. A given group goes to a different teacher/activity each day,

thereby taking partin four activities by the end of the week.

transition: When children are done with their activity / project,

they go quietly to the ‘choice’ areas for additional play or work or if
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the teacher sees that they are done, they are sent to the ‘choice’ area
they wish.
_initiating statement:
C: - Shi k’ad altso. Niléigéé déshwod.
- OR
T: Kad niléig6é dilyeed. Niyéél ni-boxgéne” aniniit.

GLOSS
Initiating statement:
C: I am finished. I'm going to a “choice’ area.
OR
T:  Now go to a choice area. Put your things in your box.

- ending Small Group activity:  The children are instructed to
regroup in a circle.
introductory statement:
T:  Bee na’anishi nihibox biih nidahoh’'niit.
C  CHILDREN PUT THEIR WORK AWAY INTO THEIR OWN BOXES

T Kadéi nézbasgo ndddinohbijh.
C: CHILDREN SIT IN A SEMI-CIRCLE AS A WHOLE GROUP

E

GLOSS
introductory statement:

T Put your materials back into your boxes.

C: CHILDREN PUT THEIR WORK AWAY INTO THEIR OWN BOXES

c
c
c:
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T: Now sit in a circle again.
C:  CHILDREN SIT IN A SEMI-CIRCLE AS A WHOLE GROUP

discuss: After children are settled in a large semi-circle, they tell of what
they did/made. |

introductory statement:

T: Ha'4t'fi 14 ddaahlaa. Ei bee ahit dahodiilnih .

C: CHILDREN TALK ABOUT THEIR PROJECTS

C:  Shi éf diigi at'éego fishlaa. |

If a group report is done:
C: Nihf é&f diigi 4t'éego ddeiilyaa.

<

C: - CHILDREN SHOW PROJECTS

GLOSS

introductory statement:

T:  What did you make? Let’s tell each other about it.
C: CHILDREN TALK ABOUT THEIR PROJECTS

C:  Imade mine this way.

If a group report is done:
C:  We did our project like this.
C:  CHILDREN SHOW PROJECTS

closing: A bellis used to mark the end of the Small Group session
or verbally tell the children.
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introductory statement:

T: Kad altso. Td’ddadohgis 44d66 da’diidiit.
ALT:T’44 akodi. Td’ddadohgis.

C: CHILDREN GET READY FOR LUNCH

GLOSS

introductory statement:

T: We are finished. Go get washed up then we will eat.
ALT: _That is all. Go get washed up (for lunch).

C: CHILDREN GET READY FOR LUNCH

time: One hour: 10:30 am-11:30 am

topics:  Topics come from both current Head Start Curriculum and
MAPSII. One topic per week is chosen and implemented unless an

extension is needed.

planning: Total staff plan every Monday or Thursday afternoon.
Each staff does an individual plan complete with activities and
materials under the guidance of the Head Teacher. The Master Plan

for the week is then posted.

collected by June ‘96 Workshop at Window Rock date: W 6/26/96
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SITUATIONAL NAVAJO

setting:  STORY TIME

routine:  [routines shown in boldface below]
[The language of the books is specific to those books. Here we
have only tried to include some of the recurring interactions that

might be initiated in the course of reading to/with students.]

initiating story-reading
intent: to get children ready for the story-reading activity

reaction: children will get ready for the story-reading activity

introductory statement:
T: Hane’ baahoolzhiizh. Ahit nidahwiilnihéeji’ anddhoolzhiizh.
C: CHILDREN SETTLE DOWN FOR THE READING SESSION

GLOSS
introductory statement:

T: It is story time. It is now time for us to tell each other stories again.
C:  CHILDREN SETTLE DOWN FOR THE READING SESSION

selecting the book
intent: to allow children to select the book to be read

reaction: some children will ask for certain books to be read .
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introductory statement:

T: Ha’4t'{ish bee ahit dahodiilnih danohsin?

C: - Shi éi BOOK TITLE nisin.
Dif BOOK TITLE bee nihit hodiishnih.
Nihich’{’ yinishta” dooleet .

"

C: Kojiigigo deiyidiiltah.

GLOSS
introductory statement:
T:  What story do you think we should tell each other about?

C:  Iwant BOOKTITLE.
T: I will tell you about BOOK TITLE.

I will read it to you.

Let’s read this one (instead).

@)

asking to see pictures
intent: to get the teacher to show the pictures in the book being read

reaction: teacher will show the pictures to the children

introductory statement:

C  Picturenésh’i.

ALT: Na’ashch’ag’{gif nésh'f.
T: SHOWS PICTURES
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GLOSS
introductory statement:

C:  Let me see the picture.
ALT: Let me see the picture.
T:  SHOWSPICTURES

asking questions
intent:  to encourage children to ask questions

reaction: some children may ask questions about the story

introductory statement:
T: Na’'idotkidgo t'da dko.
ALT: -
t.a’fsh na’idétkid?
Nida’id6tkidish?
C: SOME CHILDREN MAY ASK QUESTIONS
EXAMPLES:
C: Kwe'é yée 1d haidzaa?
Kwe’é yéesha” haidzaa dko?

C: Kwe’'é nddnéinitta’.
T: TEACHER READS THAT PART AGAIN

GLOSS
introductory statement: |
T: It is all right to ask questions.

P. 147
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ALT:
Does anyone want to ask a question?
Any questions?
C: SOME CHILDREN MAY ASK QUESTIONS
EXAMPLES:
C: Whathappened (at this particular part)?
So what happened then?

C:  Read this part again.
T: TEACHER READS THAT PART AGAIN

asking ‘what if’ questions
intent:  to encourage children to ask questions

reaction: some children may ask questions about the story

introductory statement:
T:  Akohsha'? Haadash hé6tiid fit'é&’?
ALT:
Akohsha’ haidzaa?
Akohshg’ dkédzaago?
C:  SOME CHILDREN MAY RESPOND USING THEIR IMAGINATION

GLOSS
introductory statement: :
T: What if... ? (I wonder) what would have happened if...?
ALT:
---and then? What happened then?
What if (this particular occurrence) happened ?
C: SOME CHILDREN MAY RESPOND USING THEIR OWN IMAGINATION
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asking children to ‘pretend’
intent:  to encourage children to ‘pretend’ (that they are in a
comparable setting or are one of the characters in the story)

reaction: some children will “pretend’

'introductory statement:

T:  **4jini.

ALT: Afk'id4d’ jini...

T'44 bi 4nddndt’{ jind.
T"aé éf nadn4 jind.
C: SOME CHILDREN MAY PRETEND

GLOSS .
introductory statement:
T: Let’s pretend...
ALT:
A long time ago...
This (story) is about the same character.
This (story) is about the same one.
C: SOME CHILDREN MAY SHARE A STORY THEY'VE HEARD

asking children ‘have you ever’?
intent: to encourage children to remember comparable experiences
reaction: some children will relate comparable experiences

introductory statement:

T: tLahdadsh dkédaahdzaa?
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(pD
ALT:
Da’ t'désh nihit béédahézin?
« Da’ t'd4sh dk6daahdzaa?
- Da’ t'ddsh dkot'é?
T’44sh daah’{?
T’ 44sh daottsg?

G SOME CHILDREN MAY RELATE COMPARABLE EXPERIENCES

(s8) | .
T: ‘Lahish dkwiindzaa?

CALT:
_,;Had ] ”daash dkwiindzaa? -

. Da’ tadsh dkwiindzaa?

. ;GLoss

'-mtroductory statement:

T Have you ever done that? / Has it ever happened to you?

(pD)
 ALT: -
B Do you know anything about 1f7

" Has it ever happened to you?
Isn’t that right? -
Do you ever see it?
- Have you ever seen it? L : _
C: SOME CHILDREN MAY RELATE COMPARABLE EXPERIENCES :
(sg)
T Did you ever do that, feel that way, etc.?

ANONNNONANANNNNANNNNANNANNANANN0ANNNONNQQONQCC
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ALT:
Did you, at one time, ever do that?
Has it ever happened to you?

expressing (emotional) reactions
intent:  to encourage children to express (emotional) reactions

reaction: some children will express emotional reactions to the story

T/C: EXPRESS REACTIONS TO STORY

Teacher may model verbal expressions of emotional reactions.

Examples :

‘Da’ V44 aanif? Really?

Y4al My!

T66 ayoo! Good grief!!

Yiiyal : Yikes!

Eiigl’! Yes, that! (assent)

Inda l4a Yes, that's it!

Ag'n Yéees!

Aoo’!! Yes!

T'66 ddini !! You're joshing!! You're pulling my leg!!

You're not serious!!
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expressing reactions
intent: to encourage children to express reactions to the story

reaction: some children will express reactions to the story

T/C EXPRESS REACTIONS TO STORY

Teacher may model verbal reactions to a story:

EXAMPLES:
Da’ t'44 aanii? Is that true? __
Da’ dkédzaajini? = Is that what (they _said) hap.pened? o
A4d66 sha’? | And then, (th&it happénS) happened? =

Da’'tdd dkédf?  Isthatall?

- C:., La’ bee nihit n44hélne’?
ALT:La’ ndand!

GLOSS _ _
T/C WILL EXPRESS REACTIONS TO STORY - .

Teacher may model verbal reactions to a story:

EXAMPLES:

(see above)

C: Tell us another one (story)!l -
ALT: Another one (story)!! |

P. 152
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asking children to retell the story

intent: to encourage children to retell the story

reaction: some children will retell the story (in their own words)

introductory statement:

T:

ALT:

T

C:
C2:
C:

s ry

Ha4il4 yéndlniih adddddd’ naaltsoos biyi’d66 hane” yéélta’da?
Haila yénélniih addddédd’ baa hodne'da?

Hiéfsh yaahodoolnih?

Sh{ baahodiishnih.

Shigo l3a! |
ONE CHILD OR MORE MAY RETELL THE STORY

T/C: .._.Aédc’)c’)sh haidzaa?

GLOSS

introductory statement:

T:

T:
C:
C2:
C:

T/C:

Who remembers the story that was read to you yesterday?
Who remembers the story that was told to you yesterday?

Who will retell it?

I want to tell it !

No, me, (I want to tell it)!

ONE CHILD OR MORE MAY RETELL THE STORY
..And then what happened?

P. 153
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-

asking children to discuss ‘problems’

intent:  to encourage children to discuss ‘problems’ in the story

reaction: some children will discuss ‘problems’ in the story

1ntroductory statement:

* T: -Ha’4t'{ish baa ahoot’ud

| ALT:

F; Ha'4t'fish biniinaa dkédzaa danchsin?

b Ha'dt'éegosh ddzaa ?

l | C: SOME CHILDREN MAY DISCUSS ‘PROBLEMS’ IN THE STORY

| GLOSS
i |

introductory statement

T: Why did it happen?

.' 4: (For what reason) do you think it happened? / What was the reason that it
| happened?

l‘,‘ How did it happen?

C: SOME CHILDREN MAY DISCUSS ‘PROBLEMS’ IN THE STORY

i

i i

i

|

asking children to make predictions
intent: to encourage children to make predictions based on the story

reaction: some children will make i)redictions based on the story

introductory statement:

l/l

T:  Haash yit'éego éf doo ddzaa da 1it'é
ALT: Haash yit'éego dkédzaa?
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T  Nihiish atdo’ dkédadoohniil?

C: CHILDREN MAY RESPOND USING THEIR IMAGINATION
Some children may make predictions based on the story. Others may
react to the story such as:

C: Lahda dkét'ijh.

T: Doo dnddnddzaagoé sha’?

GLOSS

introductory statement:

T

ALT:

(Under what circumstance) would it not have happened?
(Under what circumstance) would it have happened?
Would you do the same? N

CHILDREM MAY RESPOND USING THEIR IMAGINATION

Some children may make predictions based on the story. Others may react to
the story such as:

Sometimes that happens.

What if it doesn’t happen again? -

closing the reading activity

intent:  to tell children story time is over

reaction: children will understand that story time is over

introductory statement:

T:

T’ddshif 4kédi doo. Yiskdago nddnd dooleet.
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T: T'44 4kédi BOOK TITLE baa hane'igii.

C: Da’ t'dd akoédi?

T: Dii éf yiskdago ndddeiyidiiltah. SHOWS BOOK!

C: CHILDREN UNDERSTAND STORY TIME IS OVER AND

GET READY TO GO ON TO NEXT ACTIVITY

GLOSS
introductory statement:

T: That will be all. Tomorrow we will read again.

T:  Thatisall about BOOK TITLE.

C: Is that all?

T Tomorrow we will read this. SHOWS BOOK

C CHILDREN UNDERSTAND STORY TIME IS OVER AND
GET READY TO GO ON TO NEXT ACTIVITY |

collected by June ‘96 Workshop at Window Rock date: W 06/12/96
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setting: OUTDOOR ACTIVITY - Organized Play

routine:  [routines shown in boldface below]

[Outdoor activities encompass using varied toys, from small
to large and stationary to mobile . Here we have only tried
to include some of the recurring interactions that might be

initiated during the course of playing in the school yard.]

initiating outdoor activity
intent: to get children ready to go outside to play

reaction: children will get ready to go outside to play

introductory statement:
T: Kad éf t¥66'g66 ch’idiijah d66 nindddadii'neet.

ALT: K’ad t¥60’di nidadii’'neet.

Hazh¢'6 atkéé’ ch’inéhkddh.
C: CHILDREN GO OUTSIDE IN AN ORDERLY FASHION -

-~

Hazhé’ 6 nidaahnée dooleet.

C: CHILDREN WILL PLAY CAREFULLY

=

P. 157
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GLOSS
introductory statement:

T: Now we shall go outside and play
ALT: Now we shall play outside.

=3

Go outside in an orderly fashion.
C:  CHILDREN GO OUTSIDE IN AN ORDERLY FASHION

T: Take care how you play.
C: CHILDREN TAKE CARE IN THEIR PLAY

nature walk

intent: to introduce children to recognize things in nature/ outside

reaction: children will recognize things in nature/outside -

introductory statement:
T: Hada'diilzil biniyé t166'g66 tadidiikah.
ALT: Hada’'diilzil biniyé t166'g66 tadidiijah.

T: Haajigosh diikah / tadidiijah? Ha’dt'fish hddadinéetdd’?
ALT: Hdajigosh diikah / tadidiijah ? Ha'at'fish hadadidfit iif?
C:  OBJECT* hddadinéetdd’ / hadadidfit'ijt.

T: Aoo’, OBJECT* hddadinéetdd’.
ALT: Aoo’, OBJECT* hadadidiit'fit.

*NOTE: Possible things to look for: ch’osh, ch’il, tsé, gad ch’il latah hézhéén,
na’ash¢’iitbdh{, wéldchif’, wéldzhinf, etc.

OO
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GLOSS

introductory statement:
T: We will observe (nature) on our walk / brisk walk.

ALT: We will observe (nature) on our brisk walk.

T:  Which way shall we walk? / Which way shall we go? What are we going to
search for? :

ALT: Which way shall we walk?/Which way shall we go? What are we going to look
for? '

C: We are going to search for OBJECT/ to look for OBJECT.

T: Yes, we are going to search for OBJECT™.
ALT: Yes, we are going to look for OBJECT™.

*Note: Possible things to look for: bugs, plants, rocks, juniper, flowers, horned toad,

"red ant, black ant.

follow-up on nature walk
intent:  to encourage children to share information on what they saw

reaction: some children will share information on what they saw

introductory statement:
T: TY60'di deiiltsdnigii baa yddadiiltih.
T: Ha’at'ifl4 daohsd t166'g66 tadiikaiyéeddd’?
C: CHILDREN WILL NAME WHAT THEY SAW ON THEIR WALK
- C:  Shi éf dff yiitts4.
C: CHILDREN WILL TELL THEIR OWN STORIES
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GLOSS

introductory statement:

T: We will discuss what we saw on our walk outside.

T: What did you see on our walk outside?

C: CHILDREN WILL NAME WHAT THEY SAW ON THEIR WALK

C: I saw OBJECT. _

C:  CHILDREN WILL TELL THEIR OWN STORIES

organized games
intent:  to encourage children to learn their thymes through play

reaction children will learn their thymes through play

introductory statement:
T: K’ad t'44 4nfiltso nidadii'neel. GAME™** bee nidadii'neetl.

T:  Ha’4t'iish bee nidadii’neet?
C: CHILDREN NAME THE GAME TO PLAY

GLOSS

introductory statement:
T:  Weshall now all play (organized) games. We shall play GAME.**

T: What (game) shall we play?
C: CHILDREN NAME THE GAME TO PLAY

-
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*GAMES

Duck-Duck, Goose
Farmer in the Dell
Drop the Handkerchief
Colored Egg
Mulberry Bush
Squirrel in the Tree
Cat and the Mouse
Ring around the Rosie
Hokey-Pokey
Motor Boat
Follow the Leader

~ Blue Bird
Bailoon -
Parachute Game
Not-it (Tag)
Go Hide and Seek
Red Rover, Red Rover
London Bridge, etc.

~'VERBS

Biké&’ nidiilyeed . Runafterhim/hert
Nidit'ijh - Gohidet
Hanitd | o ~ Look for him/he
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basketball |
intent:  to teach children team play

reaction: children will experience team play

introductory statement:

T:  Jool nikidilniih bee nindddadii'neet.

C:  Shi joot ch’idiish’aét.
ALT: '
~ Shi ayéo ii’iishniit. -

Shi ay6o bééhonsin.

C:  Shich’i’ bee adzilne’.
T:  Nikidfiniih.

GLOSS

introductory statement:

T:  We will now play basketball (ball which is bounced on the ground).

C: - I will take the ball out.

ALT: _

I can really make baskets.

I 'am very good (at playing basketball).
C: Throw it (basketball) to me.
T: Bounce it! S

P. 162
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parachute game |

intent:  to encourage children to share responsibility, have fun and
~ build coordination | |

reaction: child:eh will share in responsibility, have fun and build

coordination

introductory statement:

T: Nibaalt'dhd bee nidadii'neetl.

T: T'44 4néltso bindht'ihgo alts’'dd’ daotts66d. A&déo Yéédahiidiilghééi
dé6 biyaa adiijah. | -
C: CHILDREN FOLLOW INSTRUCTIONS

GLOSS
introductory statement:

T: ~ We will play the parachute game.

T:  All of you circle the parachute and take hold of it. Then we will throw it up
~ info the ajr and then we’ll run under it.
C ~CHILDREN FOLLOW INSTRUCTIONS

‘hyiéﬁs_ta-élé ‘course |
intent: - __éh_il_dren will build large muscle coordination

reaction: children build large muscle coordination

introductory statement:

T:  Jddk'ehji nidadii'neet.
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 ALT:

C:

C

ALT:

Tt 60’di jddk’ehgi ahanidiikah doo.
Jaak’ehjf ahadidiikah.
CHILDREN GO OUTSIDE TO THE COURSE

Shi ay6o dinishwo'!!

~

Shi ay6¢’dniz
Shi ay66’dfizdadi dahnénishjith.

4ddgo6 ndddiishwo’.

GLOSS

introductory statement:

T:

-ALT:

ALT:

Let's pfay out on the field.

Let us run foot races on the field.

Let’s run (leg) races on the field.
CHILDREN GO OUTSIDETO THE FIELD

Icanrunrealfast!! - -~

I can run for long distances.

I-can jump a long ways.

c1rcl1ng the bulldmg

intent:

reaction:

introductory statement:

T:

Kin binaa ahéédiijah.

children will get exercise runmng arcnmd the bulldmg

children get exercise running around the building

P, 164
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SITUATIONAL NAVAJO

ALT:
T: Kinbinidiijjah. N éhézbasgo kin binidiijah.
C: CHILDREN TAKE OFF RUNNING

GLOSS
introductory statement:
T:  Letus run around the building.

T: Let’s run around the building. Run in a circle around the building
C: CHILDREN TAKE OFF RUNNING

coming in from outside play
intent:  to bring the children from outside play

routine:  the children will return to the classroom

introductory statement:

T: K’ad élta’géne’ yah’andhjeeh; nizhénigo shif nidasoone’.

T: Daané’é ninddahohdlddh d44d66 atkéé” doht'ééh. Hazhd'é
yah’am’doohkah.

ALT:Daané’é ninddahohdldsh 44d66 ‘train” ddaatééh. Hazhd'é
yah’anidoohkah.

GLOSS

introductory statement:

P, 1865

T: It is time to go back into the classroom now. You must have enoyed yoursellf at

play.
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T:  Pick up your toys then line up and come back into the classroom in an orderly
fashion.

ALT: Pick up your toys, make a train and then come back into the classroom in an
orderly fashion '

collected by June ‘96 Workshop at Window Rock date: T 06/19/96
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" SITUATIONAL NAVAJO

setting:  Free Play on Playground

routines: | [routines shown in boldface below] -
Outdoor activities encompass using varied toys, from small
to large and stationary to mobile. Here we have only tried °
to include some of the recurring interactions that might be

initiated in the course of playing in the school yard.

initiating outdoor free play
intent: children will learn to socialize through free play

reaction: children will socialize freely on the playground

introductory statement: : :
T: Tt’60'di hazhé’'6 ahit nidaahnée doo. Daané’é t'dadoo alch’i’
baadanchchij’{.

GLOSS
introductory statement:

T You will play together outside. Do not be selfish with the toys / Share with each
other.

staying within (center) boundaries
intent: children will learn to stay within (center) boundaries

reaction: children will stay within (center) boundaries
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introductory statement:
T: T’dadoo 6lta’ bind’dzt'i’ bilddhgddé andhjah4.

T: Olta’ bind’dzt'i'géne’é t'éiyd nidaahné.
T'4adoo ch’indhjahd.

C: Ha’'4t’ii biniinaa, teacher?

T:  J6 dko t'4d nihééhdzinigo ko6 nidaahkai.

ALT: Ako doo nihéhodoohyah da.

GLOSS
intrbductory statement:
T: Do not go beyond the fenced area of the school.

T: Play only in the fenced area of the school. Don’t go beyond that.
C:  Why, teacher?
T So we know where you are.

ALT: So we won't miss you.

using caution around low equipment

intent: children will learn to check surroundings while playing on
| low equipment

reaction: children will check surroundings while playing on low

equipment

introductory statement:

T: Bikdd’ na’a'néhé binaagdé ha'dzisfidgo 4l'f.

Vi
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C: Ha4tif biniinaa?

T:  J6 ch’osh da’dishishigif baa d66 tézis da’digishigff d66 tsin
* da’dishahigff baa ddahotchiih doo biniy€. |

C: Haégoshii.

GLOSS

introductory statement:

T: You must always be observant around playground equipment.

C:  Why?

T: Because of bugs that sting, sharp broken glass that might cut you or sticks that
may poke you. '

C:  Allright.

taking turns on playground equipment
intent: children will learn to take turns on equipment

reaction: children will take turns on equipment

" introductory statement:

T: Bikdd’ na’a’néhé hazhé’6 bich’i’ alndghoohjahgo bee nidaahné.
C: Doo baa jichi’da ya’, teacher?

GLOSS
introductory statement:

T:  Take turns on the playground equipment.

C:  Shouldn’t be stingy, huh, teacher?
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daané’é ydzh{ - small toys |
intent:  to allow children to select small toys to play with

reaction: some children will ask for certain small toys to play with

introductory statement:

T: - Daané’é yazhi yee nidadooneeligif 14 hdi baa nddhoolzhiizh?

C:  Shi, teacher, shi! Daané’é ydzh{ bee nidiine’!
C:  Shi éf diidiigii bee naashnée doo.
CHILDREN MAKE CHOICE OF TOYS

0

T:  Altso bee nidasoone’go t'dd t'é yah’anidahidoohjih.

GLOSS
small toys
introductory statement: -
T:  Whose turn is it to play with the small toys today?

C: Me, teacher, me!!
C:  Iwill play with this.
CHILDREN MAKE CHOICE OF TOYS

®

T:  Bring all the toys in when you finished playing with them.

=

bee nizhdfbalf - swing
intent: children will learn the proper way to ride a swing

reaction: children will ride a swing safely
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introductory statement:

T:  Bee nidazhdibalf hazh¢'6 bikdd’ dahdzizd4a teh.

ALT:Bee nidazhdibal doo bikdd dahdziz{i da.
C: Da’ diigi at'éego, teacher?

C:  Shidiyiit.
Push 4shilééh.

C: Haash yit'éego nizaadg66 hot dibat.
T:  Adziyitaalgo.

GLOSS

swing

introductory statement:

T: Sit nicely while you are on the swing.

ALT: Do not stand on the swing (while swinging).
Like this, teacher?

0

C:  Pushme.
Push me.

C:  How do you swing up high?
T: By kicking.

baah adahnizhdﬂzho’f ~ slide
C:  Shi 4tisé dishzhood.
ALT:Shi 41tsé adah dishzhood.
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GLOSS

slide

C: I will slide first.

ALT: Iwill slide down first.

dzi’izf - tricycle
C:  Dzi'iz{ shil nidzit'i.
ALT:
Shi dzi'izf ch'indénisbaas.

Shi 4ttsé ya’ ? Add66 ni ndén4 doo.

GLOSS
tricycle
C: - Iam riding around on the tricycle.
ALT: i
I will take out the tricycle again.

Let me go first, OK? Then it will be your turn.

tsinaabaas - wagon
C:  Shi tsinaabaas ch’inisbaas, ya’?
ALT:
Tsinaabags shit bidiyiit.
Tsinaabaas shit nabiniyil.
Tsinaabaas shit yilbas.
Shi Hi’ nish}j doo.

P. 172
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GLOSS

wagon

C:  Let me drive the wagon out, OK?
Push the wagon with me.

Push the wagon around with me.

Pull the wagon with me.
I will be the horse.

it nfjootbalf - merry-go-round

T: I nfjootbali t'dadoo bikdd” dahnisoozini. Yéego deiyinohta’.
(pD)

C:  Nihil ndnilbat.

(sg)

| C: Shit ndniltbat.

GLOSS
merry-go-round :
T: Do not stand on the merry-go-round. Hold on tight

(ph)

C: Turn it with us.
(sg)
C: Turn it_with me.

béésh bagh na’a’na’d - monkey bars
T: Adaa’ddahotydago bagh nidaahné. |
ALT: Adaa’ddahotydago baah nidaah’ha’.
(p) |

C: baah nidadii'neel.
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(sg)
C: baah nidishch’at doo.

GLOSS
monkey bars

T: Take care of yourselves as you play (on the monkey bars). -
ALT: Take care of yourselves as you climb (on the monkey bars).

12
C:  Let's play on the monkey bars.

(sg) |
C:  Iwill swing on the monkey bars.

daané’é dahnaats’oodi - springing animals
T: Daan” £ dahnaats Qle blkaa ddaa ddahotydago nidaahné.

ALT: Yéegb deiyl’néhta’go nihil dahnidaats’ood.
C: Da’ diigi 4t'éego, teacher?
ALT:

Shi yéego shit 4t'{.

Shi yéego dshiééh.

Shit 4rilééh.

C: Adaahshdsh.
ALT: Adahshilteeh.

GLOSS
springing animals. Lo
T Take care as you play (on the sprmgmg arumals)
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ALT: Hold on tight as you play on the springing animals.
C: Like this, teacher?

ALT:
* It is springing hard with me.
I am doing it hard.
Spring me on it.

C:  Iwant to get off.
ALT: Carry me off.

béésh baah niji'na’4 - jﬁngle jim
C:  Shikétt#'iiyft. |
ALT: Shiinfta’go haash’'nééh. | -

GLOSS
C:  Give me a boost (to get on the jungle gym)
ALT: Hold me as I climb up.

séf bii’ na’a’néhé - sandbox

T: A Hazh&' 6 séi bii’ na’a’néhé bii’ nidaahné.
(pl)

T: T’dadoo séi dadohxasi.

(sg)

T: T’dadoo séf dighasi.

C:  Teacher, daané’é ydzhi ch’inishjdgh. Bee séf bii’ naashnée doo. -

P. 175
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T: Ha'dt'fish dbi'ninlaa?

C: Hooghan nimazi.

GLOSS
. sandbox

T: Play nicely in the sandbox.

ph
ALT: Don’t thrpw dirt.

(sg)
ALT: Don't throw dirt.

C:  Teacher, I want to take the little toys out. I will play in the sandbox with them.
What will you make?

C:  Ahogan.

éqllected by June * 96 Workshop at Window Rock date: T 06/19/96
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SELECTED VERB STEMS - Outdoor Activity

-baas

C: Dazi‘izi ch’inisbaas
Tsinaabaés ch’inisbaas
Chidi{ ydzhi ch’inisbaas
Chidi bikee’ ch’infsbaas
Tsibaas ch’inisbaas

-aah
C: Jool ch’inish’aah
' Tsibaas ch’inish’aah

-jd4h

C: Daané’é yazhi chinishjdgh. (e.g., little cars, soldiers, animals)

-t860s

C: Nibaal ch’inistsé6s

-mdds _
C:  Chidi bikee’ ch’inismdas.

Tsibaas ch’infsmdéds.

GLOSS
-baas
C:  Iwant to wheel the tricycle out.

P. 177
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I want to wheel the wagon out.
I want to wheel the toy car(s) out.

[ want to wheel the tire out.
I want to wheel the hoop out.

C:  Twill take the ball out.
I will take the hoop out.

C:  Iwill take the little toys out. (e.g., little cars, soldiers, animals)

C:  Iwill take the parachute out.

-mdds
C: I will roll the (car) tire out.
I will roll the hoop out

collected by June ‘96 Workshop at Window Rock  date: W 06 /19/96
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SITUATIONAL NAVAJO

setting: NAP TIME

routine:  [routines shown in boldface below]

initiating nap time
intent: to rest before going home

reaction: children will lay down to rest

introductory statement:
T: - K’ad é haddadiilyih . T'66 héMgHéniji’ da’iidiilwosh.
(pD)

T:  Bikd4’ danohjahigii nidahohtdsh. Ni’g66 nidanotkaad.

ALT: Nihizhi’ dabikd’igi{ nidadoottsé6s.
(sg)

T:  Nizhi’ bikd'igii nidiilts66s.

C:  Dif éf shi 14. Ni’g66 ninishkaad.

C:  Shik'adée iishxdash.
ALT:
Shibeeldléi sha’?
Shikee” hadiishdlé.
Shi doo bil nisin da.
- Shi doo nd’iishhosh da.

P. 179
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GLOSS

introductory statement:

T Now we shall lay down to take a nap. We will close our eyes for a short while.
(pD

T Go get your mats. Place them on the floor.

ALT: Get the mat with your name on it.

(sg)

T: Get the one with your name on it.

C:  This is mine. 'm going to put it on the floor.

C:  [am about to fall asleep.

ALT:
Where is my blanket / coverlet?
I'm going to take off my shoes.
Tam not sleepy.
I usually don’t take a nap.

if child is not sleepy
intent:  to occupy the child who can’t nap

reaction: child will be occupied with another activity

introductory statement:
T: Doo bit ninizingd6, t'dadoo fits’a’{ sinti.

T: Naaltsoos fa’ ninft'{igo sint.
C2: Shi dé’ doo iishxdash da.
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GLOSS
introductory statement:
T: If you are not sleepy, just lay quietly.

T: Look at a book while you're laying down.
(C2: Me too, I can’t sleep.

music, radio, tape
intent: to soothe the children

reaction: children will setile down

introductory statement:

T:  Dilnfta’ nih4 biih yish’aah.

T: Hazh66'igo da'fisolts’da” doo.
C: CHILD(REN) SELECT MUSIC.
C: Dfidiigi biih ni’aah.

GLOSS

introductory statement:

T I will put on some music for you.
T:  Listen quietly to the music now.
C:  CHILD(REN) SELECT MUSIC

C: Put this one on.
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~closing the blinds/curtains
intent:  to shield the children’s eyes from the sunlight

reaction: children’s eyes are shielded

introductory statement:

T:  Ayéo yah'a’diidfin. Bich'dh dddi'nishbaat.

T: Tséso’ bidandilbal kénlééh.
ALT: Tséso’ biddndilbatifsh dddinishbaal?

[If it is too high for children; teacher does_this.] |
C: Aoo’, dédinftbaat. |

GLOSS
introductory statement:
T:  Itistoo bright in here. I will draw the curtains/ blinds.

T: Draw the curtains / blinds.
ALT: Should I close the curtains/blinds?

[If it is too high for children, teacher does this.}
C: Yes, draw the curtains/ blinds.

turning off the lights

intent: to make sure that the room is darkened

reaction: children relax in a darkened room

introductory statement:

T:  K’ad anistséés, danootch’1t.

‘P, 182
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C: Teacher, shigo light nistséés.
T: Hégoshfi, 44d66 dinfitéét.
C: CHILD TURNS OUT LIGHT(s)

GLOSS

introductory statement:

T: I will turn off the lights now. Close your eyes.

C: Teacher, T want to turn off the lights.
T: All right, then lay down.
C: CHILD TURNS OUT LIGHT(s)

ending nap
intent:  to wake children from nap

reaction: children will open eyes

introductory statement:

T: Nidoohjeeh. Ch’éédanohdziid.

(pD

T: Kééhnidaaht'éés.

P. 183

T: Bik44’ danoojé¢’igii nidahohtdahgo ahdgdhdanoohte’ d66 hasht’e’

ninddahoh’niit.

ALT: Bikd4’ danoojé’igfi nidahohtdahgo ahddhdanoohle” d66

dahnidahidooltsé6s.

C: CHILD PICKS UP MAT, FOLDS IT AND PUTSIT AWAY
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(sg)

T: Bika4’ nifitinée nidiilts66s d66 ahdghniilé d66 hasht'e’ nindniltséos.
ALT: Bik&4’ nintinée nidiitts66s d66 ahddhniilé d66 dahndhidiilts66s.

C: CHILD PICKS UP MAT, FOLDS IT AND PUTS IT AWAY

'C: NAME t'ahdii athosh.
ALT: |
NAME t'ahdii sit{.
NAME doo nidii'néeh da. Nidiisht'e’, ya'?
T:  Aod, nidiitte’.
ALT: Aoo’, ch’éénisiid.
C: OTHER CHILD(REN) WAKE SLEEPER (GENTLY)

GLOSS
introductory statement:
T: Get up. Wake up.

(pD)
T:  Putyour shoes on.
ALT:
- Pick up your mats, fold them and put them away.
Pick up your mats, fold them and hang them up.

(sg)
T: - Pick up your mat, fold it and put it away.
ALT: Pick up your mat, fold it and hang it up.
C: NAME isstill asleep .
ALT: :

NAME is still laying down .
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NAME won’t get up . Let me wake him/her, ok?
T:  Yes, get NAME up. Wake him/her up.
C: OTHER CHILD(REN) WAKE SLEEPER (GENTLY)

collected by June ‘96 Workshop at Window Rock  date: Th 06/20/96
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setting: SNACKS
routine:  [routines shown in boldface below]

[Apparently snacks are not served at all centers. In those

that do serve, children wash up after nap time and then return

to tables.]

preparing for snacks
intent: so the children won’t go home and eat junk food

reaction: children will eat their snacks

introductory statement:

T: Dahnidinohbijih. K'ad éf snack ddadiilnfit.

C: Ha'at’ifla dabi'niiddd? [as snacks are brought out ]
T: TELLS WHAT SNACKS ARE THAT DAY

GLOSS
introductory statement:

T: Sit down. We will now prepare our snacks.

C:  What are we going to eat ? {as snacks are brought out ]
T: TELLS WHAT SNACKS ARE THAT DAY

DOOPOIRPCTOOOTTTITOCOTTTO000QQ0OCD00O0Q00QCOO00O000
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bringing out snacks [snacks are already prepared]
intent: to serve the children their snacks

reaction: - children will be served

introductory statement:
T: Kad & snack nihitaadoonih.

T: Hai 14 snack néidiinii’?
ALT: Hail4 difj{ snack néidiinii’?
C: Shi! Shinddand 14
ALT:
Shi shizhi’” bik44’.
Shigo 1da!! . .

GLOSS

introductory statement:

T: Snacks will now be passed out to you.

T: Who is serving snacks today?

ALT: Whose turn is it to pass out snacks today?
C: Me!! It's my turn!!

ALT:

My name is up there to serve.

No, mel!
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creating own snacks
intent: children will experience making their own snacks

reaction: children make their snacks

introductory statement:
T: Kad éi t'4d nihi snacks ddadjiilniit.

T: SNACK diigi 4t'éego ddadiilnift. [as TEACHER SHOWS SAMPLE]
SAMPLE::
“Ants on a Log” / “Wdldzhinf nidistddn yikdd’ yit'eezh”.
C: Eii ay6o shit tikan.
C: CHILDREN MAKE 5NACKS

C:  Teacher, t'44 shi dshtaa shoo!! Dii ay6o shit fikan.

C: Teacher, ta’ dnddndshdlééh, ya’?

T: Aoo’, ta’ dndanidiééh,

C: Shimd [OR OTHER RELATION] 1a’ b4 4shtééh, ya’?
T: Aod, 1a’ b4 dilééh.

GLOSS

introductory statement:

T: Now we will make our own snacks.

T: We will make NAME.
This is how we will make them. [TEACHER SHOWS SAMPLE]

< C
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SAMPLE:

“Antsona Log” / ”Wé]ézhim’m’dfstéén yikdd’ yit'eezh”.

C:  Ireally like that.
C: CHILDREN MAKE SNACKS

C: Teacher, look, I made my own snack!!
I really like this.

C: Teacher, let me make another one, ok?

T: Yes, go ahead and make another one.

C:  May I make one for my mother (or other relative)?

=3

Yes, you may make another one.

eating all one’s snacks . “
intent: to get children to eat all their snacks

reaction: most children will eat all their snacks

introductory statement:

T: Iishjg4 nihi-snack attso dadoosfit.

T:  Aydbo ﬁkango'éda’ooiaa 14, altso daosa.
ALT:Ch'iyddn yd’4t’éhigif 4t'é. Altso daosd.
C: Aydo tikan l4.
ALT:

Diigi 4t éhigif anéish’ith hooghandi.

Shimd dfigi 4t éhigif yééhésin .
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GLOSS

introductory statement: |

T Be sure and eat all your snacks.

T \- You've made delicious snacks, eat it all.
ALT: Itis good food. Eat it all.
C: It tastes really good.
ALT:
I make this at home.

My mother knows how to make this, too .

sending a recipe home
intent:  to share recipes with family

reaction: children take recipes home

introductory statement:

T:  Snack bik’ehgo 4l'inigif 1a’ nideiinéitséos doo.

_P. 190

T: Dii hooghang66 nideiinéhjdah doo. Bik’ehgo NAME &ddadootiit.

C: CHILDREN TAKE COPY OF RECIPE

=

C: Difta’ 4diishiift hooghandi.

Naaltsoos bik’ehgo ¢'él'inigii ta" hooghang66 nddttsos doo.

Teacher, shi shimd d¢’ dfi iit'{ bit bééhézin.

T
C: H4égoshii. Shimd baa diistsos.
C
T

J6 nizhéni 14.

?EZ
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ALT:
C: Teacher, dfi shimd doo yééhésin da.
T: Yihwiidoot' 44t shif dii yik’ehgo & éY{igo.

GLOSS

introductory statement:

T:  Each of you take a recipe home with you.

(pD)

T Be sure and take your recipe home with you. Use it to make NAME.

C: CHILDREN TAKE COPY OF THE RECIPE

(sg)
C: I will make one of these at home.
T: Take a recipe home with you. .

C: ~ Okay. I will give it to my mother.

C: Teacher, my mother knows how to make this snack.

T: That's nice.

ALT:

T: Teacher, my mother doesn’t know how to make this NAME.
T: Perhaps she will learn how to make it using this recipe.

encouraging the use of manners
intent: children will learn to use manners

reaction: children practice their manners

introductory statement:

T:  Hazhé'6 da’diidift, t'dadoo dk'inida’ii'nili. |
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ALT:
Hazh6'é da’osd, t'dadoo nida’ohnili.
Hazh¢'6 da’osg, t'dadoo dk’i yada'iyohkaahi.

GLOSS
intfoductory statement: |
T:  We will eat right and not dribble on ourselves.
ALT:
Eat right. Don’t dribble anything.
Eat right. Don’t spill anything on yourselves

cleaning up after snacks
intent: to teach children to clean up after themselves

reaction: children will clean up

introductory statement:

T: Also da’coyda’go nihinaagsé hasht’e nfdahodoohdliit.

T: Bikd4’ da’ooyd’igif dadooht ot.

Ni'g66 (ts’iilzéf) nidahidoohtah
C: Teacher, shi t'dadoo ni’sénil da.
GLOSS

introductory statement:

T: When you finish eating, clean up around you.

T:  Wipe the table where you ate.
Pick up the trash on the floor.
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C:  Teacher, I didn't spill anything.

picking up trash
intent: children will learn to pick up after themselves

reaction: children will pick up after themselves

introductory statement:

T: Akéé¢ ninddahwiyohdlah.

T: T’dadoo ts'iilzéf ni’g66 nikidahoohnit.
C:  Trash biih dajiinif, ya’, teacher?
GLOSS

introductory statement:

T: Pick up after yourselves.

Do not throw trash on the ground.
C: You have to throw it in the trash, huh, teacher?

throwing trash away
intent:  to teach children to get rid of trash

reaction: children will throw trash into the receptacle(s)

introductory statement:

T: Nidahodiyootah dé6 ts'iilzéf bith he'nit biih dahidoohnit.

C: Hdgoshii.
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GLOSS
introductory statement:

T: Pick up the trash (around you) and place them in the trash can.
C: OK.

collected by June ‘96 Workshop at Window Rock date: Th 06/20/96
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setting: CLOSING ACTIVITIES

routine:  [routines shown in boldface below]

getting ready to leave
intent: children will begin preparations to leave

reaction: children will get reédy to leave

introductory statement:

T:  K'ad diijf élta’ attso.

T: Hooghang66 biniyé hasht'e” ddadidiilniit.
C: CHILDREN REALIZE IT'S TIME TO GET READY TO LEAVE
GLOSS

introductory statement:
T: School is now finished for today.

T: Let us get ready to go home.
C:  CHILDREN REALIZE IT’S TIME TO GET READY TO LEAVE

sending notes home
intent:  children will learn to deliver notes to their parents

reaction: child_renwill take notes home
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introductory statement:
T:  Dif naaltsoos hooghangéé nideiinéhjdah doo. Nihimd
baadahidoohnit.

C: Da’ dii shimda baa diistsos?

C:  T’aadoole’é fishlaayée hooghangdd nddshiih doo.

T:  Aoo’, nihimd bich’i’ nideiinéhjdah doo.

GLOSS

introductory statement:

T:  Take these notes home with you. Give them to your mother.

- P. 196

C:  Ishould give this to my mother? [ want to take home what I made today.

T: Yes, take them home to your mother.

gathering. belongings
intent: children will claim their own things

reaction: children gather their own things

introductory statement:

T: Nihiyéél hooghang66 nidashidoojaa’igif ahanidahohniit.

T: Ha’at'ifishif hooghang66 nidashidoojaa’?
C:  Shi dff nidéjaa’
T:  Ne’azis bith ninfit.
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GLOSS

introductory statement:
T: Gather together the things you are taking home.

T What are you taking home with you?
C:  I'm taking this home.
T: Put it in your bag.

gettihg jackets
intent:  children will retrieve their own jackets

reaction: children will put on their own jackets

introductory statement: .

T:  Nihi’éétsoh nidahidoohniit.

T:  Nihi’éétsoh biih daahkai.

C: CHILDREN GET JACKETS AND PUT THEM ON

GLOSS
introductory statement:

T: Go get your jackets.

T Put on your jackets.
C:  CHILDREN GET JACKETS AND PUT THEM ON

collected by June ‘96 Workshop at Window Rock date: M 06/24/96
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setting: GETTING BACK ON THE BUS

routine:  [routines shown in boldface below]

announcement of imminent departure
intent:  to get the students safely on the bus

reaction: students will get on the bus safely

introductory statement:
T:  Kad éf bus*biih ninddnéijeehji’ anddhoolzhiizh.

T: Hooghang66 bus*biih ndhjeeh.
C: CHILDREN REALIZE BUS IS READY TO GO

T:  Yiskdago ffshjdd ndd’6lta’. A&dé¢’ iih ndddoohjah. |
ALT:Yiskdago éf iishjéé doo élta” da. Damdo biiskdni inda 44déé’ iih

I

ndddoohjah. Dff’ yiskdago inda ndd’élta’.

C: CHILDREN ARE REMINDED WHEN TO COME BACK

T: Hahgo addéé’ ith nddndhjeeh?
C:  Yiskdago 4d4dé¢’ iih nddnéijeeh.
ALT: Dif’ yiskdago 44dé¢’ iih ne’l_énéijeeh, ya’ Teacher?

- P. 198
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C:  Shf doo nishdah da. Niléig6é shimd bit dé’d4zh.
T: Haag66?
C: PLACE-g66 deet'ddzh.

GLOSS

introductory statement:

T: The time has come to get back on thie bus again.

T It is now time for you to get back on the bus and go home.
C:  CHILDREN REALIZE BUS IS READY TO GO |

T Remember we have school again tomorrow. Be sure and get on the bus again.

ALT: Tomorrow there is no school. There will be no school again until Monday.
That's in four days. Come on the bus again then.

C: - CHILDREN ARE REMINDED WHEN TO COME BACK

T When are you coming to school again?
C:  Tomorrow we come on the bus again.

ALT: Infour days we come to school again, huh, teacher?.

C:  I'mnot coming. I'm going someplace with my mother.
T: Where to?

- C: Weare going to PLACE. .

* Although some centers may use chidfltsoof, the NRS (Navajo Reading Study)
found that already, in the very early 70’s, bus had become a Navajo word. That is,
otherwise Navajo-speaking children used only busin Navajo conversation, even where
the adﬁlt questioner used a Né_ﬁajéjéquivalent.




SITUATIONAL NAVAJO

getting on the bus

intent: children will board the bus in an orderly fashion

reaction: children board the bus

introductory statement:

T:  Alkéé¢’ doht'ééh. K’'ad bus biih diijah.

T: Train ddaahiééh. K'ad bus biih diijah.
C: Da’ hooghangéd nideekai?

T:  Aoo’, hooghang6é nidisookai.

GLOSS

introductory statement:

T: Get in line. We will now get on the bus.

T Make a train. We will now get on the bus.

C:  We are going home now?

T: Yes, you are going home.

taking head count
intent; to be sure that all children are accounted for

reaction: children are counted

introductory statement:

T:  T’ddsh dnéttso ith ndojéé’?
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C:

P. 201

Aoo’, t'd4 nfiltso ith néiijéé’ .

ALT:Ndaga’, NAME éi doo bus yiih nélyeed da.

(to driver)

T: Dokwii 14 dtchini bus yiih yfjéé’ abiniddd’?

D: NUMBER abiniddd’ iih yijéé’.[CHECKING CLIPBOARD]

T: Haa't fyee’ da’ahiidfiltah: 1447ii, naaki, tdd’...”

C: MAY COUNT ALONG WITH TEACHER

T:  Abinidad dlchin{ NUMBER iih yijé¢'. K’ad & NUMBER iih nd4jé¢’ 14.
T’d4d at'é koo 1a.

D: Ti, hooghangdd!

GLOSS | -

introductory statement:

T:  Is everyone on the bus?

C:  Yes, we are all on the bus.

ALT: No, NAME is not going home on the bus.

D

T
T
D:
T
C
T

: (to driver)

How many children came on the bus this morning?

NUMBER came on the bus this morning. [CHECKING CLIPBOARD]
Let’s count off now: one, two, three...*

MAY COUNT ALONG WITH TEACHER

NUMBER of children came on the bus this morning. NUMBER are
going home on the bus this evening. They're all here.

Let'sgo!
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Without making a big deal of it and requiring children to ‘count out loud’, here is
a chance to use number-names and counting in a realistic way every day. If possible,
the counter should get on the bus and make it clear which child she is counting:
touching or indicating the child she s counting. In time some children will learn to count
along with the teacher. But they will be doing so in a setting with one-to-one

correspondence, not just saying number names by rote.

safety instructions
intent: to ensure that children know safety rules

reaction: children will be cognizant of the rules

introductory statement:

T: K'ad & 4ch’dgh sis ddinfdaatt’ih.

T:  Sis bee 4dida’ohtt 6. ,
Hazhé'6 nahiséotdago hooghangéé nddhkah doo.

C:  Teacher, shi &f 4di’'sétt’6.

ALT:Shi (dch’d4h sis) shee adin.

T: Haa'iyee’, yiiziih. Bik’i dahsindda sha’shin. (CHECKS)J6 akonee’.
(HELPS CHILD PUT ON SEAT BELT)

T  Da’ Kad ahiih yfritkid?
C:  Aoo’, biih yitkid.
ALT:Nidaga’, t'ah dooda.
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GLOSS

introductory statement:

T: = Put your safety belts on now.

T: Tie yourself in with your safety belts.
Sit nicely in your seats for the trip home.
- C: Teacher, I tied myself in (with my safety belt).
ALT: Idon’t have one. _ _
T: Let me see, stand up. You might be sitting on it. (CHECKS) See, there it is.
(HELPS CHILD PUT ON SEAT BELT)

T Have you clicked your safety belt together?
C: Yes, I have. :
ALT: No, I have not yet clicked my safety belt together.

£,

final instructions
intent: to make sure children take their notes with them

reaction: children make sure they have their notes

introductory statement:

T:  Naaltsoos nihitaas'nii’ yée baa dayoohnééh. Hooghang66
nideiyinéhjdah doo. |

T:  Naaltsoos nihim4 baa dahidoohnit.
C:  Shi naashxé, naaltsoos yée.

T:  Nisha’? Ninaaltsoosish nanittsoos?

C: Aoo’, k66 naastsoos.
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ALT
Ao0’, shi éi she’azis biyi’, teacher.
(Shi é1) doo beisénah da.

GLOSS
introductory statement:

T:  Don’t forget the notes you were given. You are to take them home.

=

Give it to your mother.
C: I have it, the note.

T What about you? Do you have your note?
C: Thaveithere.
ALT:
C:  Yes, mine is in my bag, teacher.
I did not forget mine.

goodbyes

intent:  to put closure to the school day
reaction: the children know that the school day has ended

introductory statement:

- T/C: Hagodnee'. Hazhd'é mdelymohkaah

C/T: Nid¢'. Hégobnee'.
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GLOSS -

introductory statement: |

T/C: Good byé. Be safe as you go home.
T/C: Good bye. You, too.

:collected by June ‘96 Workshop at Window Rock dated: M 06/24/96
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SITUATIONAL NAVAJO

situation: GOING HOME

routine:  [routines shown in boldface below]

communication between the children and the bus driver
intent: driver will understand where the child will get off the bus if
different from home

reaction: child will tell where s/he will get off

introductory statement:

C:  Shi doo hooghandi adaéshyeed'da.

D: H4dadish adanilyeed?
C: CHILD TELLS WHICH RELATIVE’'S HOUSE S/HE IS GETTING
OFF AT |

GLOSS
introductory statement:

C:  1am not getting off at my house.

D:  Where are you getting off?
C:  CHILD TELLS WHICH RELATIVE’S HOUSE S/HE IS GETTING OFF AT
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unhooked seat belt
intent:  to double check that all children are buckled up

reaction: - children will buckle up

introductory statement:

C: Bus driver/teacher, NAME be’éch’ééh sis k}e’eyl’l”ah.

D: NAME, ne'dch’dgh sis béé itl'o.
or
D: STOPS AND CHECKS SEAT BELT.

D: Ne’ach’4ah sis t‘dadoo k'éé’'{’a’l.

C: Hégoshii.

GLOSS
introductory statement: A
C: Bus driver/ teacher, NAME's seat belt is undone.

D:  NAME, fasten your seat belt.

or

D:  STOPS AND CHECKS SEAT BELT
D: Do not undo your seat belt.

C:  Allright.

getting off the bus
intent: children will get off the bus safely
reaction: children get off the bus safely
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introductory statement:

T: Adaholydago bus biddshdhjeeh.

D: Hazhé6'igo adaninddh. Adah’odgeeh.

ALT:Bikad’ dahnf dil’is{ baah nidddltaat .
C: Aoo’, bééhasin .
ALT:

Aoo’, shit bééhozin .

C: Da’ yinishta'go adaashagh?

D:  Ni’éétsoh sha’?

C: NAME sits’dd” adayiiyi.

ALT:
T’44 olta’di siyf.
Shi-box biyi sittsooz.
Shi’éétsoh yik'i dahsida.
NAME yik'iji’ athosh.

GLOSS

introductory statement:
T Take care when you are getting off the bus.

D Get down carefully. Don’t fall off.
ALT: Don’tslip on the step.
C: Yes, I know (how to do it).
ALT:
Yes, I know (about it).
C:  Ishould hold on while I get off?

P. 208
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D: Where is your jacket?
C: NAME took it (off the bus).
ALT:
It is still at school.
It is in my box at school.
S/He is sitting on my jacket. -
NAME is sleeping on it.

routines involving non-bus riders
intent: child(ren) will wait for their ride

reaction: child(ren) occupy time until the ride arrives

introductory statement:

T: - Ni dlisé t'44 k66 sindd. Hodifna’ %o nimd nikdyighddh.

T:  Ahsé niléijf naniné.
C: Dii bee naashné, ya’?

T:  Aod/, td4 dko bee naninéego.

GLOSS

introductory statement

T: You wait right here. Your mother will be here shortly to take you home.

T: Play over there until then.
C:  Let me play with this, 0.k.?
T: Yes, you may play with that.
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ALT:* |
C:  Teacher, hahgosha' shim4 sheifghddh?
ALT: Shimd doo niyddg66 sha’ hait'do nidésdza?

T: . Kadée shif aadéé’ yigadt .

GLOSS
introductory statement:

C: Teacher, when is my mother coming?

ALT: What if my mother doesn’t come, how will I go home.

T: She’s probably on her way right now.

ALT:*
C: Taadoole’éta’ yishd, ya'?

T: Ha’at'fish ninfzin?

C: REMEMBERS WHAT S/HE ATE EARLIER. -

GLOSS

C:  May Leat something?
T: What would you like?
C: REMEMBERS WHAT S/HE ATE EARLIER

ALT:*

C: Teacher, ¥ 60’di naashné, ya'?

T: T’44 4ko. Akondi and’dzt'i biyi’ téiyd naniné.

ALT: T’44 kéne’égo naniné.
Naaltsoos ninit'i. Na’ich’gah. Na’izo da.
C: OCCUPIES SELF

. P. 210
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GLOSS

C:  Teacher, may I play outside?

T: It is all right but play only within the fence.

ALT: Play inside the room. Look at a book, draw or write.
C:  OCCUPIES SELF

* Explanation of big ALT and small ALT: Big ALTs are mini-scenarios and small
ALTs are alternate phIaseé. |

parent(s) come to pick up child
intent: child will go home with parent

reaction: child goes home with parent

C: Teacher, aadéé’ shim4/shizhé’é bit oolwot.
Shi k’ad iih ndshyeed.
T:  Altsé nimd yah iighddh. Bin’dii bizhi’ {flééh.
ALT: Attsé nim4 yah iighddh. Bin’dii bizhi’ fidooliit 4ltsé.

GLOSS

C:  Teacher, here comes my mother/father driving up.
I'm leaving now. _
T: Let your mother come in. She must write her name first.

ALT: Let your mother come in. She must sign you out first.
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ALT:

introductory statement:

P:  Ni'éétsoh d66 ne’azis nidiiniil.

C: Hégoshii. Niléigéne’ siyi.
P:  Ni-teacher, hdgoodnee” bidini?

C: Hégoonee’, Teacher.

GLOSS
introductory statement:

P: Get your jacket and your bag.
- C: Allright. It is in there.

P:  Tell your teacher goodbye.
C: Goodbye, Teacher.

collected by June ‘96 Workshop at Window Rock

date: W 606/26/96
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SITUATIONAL NAVAJO

setting: SAFETY

routine:  [routines shown in boldface below] -

YEEEEEEELEELR

Apparently Safety is a recognizable ‘subject’ or activity in many centers.
During this period, the teacher talks [and demonstrates] with the children
one safety activity. Thus ‘Safety’ may be more of Instructional than
Situational Navajo. But, because many of these talks/demonstrations are
repeated during the year, we have treated them here as Situational
routines. In the actual instruction, teachers may go more deeply into a

given activity.]

fire prevention
intent:  children will learn about fire prevention

reaction: children participate in fire drills

introductory statement:
T: Ko’ baa dkohwiindzinigii bee ahitdahwiilne’ dooleet dé6 adiilniit.
[STATES REASON FOR DRILL]

T: Ko’ doo baanijit'{i da.
Tsitt'él{ doo bee nijinée da.
C: NAME é{ tsitl' él yee naanéé it’é¢’. 3

NAME tsitl'élf 1a’ neijaah.
Shi tsitt éH shee 4din.




SITUATIONAL NAVAJO . 214
Shi doo match bee naashnée da.

T:  Azhdidli’ & baa doo baanfjit'fi da.
Ha'éé¢’da diilth’. |

GLOSS

introductory statement:
T: We will talk about being careful around fires. Then we shall do a fire drill.

[STATES REASON FOR DRILL]

T: You must not bother fires.
You must not play with matches.
C: NAME was playing with matches.

ALT:
NAME has some matches.
1 have no matches.
I do not play with matches.
T-  You could burn yourself; that is why you must not bother the fire.

Your clothes might catch on fire.

fire drill procedures-1
intent: children will learn fire drill procedures

reaction: children will practice fire drills

=

introductory statement:
T: Ko yaa halne’é diits’ffhgo t'dd ko ch’ijfjah 44d66 tt 60’ di atkéé’
jidit'th d66 ho’déltah.
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T: Dii haachahgo tsiitgo joogdatgo ch'fjllwo’.
ALT: Dii diits'fihgo tsfilgo joogdatgo ch'fjilwo’.
[TEACHER DEMONSTRATES FIRE ALARM]

T: Ko’ yaa halne’é diits'fihgo tsfilgo joogdatgo ch'fjilwo’.
[DEMONSTRATE FIRE ALARM] _

ALT:Lid yikhim’ diits’fihgo tsiilgo joogdatgo ch’fjillwo’.
[DEMONSTRATE SMOKE ALARM]

GLOSS
introductory statement:

T:  When the fire alarm goes off, ciuickiy leave the building, line up outside so
that you can all be counted.-

o

T: When this cries out, leave the building at a fast pace.
ALT: When this rings out, leave the building at a fast pace.
[DEMONSTRATE FIRE ALARM]

T When the teller of the fire goes off, leave the building at a fast pace.
[DEMONSTRATE FIRE ALARM] '
ALT: When the smoke sniffer goes off, leave the building at a fast pace.
‘ [DEMONSTRATE SMOKE ALARM]

fire drill procedures-2
intent: children will learn to leave quickly by the nearest exit

reaction: children will leave quickly by the nearest exit

P. 215
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introductory statement:

T: Hodiilth’go ch’é étiin bich'{’ nthddigdne’ tsx{itgo ch’fjijah.

T:  Dif haachahgo tsfitgo ch’¢étiin bich’{’ nthgdigéne’ ch'fjflwo".

ALT: Dif diits'{ihgo tsfitgo ch’& étiin bich’{’ nthgdigéne’ ch'fjllwo’.
[DEMONSTRATE FIRE ALARM]

T: Ko yaa halne’é diits’fihgo tsfitgo ch’é étiin bich’y’ nthadigoéne’
c'fiflwo’. [DEMONSTRATE FIRE ALARM]

ALT: Lid yitchini diits’fihgo tsfitgo ch’ & étiin bich’i’ nthddigdéne’ ch’'fjilwo’.
[DEMONSTRATE SMOKE ALARM]

T: Lid jitchfihgo éf doodago jiittséehgo t'dd dko baa hojilnih .

GLOSS

introductory statement:

T

AlLT:

ALT:

When there is a fire, always leave the building quickly by the nearest exit.
When this cries out, quickly leave the building by the nearest exit.

When this goes off, quickly leave the building by the nearest exit.
[DEMONSTRATE FIRE ALARM]

When the teller of the fire goes off, quickly leave the building by the nearest

exit. " [DEMONSTRATE FIRE ALARM]
When the smoke sniffer goes off, quickly leave the building by the nearest
exit. [DEMONSTRATE FIRE ALARM]

If you smell or see smoke, immediately tell someone.
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fire extinguisher |
intent: children will be introduced to a fire extinguisher

reaction: children will recognize a fire extinguisher

introductory statement:
T:  Dif éf ko’ bee niltsési 4t'é.

[SHOWS STUDENTS THE FIRE EXTINGUISHER]
T:  T'44 aanff hodiitth’go ko’ bee niltsésf choo't.

GLOSS »
introductory statement:
T:  This a fire extinguisher.
[SHOWS STUDENTS THE FIRE EXTINGUISHER]

4

- T: A fire extinguisher is used when there is a real fire.

escaping a smoking building

P. 217

intent: children will learn to creep, crawl and roll out of the building

as fast as possible

reaction: children creep, crawl and roll out of the building as fast as

possible

introductory statement:

T:  Hooghan bii’ lidgo tdd’ at'aa dt'éego dzhdooniitgo ch’thonit'i’:

jooldloshgo, joo'nahgo, d66 joomasgo.

T:  Hooghan bii’ lidgo ni’g66 jooldloshgo tsfitgo ch'fjfldlosh.
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ALT:

. P, 218

Hooghan bii’ idgo ni’g66 jeo nahgo tsfitgo ch’fjf'nah.

Hooghan bii’ Hidgo ni'gé6 joomasgo tsfilgo ch’fjimas.

C: - Teacher, da’ dfigi téego.

C  CHILD(REN) PRACTICE(S) CREEPING, CRAWLING AND
ROLLING |

GLOSS

introductory statement:

T:  When a house is smoking, there are three ways to get out of the house: by
creeping, crawling or rolling.

T: When a house is smoking, hurriedly get down on all fours and creep
out of the building.

ALT:
When a house is smoking, hurriedly get down and crawl out of the
building. |
When a house is smoking, hurriedly get down on the floor and roll out of
the building.

C: Teacher, like this? ,

C: CHILD(REN) PRACTICE(S) CREEPING, CRAWLING AND ROLLING

timing evacuation

intent: children will learn to evacuate building immediately

reaction: children will evacuate building immediately

T:

Lid jitchiihgo é doodago ko’ jiittséehgo tsfitgo t'dd jittso ch’fjikah.
Doo na’dhozdilziid da. '
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GLOSS
T: If you smell smoke or detect a fire, all leave the building as fast as possible.

‘Do not take your time.

~ stop, drop, and roll
intent: children will learn when to stop, drop and roll

reaction: children will practice stop, drop and roll

introductory statement:
T: Ha'ée diilth go nijilth’ d66 ni’gé6 ddee’iijilghat 44d66 tazdimas.

Ak6t éego ko jinittsis.

T: - Haa'ifyee’ 4dadiilnift. |
C: CHILDREN PRACTICE STOPPING, DROPPING AND ROLLING

GLOSS
introductory statement:
T: If your clothes catch fire stop, drop (fall down), and roll. That is how you

put out the fire.
C: CHILDREN PRACTICE STOPPING, DROPPING AND ROLLING

bus evacuation
intent: children will learn to evacuate a bus quickly

reaction: children will evacuate a bus quickly
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T: Bus diilthi’go é tsfitgo bus nidooltlit 44d66 tsfitgo adajijah. T'4a
nizaadi atké¢’ jiditih. Aadi daho’déltah.

GLOSS
T:  When a bus catches fire, it will stop fast. All of you children get off quickly then

get in line far away from the bus. Then you shall be counted.

-------------------——---—---—-—-—-—-—-.--—---..-—--—--—----——-----—-—--—---—-_-—

Glossary - Fire Prevention

fire drill ko’ bits'aa d4daa’dhédyd baa dkwohwiindzin
fire extinguishers ko' bee niltsést

fire alarm ko’ yaahalne’é
smoke alarm Kd yilchini

match teitté

nearest exit ch¢ étiin baghnihadf
to creep jooldlosh

to creep out ch’fjildlosh

to crawl joo'nahgo

to crawl out ch’fi’nah

to roll joomasgo

to roll out ch’fjimas

collected by June ‘96 Workshop at Window Rock date: T 06/25/96
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